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" SECTION 1 : S

3 >

A. Time Period Covered by Report . -

!

This report covers the ent1ﬁe durat1on of the prOJect from June 1, 1973
through June 10, 1976. . )

B. Goals and Objectives of the Project' | ' : ,

"¢ 1. Student outcomes' intended

As the result of the successful complet1on of the.career gpucat1on
program in- the: Lincoln schools, students will

1. .be able to make career decisions’ by know1ng about a w1de range )
- . of career possibiities and about their gwn interests and
‘ ‘ abilities in relation to them
have effective work habits, and p051t1ve attitudes toward work
have capabilities and skiJls useful in the world of work
.’ be prepared upon leaving school to undertake entry ~-level
,_employment,.or further training or education.

. o

2. Overall Process goals of the project
The purpose of.the Lincoln Career Education project was to assist
the community and its educat1ona1 system in implementing career
. education by ‘
s 1% providing 1eadersh1p for the development of a cooperat1ve1y
designed. plan in which existing structures and services are
| integrated with necessary additional structures and services.
to achieve an 1mproved program for deliver1ng career education
to youth - g ,
2. prov1ding~management and support serV!ces necessary to assist .
participants (cooperating educational agenties, businesses,
industries, uniohs, governmental agencies, parents and -
students) in executing the plan. ) S ‘

3. Support1ng Product and Process ObJecti§£s

In order to achieve the overall goal of the proaect the follow1ng
prOduct and process objectivet were adopted
.;1. To conduct ‘a-needs asseSsment in the Lincoln schools with-
o particiylar emphasis upon career development needs, and, to
; . publish the results for use in plahning~for career dev lop-
; ment and other. programs.
|

2. To assist al] Lincoln schools, with emp tiFSIS upon h1gn schools,
! : to plan for *md implement -career educat¥on program actzv1t1esy
) by infusing them into ipe regular curr1cu1um \r—

» 3., To conduct and to assist schools to cdnduct ‘staff devel pment’
AN activities with all school staff members which will jincrease
their understand1ng of ‘career education concepts and their
¢ ability, to carry out career education activities in the1r
" teaching and‘guidance functions.
1 1 e >4
v ‘e ’~‘ \. & 4 5 ‘ , . 1"




4. To assist school staff members-and students to make effective
-use of community resources in career development by establishing

" and maintaining a system for locating and cataleging community -
™ _ ‘resources, making this information available to staff-and- .- . ' - -

U7 7] students, assisting them in scheduling resources, and, providing
| training and guidance in their effective use. :
@ * !

5. To establish and maintain a curriculum center in the Central
Media Center which will (a) collect and catalog existing career
. "education professional and instructional materials, (b) evaluate
- . those materials and distribute them to.school staff, (c) supervise
the construction of curriculum materials for career education
in Tocal schools, and (d) assist teachers: to make effective use
of avai]ap]é instructipnal resources. e
6. To:make available curriculum materials which infuse career
. education at all gradeqievels in all subject areas, :

7. To assist each school to establish a system for collecting,
filing, and providing/tareer information to students in such a
way that students may interact-with the information in formu]ating.
career plans. - ’ . : - :
v : T oo S -
8. To assist the district to improve and maintain a pupil data
and monitoring system including information about.(a) mastery
of ‘basic skills, (b) mastery of career education outcomes,
.. . ) (c) achievement and other test resultffﬁ(d) physical, biological,
N ' and psychological data and to present the data in .such a way'
‘ ’ that it may be used by counselors and students in .formulating -
‘career plans. T S 2 \

9.. To assist_the district to assess the career guidance needs of )
students, to develop a guidance program with appropriate emphasis
upon career development, and to develop and implement & staff -
development program and other procedures necessary to install
the improved program (for which the teacher-advisor model is

; _assumed to be the model.) »

10. To assist the guidance department to establfsh-and maintain a
system by which students may assess their values and qualifications
as a part of individualized_career"plqnning.

~\

11. To assist schools to'develop and install placement programs

* 'which result in (a) in-school students being placed in short
and long term curriculum embedded learning/working experiences

.+. and (b) exiting students being placed in appropriate next steps
in.their career plans, whether it be .full or part-time employment
‘or further training or education./ (This objective was the goal
of the Placement Component, the state-funded portion of the
total project.) '

12, To manage the project effectively and efficiently, using
systematic planning and making data-based decisions insomuch
as possible. L




: €. Procedures.Followed .. R SR
'« - The project.planned a change support strategy rather than a product-
implementation procedure..” That is, .resources of the project were allocated
to assist existing agencies (schools, departments, classrooms, etc.) to.adopt
the goals and principles of career education and implemegt them as an integral
part_of the operation:of their particular element of the educational ‘'system;
the prOJect did not construct or adopt any one particular system for delivering -
career education and try to get praogram operators to adopt it. Where specific
career education program activities were developed and dtsseminated (i.e. the
Community Resource System) the effort took place under the auspices of a
"task force" composed of teachers, administrators, counse]ors, comnun1ty |

representatives, and’prOJect staff. | ™
Y

) Project staff were assigned to each high school and some feeder junior '

" ‘high and elementary schools. These Career Education Coordinators were to“-
(1) assist each school to develop and implement systematic plans for infusing
7 career educatiot-into the programs of the school, (2) work d1rect]x4w1th some

students to assist in their career development, (3) participate in district-wide

"+ career education development activities of the ‘project. During the lattgr phase -

> of the project these coord1nators were supported half-time by the high schools
~in which they were stationed. .
Other project staff were assigned to support services in the areas of staff
.. development and curriculum development, operating curriculum materials center,
developing apd operating Community Resources System, Career Guidance  program,
assisting 1n'deve]opment of systematic 1nfus1on plans, and deve]op1ng and
1mp1ement1ng placement services. - , . .
- . e
As it was or1g1na]1y conce1ved the project was a single effort receiving
funds' from both the state and federal share of Part D allocations. State money
_ provided resources for "placement" activities. Placement was broadly defined
to mean preparing student$s td make successful. s* tn their career development
and to actually assist them to make those steps re possible. Placement included
ass1st1ng students to make use of work experiences--paid and unpa1d long and
short term--with the major qualification being that these’experiences be based
* in the curriculum plans fof each student. ‘It was also assumed that placement
1nc1uded he]p1ng students get ready to make the nextystep--therefore many
"guidance" activities such as clarifying work value® making* career plans, and
developing the skills of lecating and obtaining jobs would be included. During
the third year of the project Placement was narrowly defined aSgthosererv1ces
provided to assist .exiting students to obtain emp]oyment TRis narrowing of the
scopg of the Placement Component and the accompanying 50% cut in budget forced
a contraction of the_.total %ﬁrk of the project during the third year. Rather '
than moving ahead with additional junior high schools, the project dealt with N
all high schools and -all elementary schools, limiting its attention to Goodrich
. and East Junior Highs.h Work with community resources was also somewhat curtailed.
However, in schools in which the project had been active the first. two years,
career education activities increased both in quantity and in qua]1ty as a
result of local staff efforts .

&

At the central level the prOJect supported efforts of district curriculum
consultants, special education staff, and guidance staff to infuse the prqnc1pTes
and content of career education into the program development and staff" -
development activities carried on with Jocal school staff under the decentra]1zed
system of the Lincoln Public Schools. - . .

. \\ 7 - ’
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D. ‘Results and Accomplishments . - o=

citomie o STUDENTOUTCOMES - - — - & o e o T e e e
. - - The Career Maturity Inventory(CMI) published by McGraw-Hill )
and the Assessment of Career Development (ACD) published by Houghton-
Mifflin were used to measure student outcomes. A total of 10 scores
were gengrated from the ACD and the CMI. They included (1) Self-Agp(ajsal, M
. . (2) Occupational Information, (3) Goal Selection, (4) Planning, (5) Attitude- -

: (a1 from the CMI), (6) Occupational Characteristics, (7) Occupational '
Preparation Requirements, (8) Exploratory Occupations,” (9) Career Planning
Knowledge, and (10) Career Planning Involvement- (from the ACD). Data was
collecteq at both the 9th and 12th grades in both 1975 and 1976. The
resu1t5'1nd1catg that there were no significant differences between either
students attending career education target schools ard students attending
control students. <There were also no significant differances between the
Spring 1975 scores (the end of two years in_the project):and the Spring
1976 (third year) scores. : :

OVERALL GOAL OF THE PROJECT
Through the mechanism of syst

. v

lans—for career education, many
schools and most of the departmepfs of the\central office have incorporated
career education goals and\actifities intotheir on-going structure and
‘work. A community-wide structure has alsofbeen formed through the Community . o
Resource System by which community resourcps become an integral part of the 7
instructional program. Dialogue and plann{ing continues.among K-12 schools, -
post-secondary educational and training ingtitutions, labor, business and -
industry, governmental agencies, parents, a dents through advisory

. committees and task-forces. ’

| SUPPORTING PRODUCT AND PROCESS OBJECTIVES e .

v (1) Needs-Assessment . ' )

Goals of the dis¢rict yere ranked and evaluated by staff, students, and
the community. Career education goals were ranked high by a®l groups, but.
higher by students and the community tham the staff. Staff also believed
that achievement of these'goals was more satisfactory than did-students and

g the communiity.. Data from this study were used in planning and staff
developrent activities. Needs Assessment procedures are now a part of the
on-going program of planning in the district. R <f) - '*',
" (2) Systematic Planning for Infusion ' ' FOREE '” ‘

_ Each participating sckool began ‘with a plan to implement areer education.
Each year these plans becomé more detailed and complex. Many school plans
called for similar plans from individual departments, teams, and teachers..
Rlans were constructed in central office for Special Education, Instructional
Division, and to a lesser extent, the Guidance.Department. The Superintendent
n%y requires each school to identi¥fy oVverall gaals and high priorities,
ar(d

submit plans for reaching them, including career education. | Cot
(3) Staff-Development . : <:§§g\\\‘_;\;

Both formal and inférmal staff development activities took place in each - -
school and on a district wide basis as well. In formal sessions staff were
intrdduced to concepts and activities of career education. In planning
sessions they attémpted to implement these concepts in ¥heirtown work. In
over-the-shoulder sessions project staff offereapassistance in specific
probfems. On a district level, workshops were Held for Teaders in math, >

* S . 8 e

-
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i1 . . ....science,. soc1a1 studles, art,cEng]1sh fore1gn languages, and gu1dance i
e T“*'Other workshops were held in areas of use of interest and aptitude tests,
-—- use of _community resources, providing sex-fair guidance and 1nstructaon,

1 constructing career educat1on learning units, etc )
. (4) Commun1ty Resource System ' ’

AR catalog of:over 400 resources was pub11shed to supp]ement those
already available to schools. Dur1ng the second year of”the project alone
the system assisted in organizing the use Of community: resources for more
" than 5700 students. - Materials were published .and numeroys workshops held o

7 to help teachers make effective use of these pesources. The service is now

a part of the Media Network of the d:str1ct S :
~xa, R VI
(5) Curriculuh Center . - - . ‘
Over 2000 items have been rece1ved evaluated by project staff and
teachers, and cataloged in the career education med"a collection. These .
- mater1a1s will become & part of the state-wide resources. under the state
' p]an for career educat1on now _being, formu]ated : .

) (6) Curriculum Mater1a]s for A1l Levels’ v :
' LA __Major materials at elementary level .included Valuing Approach to Career
Education; Learning Centers combining career edueation, multi-cultural
education, and persona]/soc1a1 growth; and genergl. 1nfus1on into curr1cu1um,
especially activities emphasizing use of commynity resources. .
At the junior -high level, major materials were Project DISCOVERY, a :
multi-media activity based set of~E1mulated work situations; career- deve]ép:_f

. ment activities for use in the teagher-advisor program, and an exemp]ary
” caréer education field exper1ence o“be used as published or as a model.
/f’Nf\\ - In senjor highs major materials were Media Now (career education in
' commun1cat1ons, delivered through project approach) and €xploration.
curriculum in areas: of~food serv1ce, srecreation and hospitality, world of
. ) business, etc.
. ,J ——In the general sense, the projéect ass1sted in construction of many \
~ " units and learning activities by individual teachers and artments. . '
Stimulated by the project, the district has embarked on a five-year.program
. tos teach BASICS to all teachers and to teach teams of teachers advanced ,
~ - skills in curriculum writing. The project's role in curr1cu1um in. the _ o
district in the past f1ve years has been pervasivé.

(7) -Career. Informat1on Centers oo © ,
Considerable district as well as prOJec funds have been, invested in:

each high school and Junior high which became\a,part of the media center,.

integrated into the guidance program, formed 1nto.trave]11ng resource yn1ts,~\<l

or all three. Plans' are-underway for ajsequence,in career/educat1ona1

planning to be required of all 10th gradersAKand a computer-assisted

gu1dance program ﬁbr all high schoo] students . T

. 2

. ' (8) Pupil Data and Moﬂ1tor1ng System :
’ . A scope and general sequence of career education obJect1ves has been
identified for the district and continuing effort is being made to include.
' career education objectives in the system for collecting student data and
" providing 1t to students, teacher/adv1sors, teachers, and parents ‘

“ Ve .,., °
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o _,_”(55 Assessing Guidance Needs of Students S - .
Do, Va.x~ELIhe~EniorityTC00nselingﬂSurveynwas:useﬁuto:provide'specific<
. information about students #nd assessment of the -general program.

- A full-scale study of the guidance program was completed in the summer
_ ‘ of 1976 and implementation of its recommendations is the first priority o
[ of the Guidance Department for 1976-77. Career Education concensus .
will be favorably addressed during this implemenfation phase.
L) . -«
(10) Individualized CareeﬂTPlanning ' ,
Many staff members were trained to use the Vocational.Exploration .,
. 7 7Group, "@ ‘two-hour packaged guidance sequence to assist students to
. - clarify career objectives and make career plans, and at the same time
: learn a process which can be used later for the same purpose. Interest
-and aptitude tests have been examined and made available to guidance staff, *
and other special programs sponsored, such as the presentation on .
_ apprenticeships made by Lincoln labor union officials. Further efforts 1’
i to provide career planning assistance will be developed as a part of the
implementasion of guidance.study. v . J ~ e

.
e

(11) Placement : _ S e .
Job counseling was provided to several thousand high. schoal students, - .
.ang direct placement services given to hundreds. The model developed . -7
during the last year of the project will be continued in all high schools
in the following years. " : ) _ . L
. Y N -
(12)" Management . : S .
v Principles of systematic management were employed. Long and short
range of work were constructed, impleménted, and_revised. Staff membersx. ‘
,~analyzed the goals of theirwwork and context in which those goals were \\
« %+ to be achieved and then cons::ﬁQged systematic procedures for achigquing . t
' their.goals. These.plans were basis of regular sessions between staff
members and the director. When developing néw materials or activities
" attention was given/to careful specification of the objectives and -
‘rationale, and wriften drafts were made of successive versions tofacilitat
clear communicatign. The project emphasis upon goals-based planning and
specificatfon of tasks and activities has influenced other district efforts. ,

;\; - D. Evaluation X | o ; ' ' . . | 'w' .
The three yearfeyaluétion focused on a) the accomplishments of project '
‘ staff, b) the career education activitjgs provided for students and the .
o extent of, student participation in the tareer educatjion activities, and
¢) the student outcomes assgciated with the career education activities.
= The major evaluation figdjﬁgs=qre:. _ : e P
‘ . Q\%} . i ;iél,r’ - \ . ) \: R . R
1. The Career Educatidg%frp;;;tfdevelcped and.implemented a number \\\Q/
ofdmechan1sms to suppPert the career education efforts of teachers s
" and schoo}ss< , ' ' . —_ N

, The ‘accomplishments of the career education project were listed in an

-, ' earlier section of this summary. Tangible accomplishments include estab-"
l1ishment of a career educatiom curriculum centei, a community resource
file, and buf'Tding level career education-plans. e T

? = ' .o ‘ ) '.'
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Job Placement. /.

of Career Development (ACD) and the Careee Maturity ‘Inven bry (CMI).
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~ The tareer-education_pnqjeQE;has also provided inservice to a.Jérge.numbérw
"pfAteachers;ovenwa.threegyeat.periodi;aSeVentyeij.pencentﬁof:¢h9u284f T

teachers syrveyed in 1976 indicated that they had-participated in a career

.educatioh inservice. Sixty-three percent indicated that they had spent

nine or more hours in career education related inservice activities. The
percent of teachers receiving inservice during the .1974-75"schoot year .
was approximately thé same as the percent, receiving inservice during the \
1975-76 school year. .However, a smaller percent received extensive in-
service. For example-in 1975, less than 20% of all teachers.participated
in as. many as nine hours of inservice. . o \
2. The Lincoln Career Education Project ;§§“resulted in a significant
‘increasé in the number of :Career, Education activities within the
district. Both the number of activities and the number df students

that participated in career education activities increased steadily

from 1973-74 to 1975-76. . P

Three surveys were conducted to estimate student participation in-career
education activities. - The first was administered \n pring 1974, the

second in Spring 1975 and the third in ‘Spring 1978, \Jn 1974 and 1975,
approximately 75% of_the teachers surveyed reported implemeﬁting one or more

' career education activities. In 1976, 85% reported implementing one or

more activities. Nineteen of the teachers reported that they implémented

\career education activities in-all seven of the goal areas surveyed. The

ercent of teachers that reported implementing activities in each of _
en ‘goal areas ranged from a low of 23% to a high of;69%. The number of
nts participating ranged from approximately 3,0g0X to 13,000. Nearly
all the high school students.in the district partighfated in'at least one
career education activity for each goal area with tH&%

#Exception of Goal 7,
T p

3. .There were no significant changes’in the ten stud@nt-0utcomes measures
-~ incorporated into the evaluation de§ign. Students attending - r
education target schools did not differ from students.attend?ﬁgEgs
control schools and there were no systematic differences\between
, 1975 and*1976. . T . v S

The two instruments used. to measure student outcomes weré the AééeésTFnt
Each

instrument was subdivided into five s¥bfests.” Although there were no

Systematic significant differences between career education. and control

\

groups.on either of the two tests, generalizability of the results .depends - -

on'the answers to three questions: a) Were the instruments used in the.
evaluation appropriate?, b) Were the: sampling procedures appropriate?,
and c) Were the control groups incorporated into the design appropriate
for the career education evaluation? < ' )

The two instruments used were both recommended: in the Handbook for the
Evaluation of Career Education Programs. The ten subtests were identified
in the Handbook as appropriate for 11-of the 18 ‘gareer- éducation. goals.

The -two instruments are, however, more cognitive than affective, more
hypothetical than real-1life. The career education project emphasized
attitudes towards career and the actual development of career plans. .

- However, none of the other instruments listed in the Handbook more °

closely para]]e]ed the goals of the Lincoln Career Egycation Project.
i ’ - ’ . v
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ga_._ ,i‘A multiﬁﬁg.matrix-sampling~p1an-was—usedntO"qoiiegt;ai]fs;yggntqu;q;:{; ;_fw,;_mw
Ty T The data was used to estimate the mean and variance of students -attending .

the career education target schools and students attending control schools,
as well as for each individual school. Data was collected by school. Not
-all students within ‘a school participated in the same career education

.. activities and not all schools implemented the same sets of activities.

s - It was therefore, .impossible to determine what percent of the students -
responding to each subtest actually participated-in.a career education . °
activity designed.to effect the outcome. The problem'was not caused by -
the 'use. of the matrix samplingupJan,m.Even_if-ancensusutestingaplan~~¥;u-
had been used, the evaluators .would still not know which.studentg-par—e

. ticipated in what activities. The problem could have-been circumvented
either\by (1) assigning students to activities and. testing only the

N actual participants or (2) testing every one on al1 subtests and closely:

' .-monitoring participation in eagh activity. . : '
- o« ¥y R . @ B
, ~The third possiblé. source of ‘contamina onqggre the control groups.,
" . Only one control school was available the senior high schgol level.
- *.The other four high schools were (self) selected as career education e

s - target schools. Even then, .a significant number of teachers from the

~ control schools participated in cqreer'eduiqtion dnservice programs and
all teachers in the control schools were free to use central office career .-
edcuation materials. The only difference ?etween the career education and
control -school.was the level of support. Target schools had half-time
coordinators assigned to help in career education planning and to support

v < local teachers. The control group probtem was not as severe.at the junior

" high level. Three control schools were selgcted. Junior high teache¥xs
in ‘eontrol schools, however, #1so had access to district-wide career
education resources idc[uding inservice programs. 7.

Analysis of the three cofifounding faétors in the evaluation leaves the
generalizability of the student outcomes -data open to question., -

Overall the Lincoln Careey ‘Education project résu]ﬁéd in an increase in
both emphasis on the matexgalﬁsupport for career education in the district.
Each year of the project mbre students particiapted in a greater number

of career education activities. Rrticipation in the activities did not - N
however, seem to affect student outcomes measures. o "
. ) ;0 ‘ ! : * \ )
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‘SECTION- 2 B
'BODY OF THE-REPORT =~ . ~ - =
A. Background ' . .

B

The-Lincoln Céréer Education Project was a response to several sets of
needs. On the one hand there was a set of general needs, national in.scope,

© but felt in Lincoln ? well as 4n:other ar .of the country. These needs
i

were identified early-in the Career Educatfon movement by.such spokesmen
as Hoyt and Marland, and inc¢luded such items as the following: :

1. " lack of adequate-preparation for work, as shown by evidence - BT
o from employérs,and inability of many to get jobs .
© . 2. lack of adequate cCareer decision-making as. shown by the high *

percentage of .persons dissatisfied with their jobs, high.first-

'~ year turnover in {obs and lack of clarity about ?oals An manyg ¥

' * secondary and post-secondary students = - & . '
"~ 3. lack of employment and énder-employment of women, minority groups,

-

and €eenagers & _ .
. 4. poor understandfhg of the expectations of employers and the economic
facts underlying employment, again as s in testimony of employers

5. depreciation of :the work ethic as evidenceéq in the testimony of
young people who depreciated it, and the notxalways-so young who
avoided it : N ' : ' '

-

The etiology of each of these needs is long and complex and in many cases

the cure for the problems represented-‘are far beyond the scope of the school
system. But nonetheless there is much the educational system could be doing
which it is not now doing to alleviate some of the symtoms if not completely
solve the problems. ' o

Another set of needs more specti’ic to Lincoln and its educational ’
program was related to those broader statements. As a part of a goals rank-
ing procedure included in a broader needs assessment effort, students and

parents stated that learning about careers was not receiving enough attention

in our schools. The complaints of business people about poorly prepared
workers, and poorly motivated workers were just as prevalent in Lincolg as
in other places. Teachers in Lincoln schools had used resources of the
community for years, but the potential had barely been tapped. Various
programs combining work and study had been operating for years, but the
number of students was small and the correlation between the work experience
and classes was questionable except in the case of co-op vocational courses.
In the guidance program, counselor-student ratios were increasing,
elementary counselors were being phased out, and guidance classes were
decreasing. Teachers were not well acquainted with work outside of the
classroom and students were only infrequently getting information relating
what was being taught to its use in theworking world. In some areas °
student drop-out rate approached 40% of the population and in other areas
80% of the students ¢indicated they planned to attend college, even though
more than one-third had no career plans. There was great interest in the
school by business#people and other citizens, but few direct relationships
between the school and the world of work existed.

Thinking of these needs, the Career Education Project took as its goal
to assist the community and our educational system to establish machinery
to improve our efforts to prepare youth to make intelligent 11fe-work
choices, and to help them implement those choices #n ways satisfying and
productive for each individual and for the community as a whole.

13
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B. Goals and Objectives of the Proj%FE

STUDENT OUTCOMES INTENDED l 3

As the result of the successful career edsaation program in
. th& Lincoln schools, students will '

1.

HSwnN T
L) . L]

be able to make career ‘decisions by knowing about a wide range
of career possibilities and about their own interests and
abilities in relation to,them

have effective work habits and positive attitudes toward work
have Capabilities and skills usef@il in the world of work '

" be prepared upon leaving school to undertake entry-level

- employment, or further traipning or education. .

" These characteristiég of st

to judge the merit of individual program activities and of the success
of any program as a whole undertaken or supported by the Lincoln Career
Education Project :

-

[\

RN

OVERALL PROCESS GOAL OF THE PROJECT

P

,Jhe purpose of the Lincoln Career Education Project was to assist
‘nity and its educational system in 1mplemanting career education

30 ¢ (a) providing leadership for ghe development of a cooperative]y N

designed plan in which existing structures and serviceg are
integrated with nagessary additional structures and services

to achieve an improved program for delivering career education

to youth, and

providing management and support services necessary to assist
participants (cooperating educational agencies, businesses,
1ndustr1es, unions, govgrnmental agencies, parents,-and
students) in executing he plans. .

SUPPORTING PRODUCT AND PROCESS OBJECTIVES

" In order to achieve the overall goal of the project, the following
ma jor product and process objectives were adopted:

1.

To conduct a needs assessment in the Lincoln schools with g
particular emphasis upon career development needs, and to
publish the results for use in planning for career develop-
ment and other programs. ] .

To assist all Lincol hools, with emphasis upon high schools,
to plan for and impl t career education program activities
by 'using them into the regular curriculum.

)

To conduct and to assist schools to:.conduct staff development
activities with all school staff menibers which will increase
their understanding of career education concepts and their
ability to carry out caréer education activities in their
teaching and guidance functions.

14 .

nts serve as the standard by Nhicﬁ *'
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4. To assist school staff members and students to make effective -
3 " use of community resources in career development by establisi-
ing and maintaining a system for locating and cataloging
community resources, making this information available to
staff and students, assisting them in scheduling resources,
and providing training apd guidance in their effective“use. |

5. To establish and maintain a curri%ulum center in ‘the Central
‘Media Center which wi! (a) collect and catalog existing
career education professional and instructional materials,

(b) evaluate those gaterials and distribute them to school
staff, (c) supervi the consfruction of curricu materials
for career educatfbn in local sghools, and (d) asSist teachers
to make effeetive . .use of available 1nstructio:a1 resources.

6. To make available curriculum materials which infuse career
education at all grade levels in all subject areas. ® ™

' V4 '
7. To assist each school to establish a system for collecting,
filing, and providing career information to students in such a \ .
wagethat students may interact with the information in f&Fm-
ulating career plans.

N .
8. To as§ist the district to improve and maintain a pupil data
and monitoring system including information about (a) mastery
Mbasic skills, (b) mastery of career education outcomes,
qﬂiﬁ achievement and other test results, (d) physical, - e
iological, and psychological data and to present the data-in
) Zsuch a way that it may be used by counselors and students in
e - formulating career plans. e #* . -

&

:9. To assist the district to assess the'career guidance needs of
‘students, to develop a guidance program with appropriate
emphasis upon career development, and td develop and implement
a staff development program{and other procedures nacessary to
. install the improved program (for which the teache$>a¢visor
model is assumed to be the model).

10.. To assist the guidance department to establish and maintain a
system by which students may assess their values and quali-
fications as a part of individualized career planning.

5
11. To assist schools to develop and install placement programs

" which result in (a) in-school students being placed in short
and long term curriculum embedded learning/working experiences
and (b) exiting students being placed in appropriate next
steps in their career plans, whether it be full or part time
eimployment or further training or education. (This objectjve
was the goal of the Placement Component, the state-funded \
portion of the total project.) - '

2. To manage the project efféctively and efficiently, using

systematic planning and jmaking data-based decisions insomuch
as possible. (jf— :
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C. General Project Design
o> &

¢ OPERATIVE PR}N(IPLES Y

A task force made up of community persons,-school staff, and -
central office staff was appointed by the Associate Superintendent for
Instruction ¢o plan project. Carl Spencer, who became the director
Q€ the project, waS'ippointed to write the proposal, which took the form
of a management document.: A number of criteria were adopted by the
¢\\j”* plaqping'group'which shaped’ the design of the project: ’

(1) The project would deal with career education from K-14, but
the emphasis would be ‘on the high schools--primarily the
- four public and Pius Highaschools. A feeder junior high
and a fegderdelementary SChbol would also be tavget schools
durtng the first year of the project, but the plan called
for involvement of all schools by the end of three years.
. The potential total Was, then, 11 junior highs and 36
elementary schools as well as 5 high schools, not counting
“the Lutheran $chools who chose not to participate in the
project. The total student body of these schools amounted
to approximately‘32,goo students.

J

[

(2) The project would not buy or develop career education programs
and attempt to get schools to install ‘them; rather it would - °
§upport efforts of schools and disgrict level stdff to

$ incorporgte -career education objectives and activities into

their ing programs. There were several bases for this
decision: (a) well ﬁped and tested career education

progrags were as ye ailable, (b) career education is a
context or philosophy tor teaching as much as speciftc con-
crete activities, and therefore it must be "infused" rather:
«  than added on or. substituted for what is already being done,

(c) school staff were moge likely to accept and maintain
changes whieh they had a part in developing than changes

) which they.perceived as being mandated Ry thes "outside"--
central office, project, etc., (d) the LindQln Public Schools
operates on a considerably decentralized madagement model,
making it difficult as well.as contrary to the management
philesophy to install programs from outside the local school
itself. So .the project adopted a ¢hange/support model of
approach rather than a product installaFion mode .

(3) The project would allocate some resources, especially at the.
high school level, to staff who would work directly with
students. ‘However, it was understood that high schools would
-contribute to the support of career education staff beginning
the second y#ar, and at the end of the third year, if such -
staff were still considered necessary, would support them
entirely from local building staff allocations. In general
the project took the point of view that project resources
should be expended on planning and initiating career education
by the persons already responsible for education rather than
establishing a new and additional set of staff persons to take
on the responsibilities of career education.

16




education or training.

Y ¢ ]
‘\\ (4) The work of the project would be divided into five components:

\ Planning, Management, and Evaluation; Support Servjces;
Guidance; Curriculum/Staff Development; and Placement. The
* PME and Support Services. Components managed tife work of. the
project and the development of services and gystems found to
. be needed. The work of the"Guidance and Cu;§i€ulum/§taff .
Development components are-gvident in their titles.

The Placement Component was.funded by state Part D funds and’ dealt with
(a) placing students in long- and shprt-term, paid and non-paid curriculum-

"-embedded learning/working situations as a part of their carégr development

and (b) assisting,students to make the next step ‘in the career plan success-
fully, whether it was into full or part time- employment, or furthgr

L4
*

.As ideas for these .camponents Were written they -were passed back to the

‘planning group for their reaction, and the revised versions ‘were. finally

incorporated into” the final docyment which was approved: for-funding without.
sighificant change for $119,621 per year for three years from the federal

- Part D money and approximately $45,000 per year from the state Part D'

w

workshops in which

.funds for the Placement Component. , 3 ,

. W, . , D
STAFF e ' ) ' T
The Project was staffed with several central positions and several local
building coordinators. At thg central level Carl Spencer became the -
directgr. He came with seven years' project experience, the last two’ of
which were as director of a Title III project in reading in the Lincoln
Schools. During the first year of the project he held both positions

simultaneously. Jim Leestma worked as planning specialist in both projects, '

also. His role was to analyze the major tasks of the projsct and to
construct the plan of work for completing those tasks. He™d1so supervised
project evaluation efforts. A project accountant/clerk completed the
staff of the Planning/Management/Evaluation Component., -

. Also at the central ‘level one staff member was assigned half-time to
staff and cyrriculum development activities. The responsibilities in-
cluded developing and assisting other staff to use staff development
programs district-wide and in individual buildings; collecting, evaluating,
cataloging, storing, and distributing career education currigwlum
materials through the services of the central media center; and organizing
Mfusing career education into present .curriculum was
the major tasks. During the first year of the project this position was
combined with a position as local building coordinator. In the second

and third years it was combined with a position as specialist for
elementary schools. The groject director also worked a great deal with
staff and curriculum development. - :

Another majoiarea of project emphasis was the Community Resources
System. A central staff member was assigned to-design and operate this
system, working closely with the project planniry specialist. A person
with considerable knowledge of the community and understanding of career
education was employed for this position. For the third year of the
project the person who had served as her paft-tilhe clerk for two years

"was given responsibility for maintaining the system under the auspices

of the central media center.
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igned-the first year of the
includimggPius X.) Each staff

e Jjunior high and one

. . The role of these co-
ch-school¥®o develop and

reer education into the programs
ome students to assist them

ting placement and (3) to
velopment activities ‘of the -
dissemination to other schools,
‘thel second and third years -
igned solely to the kigh schaol, °
ar elementary central office>

0 Career Eduycation €oordinators %were as:
. project to each of, the five high schooTs
member was also responsible for at least
elementary feeder school of the high sch

) ordinators was threefold: (1) to assist e
< _implement systematic plans for infgsing-c
.of the school, (2) to work directly with'

in career development,.particularly in ex

- participate in the district-wide career dg

.. ..project such as developmental task forces,
Jeir:staff/curriculum development, etc- Durin
&ﬁ’ﬁgf the project these goordinators were as

who then supported.them half-time. A fo
- \helping teacher" was assigﬁed to work with all elementary schools, ‘and

the project director worked with two Junigr-highi schools. Thus, upon
.the a@dvice of the project advisory councill, the principal's council and

the superintendent’s cabingt, the project did not expand into the.junior
" high schools to the degrée intended when‘the proposal.was.written.

"\ coordinators chosen for tﬁeffirst;j§§¥ of theiproject included a
‘Distributive ‘Edugation teacher-at one of the high' schools who ‘had-been
heavily involved ¥R planning,the project; a ypewly graduated EdD in’ .
secondary ‘education)whd had cgnsiderablé vocational education experience;«.,
and-a former goverWment administrator from Washingtop D.C. whose spouse ., -
, had taken a position at University of Nebraska at Lincoln. The person—
) who filled the half-time coordinatpr/half-time curricuTum and staff
development position completed an EdD in secondary education the first
summey‘of the project and had had administrative experience in secondary
schools. : . o ’ . '

[

v

The origingl staff mefbers were chosen as the result of an extensive
- review prggess. Candidates were first screened by the project director
' on the basis of .their credentials. At least' twenty~five were interviewed
by the project. director in addition to their interview in the Personnel ..
Department. About a dozem were then intervigwed by Selection Research
Incorporated and by a review committee from the Lincoln schools, consisting
of approximately ten administrators and curriculum consultants. Project
* staff who .gurvived this process proved to be capable.and hard-working.
In only one situation in which the staff -member was assigned part time
to work as a coordinatorsand part time to work with staff/curriculum
development was any difficul ty experieqfed in establishing the necessary
¢ relationship with a school’ S L o ~

‘ . .t o 'R
Several staff changes took place.. .The staff was reorganized far the *
second year’'of operation. Coordinators-were assigned to high schools
only, rather than elementary, junior high and senior high, primgpk
because they had had secondary background only and wdre eXpe,,aﬁ;‘{
some ¢redibility particularly in elementary school problems. £0, %
high schools were willing to provide support from local funds, it seefhed
wise to take advantage of the opportunity. Therefore, an elementary * ~
speclalist was hired part time to replace them using the project staffing -
funds thus made availahle, and central office staff served the junior
N highs. ‘This change also made possible increasing a counselor at Pius X
from part to full -time using project funds rather than having Pius served
as part of the duties of another project staff member. At this .same
time the staff member assigned part time as coordinator and part time to

o 1§
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staff/curriculum development resigned. This staff/curriculum develop-
"ment ass1gnment was taken‘by the new elementary specialist, and his
coord1nat1ng duties were taken over by a new coordinator replacing the
former DE teacher who also resigned to take a better position. Th1s
new Staff member had been directbr of the Manpower operation in: go1n
for nearly ten years At the end of the second year he’too ré to
take a position in the central office; he was replaced by an outstanding
teacher/leader in the same schéol. The staffing of the project over the
three years .is shown on the chart on the following page, as exhibit 1.

P

There are two 1tems of major s1gn1f1cance about these changes One
is that one high school, SoutheaSt, was cont1nua11y slighted in the .
staffing arrangements, by chance and not by design. That school was
partially served during all of the project period, but not served as
fully as other high schools. Because of this contrast in serv1ces, it
.has been used, somewhat questionably, -as a control school in the |
evalyatjon des1gn for the project. The second point is that "soft- -money""
projects find"it easier to attract capable staff than to keep them.

4

If staff from outside d1str1 are hirpd, the district does not’
recognize them as full istrict s &ff in ome very imporisnt
respect; they do not recei e >~ tenure. Therefore, staff, who are Mew to the

d1str1ct Can hardly be blamed. for leoking at the preject pos1t1on as a.
¢ "roosting p1ace while they look for a better position.” Or in a more
subtle d1fﬁ1cu ty, may. try.to "burrow into" the 'System by creat1ng
a positign for thefiselvas in some school--a process which may not be in
tune with™Qveral)/stratedy of the project. Finally, because very capable
people are S e difficult jobs of a project, it is only
natural that w1t increased visibility and: skills they become desirable
to others seeking highly qua11f1ed staff.

GENERAL STRATEGY AND MAJOR ACT“IVITIES

t
)

- The genera] strategy :of the,.project was to,work with-established
organizations on geveral fronts to help.them p‘an and implement career
.education goals and activities within their own establishment. In general
those fronts werg (1) in local schools with the school-as a whole, with
departments or feams, and with individual staff members, (2) with central
office departmehts such as Student Services (primarily Guidance), .
Instruction (the ‘tencor twelve Curriculum Consultants), thg various staff
development specialists working on various projects such aS'Education
for Gifted, Cultural Awareness, Elementary Helping Teachers, etc. )5 with
the Media fenter, and with the Special Education program, and (3) in the
community to-establish communication between the project, the school
system, nd the commun1ty and also to organize for the effective use of-
community resources in ‘Career educatfon

actuality, work on all of these.areas had begun before the project
officially began, because groups from all areas had had input into the
roduction of the plan submitted in the final proposal. The Goals Survey
section of the Needs Assessment procedures had been constructed and
administéred to staff, students, and the community. Schools who were to
participate in the first year of the project had been self-selected before
summer vacation began. Discussions were ongoing in the central office

L4
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PROJECT STAFF

. (1nc1ud1ng both federal and state-funded pos1?hons)
° : . N ¢
. Posftion ' First Year * Schools directly responsib]?'
A . . : . N : /r

' Accountant/Clerk , full time: -, : ,

Director ' 3/4 time, : ,

Planning Specialist ' 1/2 time®. o
- Community Resource Coordinato; full time O

Staff/Curriculum Bevelopmerit 2 . :

Local School Coordigator comb1ne posit1on ﬁou ? 3 B )

. Local School Coordinator full time Northeast H.S. % H.,Pershing Ele
' Local School Coordinator full time Eabt & Pius H.5., Bledsed Sacranggt k-8

-

Local 'School Coordinator full time  Lincoln High, Goodrich’ J.H. ,Brbwnell E,en

. "'. Y . Second Yé;q?‘“ ' / . e
Direetor N ' 3/4 timsg M . 4 ' Goodrich
. , Planning Spec1a11st s 1/2 tingre X ot e S 7
- Accountant/Clerk® . - Fyl T Tl S
"= Community Resource Coord1natoﬂ”’%;g§ﬁ$ e ™ . 8
-Community Resourge Assistant /- HfLIX Jocal funds) e )
. Staff/Curriculum Development J  Wif7lh g "5
Elemeritary Spec1alist w, 1= Tt¥on Persh1ng, Brownell, Mickle .,
. Local School Coordinator 8 id 12 %Me (172 loca1 funds)East Sr. & Jr. Highs
* Local ‘School Coordinator ,.'fUHI time " - " Northeast High Shool
Local School Coordihator fuld time Lincoln High & Southeast H.S.
Local School Coordinator gﬁ@*t time (1/2 local funds) Pius X High Schoo]
. ‘ RiEe ‘ i » . .
“i. " Third Year -
L e - . *Z. ° - . . . .
¢ -4 Director .- ST . 3/4 time .- Goodrich Junior High
Planning Specialist . 1/2 time . '
. Accountant/Clerk RO full time : p
Community Resource Assistant )‘ 1/2 time g
-Staff/Curriculum Development ) ° . cipi
Elementary Specialist - ) combined pos1t1on Al] Elementary Schoql;
~ Local School Coordinator ©full time (1/2 Tocal funds) East Sr. & Jr. Highs
Local Schaol Coordinator -~ full time™ - + Northeast Senior' High
Lécal School Coordinatorn - Part time (1/2 local funds) Pius X High School .
; Eocal Schoel COorainator: Part time -(1/2 local funds) Southeast Q;Fh School
. M . : ‘s . ? . - .
A, - 4
’ . . ] s -
fl
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v with curriculum consultants and staft’members of other, departments -And -~

-the Community Adv1sory Conmittee met to approve the final version of the
propqosal and again when word was received of its funding.

Thel general approach in work1ng with schools was to establish a
cadre leaders at each participating schools, including the principal.
ese’dadres would be trained during the summer and plan for implementing

Career|education. both in their own work and in the school-as a‘whole

the fo)Jlowing year. The Career Educatlon Coordinator assigned to that

'school/ wouTd work with that cadre, both individually.and as % group, {0
' . get gareer education moving.. In the following years. it was anticipated
additional schools would establish cadres, receive training, construct
p ans, and begin to 1mprove career education 1n -their schools. - {

In the central off1ce, the project director planned ‘to work with the <.
idance department to establish a comprehens1ve n to assess gu1dance -
eeds, to establish a recommended program and in-service to prepare - -
taff to implement it, and.td carry out that plan. Similarly the Ay oo
‘Lurriculum/Staff Develophent Specialist was to-work with the curriculum
onsultants and various staff development spec1a11sts to plan for infusing
areer education into their worke such as &urriculum workshops and plans .
-ffor recommended curriculum. Also this staff member was to work with the - ¢
] Media' Center to establish the Gareer Education section for use by the
JJdistrict as.a whole., The Community.Resource Coord1natqr planned to work
¢ fwith central office staff already involved with community resources,

' such as the D1rector of Student Emplayment, the consultants involved
with co-op vocational programs, and special counselors involved with work/
stﬁdy\pgggfgh\ . Together they would plan a system: for working coopera-
ively entify, -analyze, catalog and distribute 1nformat1on about :
/;g?bépmmunlty resources which all could use. Such a combined program would also
reduce the confusioh aboutguhe programs ip the mind of community rédsources
and school staffias well A , T

F1na11y t 1reft$r and the Community Resource Coordinator would
.work together 0 gain support from the community and access to its re- '
sources. The Director was. to communicate through the Community Adv1sory
Council, through press relpases, and through presentations to civic groups.
The Communlty Resource Coordinator was to work with other school staff
interested.in community. resources to plan and implement ways to use thoée
resources effectively and efficiently.

The Director worked with each of Lhe staff members to help them .,
analyze the objectives and major tasks of their assignment and to form-
more detailed plans for‘ggh1ev1ng them: Management of "the project staff
‘took the form of reviewing these plans, revising them, and forming new
ptans. Other management functions of the project were carried out by tpe
director as systematically as possible using the resources of the district

such as the Accounting Office, Personnel Office, etc. It was assumed p

that evaluation would be done by the new Office of Evaludtion jin the local ——\\
[Educational Service Unit, but requests for proposats for evaluation -
‘services were extended to several other agencies.

X . ’ by
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PROC§§S AND PRODUS}\QPJECTIVES AND MAJOR TASKS: (1) Needs Assessment

The plgnnigfmgiggg had established that the project should proceed on
a determinatiow to e data-based decisions insofar as possible. It , -
seemed obvious that a thorough analysis of need for career education
should be made as a basis for the work of the project. Such a Needs

. Study was designed cooperatively by the director-to-be and the Associate

Superintendent for Instruction. The first step was to do a Goals survey . .
of the staff, students, and the community. The Lincoln-Public Schools
Goals for Students were revised and submijtted to a carefully selected
sample of-staff, students,-and coMmun1ty s a two-fold card sorting
activity. Im the first activity they were asked to rank the goals in
order of importance; in the second they were to rank thém in order of the
degree to which they were being achieved in the distriet. The results of '
that study showed; among many other tb1ng§;/that students, and parents
p1aced a higher value upon career education re]qted goals than staff,

and ‘also felt the schools were not doing as well in achieying them as

. did the staff. These data were published and widely. circulated for-use

they were cambined with many other groups off data and presented.to »
district-wide and building level planning groups for their use in seTEct1ng
specific needs for which to prepare act1v1t1es

by nany panning gyoups in the district. Ii/the Career Education P?oaect

£y

PROCESS AND PRODUCT OBJECTIVES AND MAJOR TASKS (2) Systemat1c Plans
1n Schools

- + - o
N

A sécond major characteristic of project activity was that it shodld

sadls. A major area for such plannfng was in assisting schools to plan
implement career education improvements.

Scho@ls who were to participate in the first year of the prOJect had

“ been self-selected before school staffs left for summer vacation.. The

director-to-be had made presentations to each of the facu1t1es explaining

the concepts of:the project and inviting their part1c1pat1on More

schools were interested in becoming involved than were possible to include,

but they were promised assistance later. The Special Education department

of the central office was also included from the beginning as a "school."
™

Except for the major tasks of employing the staff for the proaect
and gett1ng the project 'set up, the first priority after receiving fund- - .
ing in June was to lishw career education cadre at each participating
school, tra1n12z/xﬁ§;%?ﬁ\the concepts of career education and planning,
®nd ass1st1ng em.to develop plans for improving career education

. efforts in their own work and in the general operation of their school.

Arrangements weke made with the University of Nebraska at Lincoln to

house such a workshop, to grant credit to those who wished it, and to

work with project leadership to plan and operate the wqrkshop:

Dr. Hazel Crain and Dr. Jim OHanTon were particularly helpful. A three-

week experience was held with the concepts of career education taking.

up the first week, concepts of planning and plans by individual members

for their own week during the second week, and plans for the school as ~

- a whole during the third week. Project staff helped provideéyinputs, gave

planning assistance to the cadres, and in general gave process assistance
to the workshop. They the an their work with the cadres as school
began-in the fall. nJT*EL“‘
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. The.ciﬁres functjoned differently in each school. The original -
.ﬂﬁdea}was to get the real leadership of the school in the cadre. In
- ¥somé cases that objective was accomplished;:jin-others some -‘of the
‘desired persons had other priorities or other plans during the workshop.,
One elementary schpol had to be dropped from ‘the project and replaced
even though there was a great deal of enthusiasm for the project when
it was .discovered -that only one person would be available for,thq;work-
“shop. Since'principals were asked to choose the cadre members, the
project staffthad little input, and 'in some cases it appeared that the
‘pripcipal chose.anyong who was available to fill the school's duota
at the workshop.” Ho#®er, all schools were wel] repvesent&d and most
of the principals participated heavily during theworkshop. When schoo]
began and the staff were back together, most of the schools winted to
expand the cadre-immediateély to include key persons who had been left

" out. The cadres with the hplp of. the Career Education Coordinator

-—

: as§ighed to” the building began the year by presenting the projéct, career

educatjon concepts, and the. school plan to the faculty as a whole. A ¥

fi]mst?iﬁ,was produced as soon as possible by the Publications Department °
tp assist in prgséntations_to schpqﬂ:stgff and thgicdmmuni}y”' L :

School plans for the first year were quite general and of limited
ambition. Their major strengths were that hey were in many cases the
first school-wide written plan ever constructed by the school and the
activities they described certainly meant improvement of career education
in their buildings. Their major weakness was that the times when certain
things were to occur werg not specified no? were the persons responsible
designated. Follow-up sessions were held after school began with the
cadre, including the principal, of course, and the Coordinator assigned

" _to.the school, but little progress was made in making the plans more
specified. Principals seemed more comfortable with the plans as general
statements of intent rather than dqfailed manadgement devices.. However,
in quarterly review sessions these general statements of intent served
quite well to remind the cadre of their self-imposed obligations as .
well as providing cues to successes alrea achieved. The final review
was a written point-by-point discussion e the plan prepared by the
Coordinator in consultation with the principal a&nd the cadre where it
was still functioning, and these reports served as a basis for the interim
project report. - . . ) '

I

3
B

‘In preparation for the second year of the project, the central staff
* prepared two additional in-puts. The first was a more detailed guide
to writing the school plam, giving more emphasis to goals closely allied
to the Lincoln Public Schools Goals for Students, and providing more
detail on the management topics of timelines and persons responsible.
The Second was a set of career education goals derived from and related
to the Lincoln Public Schools Goals for Students. ‘Early in the spring
~the school was given the Planning. Handbook and planning sessions were

B SRR

ry

‘scheduled by different schools at different times, beginning in the spring,

and in some cases not finishing until school began thé next fall.

\ ' N
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The Handbook addressed the- attent1on of the~p1ann1ng group to several
Sr topics: »
(1) fthey were ‘first to select’ severa] (5 or 6 was the number
.suggested) of the Goals which they wished to emphasize _
(2) they were then to look at the data available to document =~
.the needs for working on each goal. Data were available
from the District-wide Needs Survey, results of Priority
.. Counseling Surveys given to their students, resu]ts of a
' -’ study done as part of the evaluation "Career Preparation:
and Work Experience", results of teacher questionnaires
. on career educat1on completed in the spring, etc. T~ v
(3) The next stép-was. to list activities under each goa] to
. help achieve -the goal.
(4) Finally a timeline, designation of persons responsible, =
‘ and 1isting of resoyrces needed were to be determined
for each activity
Ly,

LY

-~ . . =

4

“*  School: planning stra eg es varied In some cases a pﬂanﬂ1ng

staff prepared the\lan, with considerable revision. In other cases
the principal prepardd it with in-put from key leaders. In still
others, the pr1nc1pa1 and assistant principals prepared the plan
‘without much input from the staff at all. Our general obser\/at1on.
was the amount of participation of the staff was not Jzhe key.to success
of the plan. The strategy used to prepare the plan was generally
descriptive of the overall management style of the principals but
success was related to the quality-rather than style of the principal's
1eadersh1p Good plans and large numbers of quality activities took
place in a school in which the- pr1nc1pa] exerted strong leadership w{th
considerable authoritarian overtones, in a school ¥n which the principal
“turned loose" the Coordinator who involved a large number of staff, and
in a school in which the principal and a cadre wprked together as a
group -toglan and manage the program. Lower quality plans and fewer
_quality activities took splace in a school with strong leadershjp with

" authoritarian overtones, in a school with distant leadership and little
staff involvement, and in a school with strong leadership and consider-
able staff involvement. Where career education efforts were 1e5S than
satisfactory in schools with strong leadership, it would appear that
the principal placed career education too low on the pr1or1t1es rather
than being a case of poor leadership. :

group -of team 1eadeREJbr artment cha1rpersons, Principals and other

During the second year the.p]ans-were'agaih used by the director to
manage the project at the school leyel. Project staff serving as local
coordinators analyzed the pofitical .structure of their school and con-

" structed a detailed plan of ct1v1t1es by which their energy. could be

used to assist the school t p]an and implement career education.

These management plans were teviewed and revised monthly, and the school
plan was reviewed 'with. the principal and the cadre, if it still was
funct1on1ng, on a quarterly bas1s

S . e =
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"“education plans, but 1f appears the example furnished by the’ project - .~,;§;

. ) &
The di8trict had been searching severa] years for ‘viable ways to
apply the pr1nc1ples of systemat1c managelent to managing schools in a a
decentralized.system. A person had been hired but left when he could -
make no progress after a year. A comprehensive workshop on systemat1c
planning left the principals cold and ho follow-up was made.~ However
during the second year of the project, sprincipals were asked by the ﬁ
,super1ntendent to declare three or four prioritigs, 1ncTud1ng a. couple
requ1red by the district, and write a plan. for mak1ng profress in these. ‘
high priority areas. .These plans were much s1mp1er than the carger -
had been influential.' Trying to key in on this trend, the project -
required less detailed plans for 'the, third year, realizing.that once
"the contingency provided by-ava1]ab111ty of prOJegt funds was. removéd,
princlipals would do omly those.things which they themselves found’ -
valuabTe or which were required by their supervisors in the- centra1

off1ce Even though. somewhat less -detailed,~the third yeaF.plans.. S

v seemed to comé mere from a ‘sense of purpose in the part1c1pat1ng/5chools,

- and w achieved to a greater extent than prevlous pi1®gs. The planning

format was similar.to that used previously, but in addi 1on called for
-, setting of goals for the level of training and number of activities
based on the chart 11st1ng Levels of Implementdatiop furnished by the
Career Education Office in USOE. Use of the plans as management devices
"by the director proceequ as before ,

B

The fourth year strategy of the project was t0 encourage schoo]s to | e

prepare plans as before: In schools who saw career education as a major. . « - =

ongoing effort, .these plans were prepared in even greater realism and

~-warm, specific career education plans were not made, and career education
received mention only in the general plan submitted to the superintendent.
On th¢ other hand some of the high schools, despite arguments to the
contrary, presumed their career education efforts tp be subsumed under the
new project Experience Based Career Education being proposed by the
district to begin the fo]]ow1ng fall. )

.detail. “In schools where local leadership had been less strong or luke- . //,\\/7

PROEESS AND PRODUCT OBJECTIVES AND MAJOR TASKS : (3) Staff/'
Curriculum Development

Staff, development deals with improving the concepts and skills of staff

members . Curr1cqyym development deals with developing, adapting,'and
1nsta1]1ng of plans and activities for 1earn1ng Staff development takes
‘place in several major ways: in 1nput sessions such as lectures, films,
readings, etc, 1in process1ng sessions such as discussions, 1aborator1es,
and simulations, and in output sessions such: as planning, applying in «
c]assroom, refining. Curriculum development occurs also-in several maJor
ways: in purchasing and installing an already developed curr1cu]um, in
adapt1ng or.-refining an already existing curriculum, or in cdgstructing
an"entirely new curriculum. The Career Education Project was involved in
all of these major types of staff and curriculum development:
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_CADRE WORKSHOPS o

The major installation strategy of the project was to establish

. and train cadres in each partitipating school who weuld illustrate the
philosophy and activities of career education in their own work and

alsp serve as' catalysts for the further~deve]opment|lf career education

" programming in their schools. A month after the project was funded

a, three-week_workshop, for the cadres was carried out jointly by the )
University of Nebraska and project staff. During_the first week inputs .
were made about the philosophy of career education. These inputs” included
various sneeds data from local and national sources, presentations ~ oL
by local business any labor leaders and pkofésSOrs;from the education-and ‘
pSycho]ogx~department;, and the limited literagure op careef’education’ "~ ~
_published ‘at that time. .Fach cadre was to prdi;ﬁh a paper stating * .
~on‘careger education stating the need, a rationale, and a general des- -

cription of their philosophy of career education at the end of the first

week. During the sécond week. the emphasis was -upon classroom application:

of the career education philosophy. Irv Muscowitz of Hackensack, New

Jersey and Bob:Blum of Jefferson’ County, Colorado made presentations to

the group. Commercial materials so.far collected were analyzed. Each -

participant then produced a plan for incorporating career education into ° .

their specific assignments. During the final week a "planning guide’ :

was introduced: and the participants were asked to work in groups by

- . schools to construct a plan for installing career education in their

.school during the coming year. The plans produced emphasized awareness

 :'activitﬁes'for-the total staff, but were weak on specificity as to &

assignments._and. timelines. Nonetheless, a good beginning was made and
project staff had something to work with in'their local schools.

-

L]

*LOCAL SCHOOL AWARENESS WORKSHOPS

Project staff assisted local school staff in planning and conducting
awareness: workshops faw: local schools, many of which octurred during
the pre-school week orientations and workshops. Project furnished ~~
materials included the film "I Want to Be" from the Ohio State University -
and the materials used in the cadre workshop. Later a sound-filmstrip
was produced describing the project for use in schools and community
‘and educational groups, and a position paper presenting the rationale
and objectives of career education vigre produced by the project staff.

WORKSHOPS - FOR SCHOOL LEADERS IN CONTENT AREAS

Working with central office consultants, workshops were planned and ~
held for many of the ‘department heads and leaders in content areas in the
participating schools. The format of these workshops were generally the
same and most of them lasted about 40 hours. First the participants
were introduced to.the major concepts of career education through mediated
presentations of-fﬁ?*ﬁhi]qgophy and detailed examination of the goals and
student outcomes of career education. Detailed objectives closely related
- to.the Lincoln Public. Schools Goals for Students—had-beegy published, = ——— ———=—
drawing heavily upon the National Assessment materials.: During the second
phase of the workshop, participants visited work sites in the community
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L A gathering. information about the application of their subject matter
in the working world and looking for resources which’ could be used with %
their students either in their classroom or at the community site. In
the third phase participants constructed plans for applying the concepts
and resources of career education in their classroom using both community
Tresources and learning reSources provided by the project through the
-, curriculum materials library. In many cases these products were printed '
<4, Aas a guide for other teachers in the same content field. Such guides \\\;25
B were produced in math, science, social studies, and foreign language.
“ The art and English workshops did not result in guides.

-

OTHER WORKSHOPS *

Other workshops took a different tack. Forces were combined for a
workshop in social studies and.career education emphasizing caree
€ducation, cultural awareness, and personal and social growth; erials
were produced and :iﬁeminated. A number of workshops emphasigfng use ‘
of community resour€es were held, both in the summer and during the mid-
winter workshops as well as during orieft®¥€ion week before €chool.

These workshops usually began with visitations in thie community followed
by a discussion of use of community resources including employers
and finally presentation of the Community Resource System operated by the .
project through the media center in the central office. - .

’ .-

Several workshops involved training in the use of interest and aptitude
tests. Tests such as the Kuder, GATB, PIES, COPS, DAT,. TAP, and ASVAB
were analyzed and their potential uses noted. In other workshops the
administration and interpretation of the Priority Counseling Survey was 4

- , the topic. In another major effort, the.construction and use of learning
centers incorporating career education, cultural awareness, and personal/
social growth was a joint endeavor of three members of the central office
staff development corps working with a cadre of elementary teachers.

CURRICULUM DEVELOPMENT

Although many of the workshops just described were designed to
make participants aware of career education concepts and practices,
often a curriculum product was the result. Each of the content area work-
shdps produced curriculum materials, for instance, and the purpose of the
workshops on learning centers was to produce learning materialts which ..
osheys,could then be disseminated, along with a training session, to
other teachers. ’

However, a significant amount of project resources was allocated to
support curriculum development efforts by individual staff members of
participating schools to infuse career education into their individual -
1q§¥on plans or to provide new courses for their department. Project
staff assigned to the school were responsible for building the”ﬁ!é§§sd’y
understandifg of career edutation, providing already developed materials
to serve as models, and reviewing progress as the units or courses were
being developed. The producers worked under the terms of an “"agreement"
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which specified the career education objectives §0 be met and the \
procedures to be followed in developing the materials. Fur example,

each product was to include a rationalg describing why the unit was
necessary and how it related to career education. Each product was to
include appropriate learning acti¥ities keyed to the career education
outcomes and a method for evaluating success in reaching those outcomes{_J
A considerable amount of learning materials were thus produced, and -
‘although many items were usable, the quality was quite uneven. Poorer
quality products generally resulted from inadequate understanding by

the producer of the philosophy and objectives of career education; by

the fact tHat career education was defined so broadly by many that it
included almost anything the producer had in mind to do; by a lack of
firmness,by career education staff who on one hand wanted to build

rapport with the producer and give encouragement to help the producer
develop an understanding of career education andéiﬂgly it to instruction,
and on the other hand were somewhat uncertain th Nves about the
instructional implications of the definition of career ‘education. It
requires exceptgonal self-assurance and skill to channel the creative
energy of an educator away from directions which are derived from many -

and long experiences and into a direction called for by a "project" which
will be around only a year or two. In short, the curriculum development
efforts were not always highly successful. On the other hand a considerabie
awareness of career education was engendered, and a good deal of good

will created. The images, while somewhat slow in generating, became more
and more real for local ‘school staff, and at the time of the end of the
projéct, the majority of staff members were ready to try.to pull together
these isolated images into a copsolidated and systematic plan for career
education:. A major change such as career education demands Simply cannot
be made in three years.

-

PROCESS AND PRODUCT OBJECTIVES AND MAJOR TASKS™(4) Comgunity
Resource System'

Encouraging the use of community resources was seen a&s a major aspect
of the project. A task force to establish a community resource support
system was organized immediately to deal with such problems as how to
identify and get cormitment from®community resources; how to organize
information about community resources in such awway that it would be useful
to school staff; how to store and deliver such information to potential
users; how to coordinate uses of community resources for career education
. with other uses such as uses already being mad%; by teachers for field trips

and speakers; uses by co-op vocational classes, etc; how to screen out
poor resources_and prevent overuse of good resources; how to coordinate
the local resource banks with the central resource bank; and similar
problems. 0 :

A staff member was assigned full time to work with the community .
resource system under the direction of the Director of Work/Study programs
in the Departmant of Student Services at the cent¥al office. Cummunity
resources were seen as a support system for placement services so the
position was funded from the State-provided Placement Component. The
task fqmee was #nder the leadership of the project planning specialist.
Decisi malle by the task force induced the following: (1) presentations
wouldbe made to potential community resources directly and in person
by the project staff, using an interview form and a commitment form.

L ' S
28 T



W ¢

General presentations to community groups using the Projeét tape-filmstrip

-and other materials were served to identify resources in addition to

?

-. be as responsive to our requests.”

N
y

&

those which came to mind to those well acquainted with the community.

(2) Information would.be filed in the central office and a "suppressed”
catalog would be published for use by_school staff, ‘A "suppressed” ,
catalog meant that only a description’rather than the name of the resource
would be published and users would then contact the central office for //V//
assistance in making specific arrangéments. This procedure would allow HRN
input by the staff to improve the quality of the experience, collection
of data about numbers and quality of experiences, and some coordination
in the use of resources. The resources were to be categorized by the
15-cluster organization scheme developed by USOE. (3) Users of the
cataloged information were to be instwycted to identify their need, call
the Community Resource System number, afd arrange For respurce. If no
resource was listedain the catalog, the project staff mefber would
attempt to locate an’ appropriate resource. (4) After the resource was
used the user was to complete and.return an evaluation sheet.' p

About 300 resources were catalaged in the central system, and many
more existed in local school files. Project staff conducted inservice
with potential users when the catalogs were delivered to local schools.
The catalogs were used as a part of the inservice sessions, and eventually
a section on effective use of community rescurces was added which suggested
activities for students as well as providing forms for interviews, thank
you notes, etc. During- the second year 100 resources were added to the |
system, and the catalog was revised and republished. Copies were placed
in all Lincoln schools. ~During the third year the system became a parf of
the central media office and was opérated by a clerk trained during the
first two years of the project. During the second year of the project
alone,*ggre than 5700 students were, involved in‘Ectivities supported by
the Community Resource-System. . ‘

However, several problems were left unsolved. No effective mway has
yet been implemented to coordinate the use of community resources on .. .
a city-wide level. Not only do-local schools and teachers have their -
own files of resources, but competition for resources is rampant among
the University, three other colleges, the community/technical college,
various training schools, amd various civic groups who sponsor work/
experience programs such as Explorer Scouts and Junior Achievement. At
this point the facilities of the community are not overloaded, but
rumblings: from the community resources are often felt, more in anticipation
of future trouble rather than statements of present complaints. Secondly,
teachers are still under-using community resources, both in the sense
of not using them enough and not using them in the right way. There are
still too many "field trips" in which learning objectives and learning
processes are unclear. There are too many occurences in which students
are "turned loose" on the community without a structured plan for learning
which comes only with detailed prgparation. Yet the use of community
experiences is a major accomplishment of career education, as measured
by responses both of teachers and students. What is needed is continued
suppért for the teacher to make community resources available, and cont{nued
supervision of the use of community resources tp make their use effective.
If we do not give the teacher support, the use of resources will decline.
If we do not make good use of the resources, the community will cease to

s,
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PROCESS AND PRODUCT OBJECTIVES D MAJOR TASKS: (5) -Curriculum Center

Ay

One of the major support sérvices of the project was to establish
and maintain a collection of cfireer education plans, learning goals
and objectives, and instructiogal activities. Several types of

] . materials were collected, cataloged and made available for, use by
» project staff and school staff in planning curriculum and in the
" classroom. . ' T

_— - ... First, requests were made of all career education projects listed
7 in USOE ‘publications, ERIC, and newsletters and magazines. These -
, Projects sent copies of their planning documents and ardering infor-
mation or actual copies of learning materials )hey had produced.
Requests to all State Departments of Education produced position papers,
\ lists of objectives and units, and actual instructional materials.
* A1l commercial companies were requested to send review copies and
many of these materials were ordered. Finally, materials produced
. locally were included. : -
1i'§ The materials were-divided in several major categories, Those
which dealt with plans for implementing career edycation in general,

\, . general sets of student goals and abjectives, and position papers on
various issues were categorized as "professional" materials. Materials
more directly useful to the classroom teacher were the other major
category, and they were divided into 9 major sub-categories by career
education themes--Academic/Vocational Skills, Career Information and

. Awareness, Work Habits and Work Values, Personal and Social Development,
Economic Awareness and Consumer Economics, Skills in Work Seeking
and Work Getting, Career Decision Making, Awareness of Means for
Continued Education and Training, and Prdfessiondl Resource Materials,
®. and cross-indexed according to major subject-matter fields for which
they were appropriate. ‘.‘

~ Each piece of material was reviewed and a descriptive card
completed. The card was filed in the card catalog for career education
- _materials in_the media center under the appropriate sub-category and
flagged to.imndicate the subject-matter reference. A copy of the card
is included on the following page. Cards were color coded to indicate
elementary, secondary, or general/K-12 materials. -

Q In the actual files themselves, materials were arranged by the

maJjor sub-categories plus the "professional” category. Ip each
sub-category materials were placed in folders color coded to indicate
appropriate subject matter areas to match the flag on the index. -

.cards. A "professional" or general section was included in each
sub-category as well asgin the overall set of materials. Materials
were then filed alphabetically within sub-sectiofs.

Most of the collected m@hégials were locally published manuscripts
of 100 pages or less and were filed in vertical files as described
above. Books were cataloged according to the system and placed on of
book shelves. Classroom activities and mediated materials were
stored in cabinets.
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L s i .
- CAREER EDUCATION MEDIA RECORD Loestien
R R ' ’ (For Offics Use Only)

TITLE ¥ L ) ,

| 5 M J dl :

PUBLISHER ! .

Type of Mateérial (e.g:, films, f_s‘.;ipamphlet, unit, tape) ) ;’.

v " Y - )5' , 7 : ] - .
, C«%riculum Areal(s) for Suogc;)t'ed u ' : . <
. = . ; . > L Y '

Main Career Ed. themel(s) (lépack of card for 8 categories) !

Suggested grade placement - : L ] .

Describe the main idea(s) z_c - :

) w———errasesecmeresvoes a codpiece-cane : .--:l ............. :. ..... ...-.....--....,...........-.J.....................-..-.......-...-....-.......-.-.....‘.---...; ------------------------
.. Comment on any{ink parts of production or content such as: Racist? Sexist? Stereotyped? Poor sound? Inaccuracies in content?
Etc. " ; Sope - { ‘ . .
- = . N M - . F 1} .
e hat ] ! _— \
~ What experiencé did you have wnMu material? préviewed with O.T. - . .
' : used with &k fis s partiglly viewed .~ . . = -
used with {no.) students =~ ) ‘ ) L
previewed in entirety . other : N
. Do ygu recommend the material for purchase? Yes No Why ? : :
—— S X : ' .
- ‘ - LA
Does the material suppnrt career education theme(s)? Mark contingum for amount of Career Ed. %/
n Much 1 2 345 None
- it does, please complete the check list on the raverse side.
' S-m ' ~ Dat Schoe!
L. |
. %;1 iChack proge: bo)'

L " . v GOODIN COMMENTS OR .
YREER EDUCATIBN THEMES < LITTLE SOME  THIS AREA  EXAMPLES l
e IR R i R e i I s T e
:ademic/Vocatiangl Skiils i Tl | i o
reer information and Awaremess i 1] r
ark Habts "WUI!\-V.M"U:'&'“_-! ”_._: _____ - e (4 ieeen {;_1/_ _______ | S ...,,.:..........:.‘.....
rsonal and Socal Development ™ - - 3 . ]

:;nomuc Awareness and (‘o'r.un-er.Economucs Q 0 ()
il in Work SeekingWork -getting ) . L C
mer Decrsion Making N Y o C
1greness of Me;nﬁ for Contirued 3 ) ! 0o -
Educatior and Tra.n :
fessional Resource Materials: ’
Descriptive--what i1s Career Ed.. . ‘ . L‘J g .. C
how to start a program_ etc. ' ) .
Planning Mode! . r
Protessional books {etc.) for collective O 18] G
information on Career Edycation -
DITIONAL COMMENTS ) . '
. ’ , & 31 .




* reference cards was distributed to each of the schools. Staff were
invited to use the materials in the central media center or to €heck
., them-out directly or through their local medfa center. Project staff
‘often made collections .to use in workshops or for individuals who
_yere gsyelbping units or writing position papers or plans.' At the :
end of¥the project an-annotated list of project materials was added
* to the-annotated bibliography published by the State Department of
. the State of Michigan and the complete publication was distributed
. to schools. X . : .

} . .. A printed catalog'conta?ning all of the information on, the

K. Two other elements were included in the total system. In order
to ‘have ordering information and a way to find materials when only the .
publisher was known, a card file was organized of all the materials
Tisted by publisher and including ordering information. Finally, a
vertical file of publishers catalogs was established and maintained.

. Materials were often received from publishers for\review and
possible purchase. Project staff reviewed most of these materials,
and cards were completed- for inclusion within the cataYog on these
materials, with the notation that the,card was for infQrmation only,
and the material was not included in the system. For mdterials of
major interest, a review committee of schéol staff was eftablished.
These teachers'and counselors were briefed on the use of the system
and the goals and plans for career education, amd when materials were
& available which needed.to be coded and evaluated, they\were sent to
these "evaluation team members" with instructions to agalyze them,
use them in classrooms if appropriate, ahd to rende judgement
~——about their worth. Not only were materials ev ted by this process,
but also a few teachers in some schools were aware of their existence . -
and the process of dissemination was thereby Facilitated. ‘

The work of the curriculum center was enlarged to include
~ assistance in development of curriculum as well as providinga col- = =

--------- -----lection of -materials:-- Fhe-project- staff ‘person ‘assigneéd to the "~ """ """ """ "

» - center was also in charge of curriculum and staff development, ‘and
in that role used the expert knowledge of the materials to assist
central office consultants and project staff as they planned district-
wide curriculum and staff development actiwities and individual
"teachers and departments in local schools as they worked on in- .
structional plans. .

At the end of the project the operation of the curriculum )
materials center was completely taken over by’ the regular staff of the
central media center where it had always been located. The center has

y been included in the State planfor career education now being
developed by the Nebraskd State Department of Education as one of the
career education resources. of the state to be supported through the
state plan. : ‘ '

-
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PROCESS AND PRODUCT OBJECTIVES AND MAJOR TASKS:  (6) Curriculum
materialslfor all levels . .

) At the beginning of the project a decision was made not to invest .
heavily in commercially available or locally qa¥eloped curriculum. '
Career Education was seen more as a context fo¥ teaching than a
specific content which needed new courses.and additiona subjects.

" The implication was that career education should be infused into
existing programs and learning activities rather than being a
separate subject in its-own right. A second reason for this'.decision

.was that few first-rate career education materials were available in
1973--many of those available were simply republished versions of
old materials with a new career education label. Finally, the
project ‘was seen as a change-support'ﬁystem for existing programs
not as a mechanism to buy or develop new curriculum and install it
in schools from the central office. Therefore, decisions about
curriculum change and purchase of new or additional curriculum were
to be local building decisions rather than project reommendations.

SCOPE AND SEQUENCE OF CAREER EDUCATION OUTCOMES FOR STUDENTS

Even though instructional decisions, are seen in the Lincolh’%istrict
as local building matters, the overall direction for.curriculum is
established for the district by the Goals for Students adopted by the
Board of Education and in many cases by a set of overall objectives for
area usually provided by a district-wide curriculum task force. Follow-
ing this traditional procedure the project assqmbled a general scope
of career education outcomes for students using twelve of the twenty-
six:-Lincoln Public Schools Goals for Students. Sub-goals were derived
primarily from the National- Educational Assessment Project goals for
vocational and career education. These goals fay students were dis-
tributed at in-service sessions to provide additional detail for staff
to about the content of career education. Staff who were writing
curriculum units were instructed to establish which of these goals were
...inc]uded.in-the-units-and-to-draw"upon-them-for-ideaS'for‘tontent:‘fA"“”
simplified version was used classifying instructional materials. By .
and large the curriculum strategy of the project was to assist individual
teachers, teams, and gdepartments to infuse these goals into the¥r present
curriculum and into new curriculum which was being developed continuously N

®in the distPict, rather than purchase sets of curriculum materials and “\
attempt to install them. ' -

@

There were two disadvantages in this approach however. One is
that teachers often are able to relate more quickly to instructional
activities than to gogls and objectives. We often heard the comment,
“If you want me to do career education, give me the instructional
materials, and I will try to do it." Secondly, there were a few good
instructional materials available, and more becamée available all of the
time. :

] ; )
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.to supplement existing plans. Blessed Sacrament Elementary School l}%ﬁt

‘were installed in four junior high schools in Lincoln. They are used
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THE VARUING APPROACH TO CAREER EDUCATION . o j:f§

“One outstand1ng p1ece of mater1a1 for elementary use-is the e

' Valuing Approach to Career Education published’ by Education Achievement "

Corporation. This very.detailed set of teacher's guides and accompany-
ing med® incorporates learning objectives in three areas--career -

education, personal/social growth; and th1nk1ng skills-~-for grades K-8. .

These mater1als were installed in four Lintoln elementary $chools, with s
the major problem being the difficulty teachers perceived in finding
time for them. In some cases the units wer® simply added to the - LK
curriculum in place of other units; in other cases the units: were used -

- c‘.iy’

found them suitable for use in the "religion" classes for elementary
students.

PROJECT DISCOVERY -

The Project Discovery mater1als pub11shed in Red Oak, Iowa and QHJ g
rgcently endorsed by Phi Delta Kappa is a second outstand1ng curriculum ... A
Proaect Discovery is a multi-media, activity-based self-directed .,

set of simulated work situations for career exploration in the middle

and upper grades. The Lincoln project became a-"charter member" of . 7
the curriculum deve10pment and dissemination effort and the materials o
in several ways (1) as a major activity in a junior h1gh school career T
development curriculum course, (2) as the maJor activity in an explor-
ation unit associated with Basic Studies An junior high school and

(3) an independent activity which studepfs may undertake om their own "o
time. Junior-High Schools in Linc are organized like miniature’
s&nior high schools. It is almost impossible to,give stiMgnts acceéss to
learning experiences or credit for the experiences unlesguﬁhuxyare part .-
of a "class" and this necessity puts severe restrictions on the use- »
fulness of a set of materials such as Project Discovery unless one simply
organizes a class in career development or Project Discovery and

we were try1ng toﬁﬁnfuse career educat1on rather than estab11shrng
classes in it. k!

Media Now is a production center course in media for secondary ; 3
students also produced at the Learning Center in Red Oak. .Under pruject:
1eadersh1p, a Title III mini-grant was written to install the program
in Lincoln High Schools. The director of the mini-grant rewrote some -
of ‘the original materials to adapt them to Lincoln and to emphas1ze .
the career development features, and held a short in-service session
for the staff members who would be using it. Media Now is now a part
of the curriculum in each of the high schools.

-
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DISTRICT-WIDE CURRICULUM}DEVELOPMENT'INCLUDING CAREER EDUCATION

project ‘should respond to the requests for more specific curriculum

materials. The third year goals ‘calied for the development of a scope

and sequence of career educational outcomes for students in Lincoln

and units of instruetion at each gradé level. In order to continue

tomgnfuse career education into the curriculum and to get resources for

a major curriculum development effort, support was.sought from the

“ central staff in the Division:of Curriculum and In§truction for a joint

iy , effort to rewrite the social studies ¢urriculum to include outcomes in

4 personal/social growth; multi-cultural education, and career dducation

3 , as-well as more traditional social studies outcomes. It was agreed
that such a curriculum would be written and that those who wrote it
should receive sp%fial~training after which. they could write other
curriculum as wel®™. The Institute for Staff Development provided
training in curriculum development to twenty Lincoln Public School staf
members in a four-week workshop in the spring and summer of 1975. One
of the central office curriculum consultants (Home Economics) was
assigned half-time to continue the effort. A curriculum outline was
completed, and a number of units were written and piloted. At this
point twq decisions were made: one was that although the scope of

" objectives was satisfactory, considerable more effort would be required
to complete the sequence of outcomes, and the other was that curriculum
writers should be trained in BASICS teaching techniques in order to -
develop effective units. The district then embatrked on an ambitious
- five-year project to teach BASICS to all teachers,.beginning by teaching

+ "all curriculum consultants to be teachers of BASICS. Further curriculum

development was postponed until more persors were trained in BASICS

except for one person workiny half-time on personal/social growth.units

(which contain most of the self-awareness and social skills outcomes of

career education curriculum.) ‘The project continued to work with the

career education outcomes for the junior high and completed a general

scope and sequence for the junior high which is the basis for junior

=> high school plans for the coming year and will be used in further

‘ “curriculum development by the district.

» v Du‘ing the second year of the project it became obvious that the
) ]
¥

. .. ELEMENTARY LEARNING CENTERS

- In order to reach the goals of having instructional materials

‘ available at all grade levels and subjects the project continued to
support individual teachers and teams of teachers in writing units.
At the elementary level the project took advantage of the district-wide
enthusiasm for learning centers, an effort being supported by the
elementary "helping teachers" from the central office. The project
curriculum specialist organized a team of K-6 teachers to write learning
centers related to the general scope and sequence of curriculum described
above. Each unit included outcomes from career development, personal
and social growth, and multi-cultural education. Two centers each were

»,
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produced at each grade level. Pilot installations were equipped with
teachers who agreed to develop a center of their own after using the
project-developed center. Workshops were held in the.coﬁgtruction and
use- of centers, using both project staff and the teacher-developers.

By the egd of -the year rore than 100 teachers had used these centers,
‘and momentum was increasing. The handbook for producing and implement-
ing the centers and the curriculum guides for the centers are included
in the appendices to this reportl ©ok

JUNIOR HIGH SCHOOL CAREER EDUCATION UNITS L ‘ " hhi,;f

While many junior high teachers incorporated career education
activities into their on-going curriculum, usually it was basic studies |
classes who perceived the greatest correlation between their goals and -
career education goals. At Goodrigh.Junior High the Basic Studies )
teams rewrote their entire curriculum .in order to infuse career education

outcomes. "These units were dissémindted across the city. They are
included in the appendices &f this report. - '

i A recent movement in Lincoln has” attempted to provide additibnai
guibance activities for students. The student-counselor ratio i high
and counselors seem to be too busy to spend much time with students
unless their problems are severe. Sparked by the pilot project in the
Community School Model (Kettering) at East High School, many schools
have now adopted the Teacher-Advisor system, in which each teacher

- Meets regularly with 20-25 students and takes responsibility for their
personal, educattonal, and social growth. The regular meetings with
students soon necessitated the development of activities to use during

¢ these sessions. The project supported and led a task force d¥ junior

= high Teacher-Advisors who constructed a set of activities in three parts:
(1) orientation to junior high school, (2) personal/social growth
activities, (3) career awareness and exploration activities. These
units are included in the appendices of this report.

- HIGH SCHOOL CAREER EDUCATION UNITS .

. In addition'to the resource guides published for math; science,
social studies, English, art, and foreign languages, individual teachers
produced units for their own classrooms -or departments.

At the high school level, curriculum/staff development worksheps
were held as previously described which produced guides in math, science,
social studies, English, art and foreign language. These guides were
then used by departménts to assist teachers to infuse career education
into their on-going teaching. 1In addition, the project contracted with.
a number of teachers agnd teams to produce specific career education- »
related unjts for use in classrooms or by departments. This effort fit
well with a district-wide trend toward quarter-courses which permit a
wider variety of subjects from students may choose. These units were
written on sech ‘topics as Communications in the World of Work, Careers
in Social Service Agencies, Decision-Making, and many other similar topics.
Some of the better units are included in the appendices of this report.
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PRODUCT AND PROCESS OBJECTIVES AND MAJOR TASKS (7) Career Information.

. Centers .

" i »
. v o, Each of the junior and senior high school installation plans called
Ed for the development and operation of Career Information Centers. These
e centers were established differently in each school but the general Y

content of the centers were the Same.

" —. A task force to develop the concept of the Career- Informatlon Center v
was established by the project. - The task foree analyzed the literature-
on -career -information and career guidance and reviewed experiences in
which members had observed centers in other-locations such as San Diego,
Boystown, etc. A concept paper was published outlining the phylosophy
and characteristics of the centers. . The central office of the project
suggested numerous materials to be included and held a number of review
sessions to analyze -the materials. Local schools then purchased the
materials they needed-to- supplement what they already had, and the project
office continued tofprder inexpensive career information materials and
distribute them to the schools. ,

oo : 5 < ;

The information centers include many college catalogs and other
college oriented guidance_materials. Most of the high schools have a
comprehensive set of materials such as Chronicles, as well as many less
~complex materials. Most of the schools establ1shed a collection of
materials both in the counseling center and in the media center. In the
media center materials were arranged according to DOT code for easy
access, and MImstrips and other media were included as well as pamphlets
apd other publications. In at least one school, small collections

“pertinent to specific subject areas were assembled on a movable display
and located in the area of the appropriate area of .the building for some
time, then a new collection was made for location in another area. Local
coordinators worked with departments to take advantage of these temporary
collections. ®

At East High School this idea was worked into°a more sophisticated
program—ea¥led Spald ight on Careers. Each month one or -two departments -
emphasized career®ducation and appropriate displays were mounted, .
"——‘_ﬁﬁter1als collections displayed, and special events such as speaker visits
) —.—in-the.community, and special projects scheduled. Spotlight on
Careers gave a handle to the school to-deal effectively with the problem
- # caused'by the fact that career education is such a over-reaching concept
and involves the whole school so sometimes it is d ficult to decide
where and how to start.

The Career: Informatlon Centers will become a major element of pro-
gramming in the revised guidance programs now being developed in the . . '
schools and described elsewhere in th1§ report. ' e e
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B . PRODUCT AND PROCESS, OBJECTIVES AND TASKS (8). Pupil Data and Monitoring
‘System S ke
The first step in establishing a pupil data. and monitoring system -
in addition to the system which already exists is to define the out-
comes expected from our curriculum. These outcomes have been broadly’ .
defined in the scope and sequence of career education discussed in the .
curriculum sections of this report. Only in the.latter stages of the. ’
project was there enough specificity about expected outcomes to out-
comes to enable a monitoring system to be established. )  C
Rowever, the pupil data and monjitoring system for general educational
outcomes has been operating in the district for many years and is - ,
continually being upgraded. During the project items were added to the
reporting system which indicate students progress.in.mastering career
education outcomes, and school plans called for emphasis upon; giving
.feedback té students on a°regular basis, and associated with occupations
" as much as possible, so that students would both understand the importance
of the development of learnings and also be able tquudge their progress’
in mastering these c#reer related learnings. - > ,

As development of a moréiconprehensive gqidanEe program continues,
additional progress will be made on this objective.. .

PRODUCT AND-PROCESS OBJECTIVES AND TASKS (9) Assessing Guidance Needs
‘of Students o ; _— :

- Considerable dissatisfaction with 4S§§'Eﬁncbln.Publig Schools guidance
program has been expressed in the past few years. The student-counselor
ratio was high and counselors seemed ‘boo dbusy with attendance and .
behavior problems_to provide career counseling.’.And much of the career
counseling which was done seemed to focus on needs of college-bound students.

One attack on the problem of improving ‘gquidancé services has been
the Teacher-Advisor system pioneered at East High School as’a part of the
Learning Community Schools project to install the Kettering Model for
high school at'East.’ In this model teachers become advisors to- 20-25
‘'students and help students plan for their future in high school and
beyond and serve as a facilitator tofmake-certain Students get the most
out of their high school years. ' The project sggported the expansion of
this program into other schools, and similar pregrams were established
in all of the project target schools but one, durirfy the 1ife of the project.

As a part of the guidance emphasis of, the.project, procedures were
worked out with the central Guidance Department to assess student S
with the Priority Counseling Survey, a service developed and marke
e by Educator's Assistance Instituteﬁih'Ca$$fornia. This survey was
administered to a-sample of 8th, 9th, 10th, 11th, and 12th grade students
and the results were used in-two ways--the data about each student was
filed with the student file'and used. in guidance and counseling sessions
. with the studerit, and the data generated about groups of students from.
~ 7 specific grades and speciffé-Schools‘were'u§eg_in program planning.

., L4 |
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empidsis upon goals-based planning and specification of tasks and -
activities has {influenced other district efforts as well. For instance .
during the 1ife of the project the district added an assistant to the
Director of Curriculum for assessment-and also a Planning Spec1a11st
to the Evaluation Team
Following up on the intention to bring changes in the total , ,
guidance program, the district commissioned a full-scale study of the -
» total guidance program in 1975-76. An Assistant Principal for Student A
. “Serv1ces was assigned full time for a year to canduct the study. Th1s(4_;,
“~report required 200 pages and more than-that many'pages of-appendices: s
It incTuded 57 specific recommendations for Lincoln's guidance program.
The project did not do furthergneeds assessment during this time, being
(‘assuced tpat the study would be comprehensive and complete. During
- 1976-77 it will be the major job target of the Direcj@r of Guidance
for the district to implement the recommendations made in this report.
-~ © As in many other cases,. the Career Education’'Project gave: 1mpetus and
-support to district intentions and efforts to solve prohlems- and. support
to d1str1ct intentions and efforts to solve problems and construct programs.

i PRODUCT AND PROCESS OBJECTIVES AND TASKS (10) Ind1v1dua11zed Career
» _ Plann1ng

It has been the position.of the project that most of .the ,'fautcomes
~+ for students in career guidance could be summed up in a cenfral task of
~assisting each student to develop, implement, and revise a systematic
plan for career and educational developmeht. During the project many
elements of a program to achieve that general objectives were put in
* place and operated.

As described in a previous section, career information centers e
/—\ . containing Vastly ‘expanded quanitities of career information were
established in each school, providing resources for students, teachers,
and counselors to use in career developmént and planning. Both teachers
and counselors examined available instruments to provide inforation to
. a student about interests and aptitudes. Workshops were held by the
- project in which staff were oriented to instruments and trained in their
use: Interest tests such as California Occupation Preference: Survey,
Kuder Interest Inventorys Picture Interest E, Survey and Aptitude 1nventor1es
such as GATB, ASVAB; and Talent Assessment Program were analyzed, pur-
chased by schoo]s and used with students

! oy Carger Exploration and planning programs were also purchased and
installed. Those of particular note, to take a few from those which
were generally associated with\the career information center, were
. Career Information System, OccukRational Viewdeck, and the Vocational
& Exploration Group. VEG is of particdlar 1mportance because it is a
camprehensive two-hour small group activity which takes 5 or 6 participants
through all the steps in career planning. Two Lincoln persons were
trained to ‘train VEG leaders, and they trained nearly 100 teachers and
counselors to lead VEG sessions. All of the 10th grade students at two -

N
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In general the data, as expected, showed that our schools were:not
providing enough help to students -in the areas of career information and
planning, and this result supported the intention of the schools to - -
strengthen their career guidafice program along with the gengral progrim

. of guidance:. The Priority Counseling Suryey was revised to shorten it
and make it more applicable to the*Lincoln situation; and has been used

with Lincoln students to provide additonal information about students '
in the overall career education program of various schools. Co

_ PRODUCT AND PROCESS OBJECTIVES AND TASKS.(11) Placemegt

Under. the auspices of’thg Piacement,Componenf”(the state-funded

. pogtion of the project) project staff assisted teachers to make efficient

use of community resources through use of the Community ResourcesSystem g
and through various staff and curriculum development activities both of '

which have been previously described in this report.

In addition to this work, a model placement pr%gram.Wés developed.,
piloted in one high school and expanded to a. second high;school. :

~“The Placement model was developed by a community-wide task force to
establish a program for placing exiting seniors in appropriate work. "
In the model (iwcluded as.an appendix to this report) students were
screened to identify those who needed the service, given placement . ~
counseling and in some cases training in job getting skills, and then- ° .

' ‘referred to the Job Service for placement. .In some cases in which a

specific. job opening was known, the student was directed to make appli-

cation directly. Students were not ordinarily referred to jobs, nor ) L
was a direct effort’made to establish a job bafik; both of these
responsibilities were considered roles of the Job Service, who cooperated

with the school as much as possible including providing the microfiche

- list of job openings each day. Over the course of the project, job
‘counseling-was provided to s@veral thousand high school students, and -

direct placement assistance was given to hundreds.” .During the last year
of the project a concentrated effort was made to establish a placement
service integrating Job Service, vocational preparation programs, and . . . .
the guidance prd¥am. This model will be used as a part of the Experience.
Based Carzer Education Program which the district is now planning.

PRODUCT AND PROCESS OBJECTIVES AND TASKS (712) Management

In managing the project princjples of systematic management were . .
used. Whenever feasible long and short range systematic plans of work " ‘ .
were constructed, -implemented and revised as necessary. Staff members
analyzed the goals of their work and the context in which those goals
were to be achieved and then construct systematic procedures for achieving
their’boals., These plans were the basis of regular sessions between
the staff member and the project director. When developing new materials
or activities, attention was given to cageful specification of the,
objectives and rationale, and written df?fts were made of succeeding

-versions of the product to facilitate clear communication. The project,

3 . .
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high schools (Lincoln High and East) reéeived the VEG experience
1975-76 and all other project schools used it extensively. The
major advantages of VEG are that it is "packaged” to the point that
almost anyone.can be trained in two days to use it, and it not only
helps a student plan and gets commitments from students as to their
"next step" but it also helps the student understand the process of
decision-making about careers which can be used again and again as
new decision points are reached.

In another activity the guidance sequence developed at Appalachia
Educational Laboratory and now marketed by McKnight was piloted with
a group of. students. The major outcome of this experience was to
" help project staff become familiar with the steps of the decision-
making/planning process. This knowledge is now being put to use as the
district develops a more comprehensive career guidance program as a

part of its overall program. ’
3 \
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SECTION 3

INTRODUCTION

;?u text of this report is organized around three evaluation
quesglons.. Tﬂey are:

1. To what extent~did the project.effect the career education
caﬁabilitieswof the district?

2. What career education activities were provided for students?

3. What was the impact of the career educatioq activities on
students? N

Each gzwthe three questions is discussed in a separate section of

this evaluation report. The conclusions and recommendations are pre-

sented in the fourth and final section. \\
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Question 1: To what extent did the project ekfect the career education
cap.abilicies of the ‘district? B

The.career education project 1nfiuenced the career education
capabilities of the Lincoln Public School in thrée significant ways.
First, the project served to emphasize the importance of career edpchcion
and increase the awareness of career education even among Ceachers-and
staff not actively 1;volvéd in the pg#oject. Second, the project‘
developed and/or assembled'é large number of ca{eef education materials
and resources that were made available to support career education
activities implemented by classroom teachers. Third, the project
provided career education inservice ta a large number of teachers o&er
thg three year period.

«
The project emphasized‘!@reer education in the district and ig the

wif,

community through the involvement of teachers, other staff, a‘p;ﬁrmmunity

in the development of the project proposal. The activities undertaken

4

: e 4
in the development of the proposal included a district wide needs agsessment

and the formation of a community advisory comuﬁttee. Teachers, admtnisttg-
tors, students, and community all participated in the district wid¥

[y

needs assessment. The project also resulted in much favorable publicity "y

/egarding career education both in the community and in 'the district.

Significant matetials and/or resources developed by the career
education project included a careag ,education currichlum center, a
career information center in each high school, a community -resource file,
a model for providing career information to students, and a planning )
model and planning assistance for local schools. The career education
curriculum center, the comm;nity resource file and the modél for pro-
viding career information to students are E:w all funded by district
.
41 -
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funds. Although plaaningsresources are no longer available to local
buildings, one side effect of the carw' education planning has been
the development of the planning sk@‘}_l‘s tf local staff in ‘the schools.

The career education projéct &"lso" provided inservice to a
Rt :
large proportion of teachers owver a thgee year period. The proportion

of teachers who participated in carger education inservice increased

it
;

from approximately SOZ’in 1973-74 to between 752 and 80% inéoth the
1974-75 and 1975-76 sci;ool years. Sixt:y.-t:hree percent of the t:eacher.s
surveyed ‘in 1976 reported thaE they had spent nine or more hours in
career educaaon related inservice as compared with less than 20% of
the teachers in 1974-75. No information was available on 1length of time
spent in career education inservice in 1973-74. A great:#ex:.ﬁgroport:ion of
district inservyice was devc;t:ed to career education or rém.tbpics in
1975-76 than in 1974-75. The proportion of inservice ;levoted to career
education also increased from 1973-74 't:o 1974-75.

As a result of the career education prc;ject there was inéreased
emphasis on career education activities as indicated by the amount of

inservice time devoted to the topic, the amount of career education

materials available and the developiment of formal support mechanisms. '

£l
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Question 2: Nhaf career education activit!&s were providéed for students?
The 1975-76 scﬁool year was éhe third year that a career education
implementation survey was conducted?ﬁiThe‘fquat of the thi%@ year survey

R R »
differed from the second year survey in that %he survey was organized

around seven general cgreer education goals instead of the Treatment

Group Outcome Aréa Table avocated in the Handbook for tHe Evaluation of

Career Education Program¥f. Implementation information was glso collected
ER W

in less detail in 1975-76 than in 1974-75: A\ﬁopy of the implementd%ion
sutvéy can be found in Appendix l.aw .

Two hundred eighty-four keachers responded to the 1975-ﬁl“taréer
education implementation survey. Eighty-five percent of the teachers
survey?d indicated ﬁhaé thﬁ& implemented_career.educgtion activities in
one or more of the Goal Areas. Approximately 75% of the teachers re-
poxted implementing‘at least one career education activity in both ~
1973-74 and 1974-75. . *®

The resulfs of the 1975-76 survey are summarized by the sevgn"
general goals i; Table 1. Taﬂle 1 includes 1nformat19n regafaing the

percent of teachers that reported they implemented Qctivities designed

to achieve each of the seven“goal areas and an estimate of the number

of students that particiapted in the career education g;civities.\ Sixty-

nine pefcent of the teachgrs riported Lhat they had implemented actiyities
designed to achieve Coal dl(C;:eer Information), while 272 of‘the t::chers
indicated that they had implemented Fctivities designed to achieve Goal 7
(élacement). The petéent of teacherslimplementing activities in the
other five goai.areas ranged from 43% to 62%. The number of sthdgpts
that pa}ticipated in qafeer education activities ranged from 2900 for

Goal 7 to 12,800 for Goal 4. The number of students served in the other

five goal areas ranged from 8,500 (Goal 5, Career Pianning) to 11,500
. 5
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' (Goal 6, School-Career Relationship). The student counts are duplicated
+ .

counts both between and within goal areas, however, (nearly) all of

* the high school students in the district pafticipated in at least one

career education activity for ‘each goal area with .the exception of Goal 7

(Job Placement). A majority of junior high students in career education

o !
- target schools also participated in one or more career education activigies.

Nineteen percent of the teachers surveyed indicated that they had

implemented activities in all seven goal areas.* Fifteen percent in-
dicated that they had implementéd activities in six of the seven
goai areas. Fifteen percent of the teachers indicated gﬁey had- not
Limplementéd career education actiga;ies in any of the seven goal areas and
7z indiqﬁted that they had implemented career education activities in
only one goal area. o
: . 'A? L
An analysis of the implementation survey indicated that the
career gducation»activities,gctually impi%pented were very gimilar to
‘the activities implemented during the 1974-75 school year. A narrative
analysis of career education activities for 1974-75 can be found in

Appgndix 2. A list of actuall career education activities can be found

in Appendix 3.

*Six goal areas for elémentary students. Goal 7, Placement, was not a viab
goal area for elementary’ students. 1 ) ///}e
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TABLE 1
.’ ' 0 .
. PERCENT OF TEACHERS THAT REPORTED IMPLEMENTING CAREER EDUCATION ACTIVITIES

AND THE NUMBER OF STUDENTS THAT PARTICPATED IN THE ACTIVITIES BY
THE SEVEN CAREER EDUCATION GOAL AREAS

.

\ S - : 9
’ No of Stud- | Pergent of
ents that Teachers _
. : Participated | Jimplementing
GOAL AREA . ‘Activities

I. Assist students to discovef'their own
interest and abilities in terms of
various careers. : . 9200 627%

12. Assist students to discover their:values o
and how they effect career choice and -
satisfaction. 9000 53%
. V] .

3. Help students understand the importance ;
of basic skills to career entry and ,
success. ) , 10400 60%

. # i

J4. Help students know more about various ’ §
- careers. : 12800 692 !
. ¥ i

]

5. Help students be better able to make
career choices and to do career \
planning. - 8500 ‘- 43%

6. Help students‘see the relationship .

.between 'skills taught in school and = : o .
their application to various
careers. 11550 61%

7. Help students be able to find, get

and hold a job. 4 2900 \ 277
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- Question 3: What was the impact of the career education activities

N on students?
‘No student outcome data was collected during the firgi year of

the project. Student outcomes were, however, incorporatedﬁinto the
bf' second year evglﬁation design. The instruments used to estimaté the

impact of the career education program on students were selected from

‘ones recommended in the Handbook for the Evaluation of.Career Education

.

Programs. The procedures recommended in the Handbook for the Evaluation

i

of Career Education Programs, were used to identify appropriate student

gt

g. outcomés.

. One significant deviation from the procedures recommended in the

’

Handbook for the Evaluation of Career Education Programs was necessary.

The Lincoln Career Education Projectlfocused on supporting'changé at
the local school building level, therefore, the Career Education

activities (treatments) varied from school ‘to 8chool. Each building

.égﬁ ~ .- -developed plans*tO‘implement“3fuhique'prbgrdm of Career ‘Education

é { .ﬁftivities.. Consequently, the specific activities implemegted at

.g a schqfl could not ‘be accurately-estimated until well into the school
i year. Even then the schools were free to determine how and when the
§

' activities were implemented. The Procedures, outlined in the HandBook,
however, assumed that target students c0u£d be éccurately identified |
8t‘tﬁe beginning ofbthelgchool year. .

The rest of the procedures were followed. ngeral Career
Education treatments were identified. School plans were thén reviewed
to determine which schools planned to iﬁplement which f;eatments, the

Treatment Group Qutcome Area Table completed, and the Outcome Question/

Treatment Group Matrix completed. The Outcome'Question/TreaEpent

/ 8
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Group Matrix identifigs the schools that because of the career education

. “activities they implemented, should be accountable for each of 36 stu-
dent omtcomes. The Treatment Group Outcome Area Tabie can be found in
.Appendix 4. The Revised Outcome Question{Treatment Group Matrix is
presented in Appendix 5. ’

The central foci of the Lincoln Career Education Project as
implemented were (a) an increased awareness- of and knowledge about work
and (b) increased career deeision making and planning skille. The
Lincoln Career Education Project also focused mote on seeomdary
schools, junior high and senior high schools, than>on.e1ementary schools.

Two instruments were selected for use in the career education

evaluation. Both reflected the project emphasis on secondary level

‘,Students. The two selected instruments were the Assesgment of Career

Development (4CD) and the Career Maturity Inventory>(CMI).f LT

[y

The ACD includes five subscores structured around three:asSegté }}~?’.'
of career education. - The'three are: - -
- "Occupational awareness including occupational knowledge and
exploratory occupational experiences,
- "Self-awareness including job values»and preferences, career e
plansjhself:evaluation of career planning and perceived needs
for help with career planning, |

- - "Career Planning and Decision Making iqcluding‘eareer planning,

) *
knowledge and involvement in Career Planning Experiences."

*
Assessment of Career Development Handbook Users Guide and Report of

Research, page 1.

50




.

g a

The five subscores are:

~ Subscore 1: Occupational Characteristics ;

= Subscore 2: Occupational Preparation Requirements .
- Subscore 3:  Exploratory Occupational Experiences 4 d/;;;J
- Subscore 4: Career Planning Knowledge

- Subscore 5: Career Planning Involvement _

The CMI is constructed to "measure maturity of attitudes and

competencies that are critical in realistic Careef Making." The test
. - 1 R '
includes five separate subtests and an attitude sca e.

é five sub--
tests are:

‘}ﬁ;%f;ﬂPar:fiiffKnOWing Yourself (Self-Appraisal)

e f.Pérﬁ;'Ew?Kndﬁing About JoBs'(Occupatibnal Information)

" iPart 3: % Choosing a Job (Goal Selection)

Part 4: Looking Ahead (Planning)
5 fAnead |

Part 5: What Should They D6 (Problem Sblving) " -

-

‘Part 5 was not recommended by a USOE?reviéﬁ;péhel'and therefore,

was not incorporated into the Career E&ucatioh-évéiuation design. The
. . o d

correspondence between the subtests amd subscore is summarized in

Appendix 6 : Evaluation Design. - .

. \ B N

The two instruments selected, the Assessment of Career Develop-

ment and the Career Maturity Inventory, were subsequently3administered

at the 9th and 12th grades in all Career Education Target schools and

in selected control schools. The three control schools selected at the

]

A geparate score is also provided for each six occupational clusters.
(1) social, health and personal services, (2) business sales and manage-
ment, (3) business operation, (4) technologies and trades, Qil natural,
social_and medical science, (6) creative and applied arts.

Career Maturity Inventory, Adm;nistration and Use Manual, page 3.

- 10
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w junior high schooI level 9th grade, were Judged to be fairly reprer

/é,, '} sentative of the four Career Education junior high schools. Only one

‘ J
bq

‘f?g"‘ :,control SChnél was available at the senior high school level. The
#"; . . If . R4 oo ~ f
- other four high schools }n\the city were Career Education target

o j R ; : {v"

schools. (Even then the control s*. };w-:'not judged to be a reason-

: able c%Ptrol for the four Career '--cetioh high'schools. Hany of the
. teachers from that high school participated in Career Education in-
service and presumably implementeo Career Education activities as a
result of the iﬂsefvlces.
“

- A rather complex matrix sampling plan was used to administer the
" two tests in both the Career Education and control schools, the ssmpling
) plan was developed and used to eliminate or at least alleviate staff
concern about the amount of time to be spent testing'students. The
two tests selecteg, the ACD and CMI, require.230 minutes of actual
testing time. The testing would teke an additional 50-75 minutes to
distribute and collect, read instructionms, géc.
lhe sampling plan developed redugeﬂLtesting time to a single 30
minutes testing period. .The two tests were subdivided inco eight
subtests, Each studen;\completed one of the subtests. ~There was one
- exceptign to this sampling arrangement. “One school, because of a small.
.enrollment;badministered the test in two 30-minute periods. Each
&1?ﬁ B student at that parcicular school completed two of the eight subtests.
‘*  The number of.students responding to each subtest in each ;chool is

-

summarized in table form in Appendix 7.

school, had a career education staff memb assigned to it on a one-
half time basis. A full time staff member was assigned to each of
the other three public high schools.

o 52
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The use of this sampling plan in Ehe evaluation design had one
serious'shortcoming. Subsequent school by school analysis.of the
treatments revealed that trgeatments were not uniformly implemented

ment consisted of one or more career education

o -

within schools. A tre

activities. Each car

r educétion\effected one or more students.
Rarely was any single activity designed to effect the entire school

or “even an entire'g:éde level. More commonly the activities focused

¢

. [ . ' .
either on a particular classroom (one teacher and anywhere from 15 to
80 students), or a just part of a grqﬁellevel (those 10th-.grades \‘,

enrolled in a particular elective cou}se). ' L
.

Information on any one subtest was available for only 140-190

o

students. It was impossible to determine what percent of.fhoSe stu-

.

dents had participated in career education activities.  The proBlem,
: N . _ SR

te 3

was not caused by the use of'the.sampling plan. If éensqs tééting

had been conducted, each sgﬁdent téék Bdthutestg in tﬁeir entirety,

the evaluator still would not have known which students participated

in what career education activities. Instead what waé needed was an
accounting system to record each career education activity and identify
the students that participated in that activity. Such a monitor

system was beyond the scope of the evaluation. It is highly unlikely
that such information could be reliable collected even if the resources,

in terms of time and money, were available.

Analysis of the results was based on ths outcome~instrument pairing

in Table VI-A of the Handbook for the Evaluation of Career Education
Programs.* The pairings discussed in this evaluation report are

listed in Table 2. ' : s

A\J

fAugust 15, 1974 editign, pages 64-66.
' 12
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’ .. 1. TABLE 2 )
OUTCOME INSTRUMENT PAIRINGS UTILIZED IN THE 1974-75 and
] 1975-76 CAREER EDUCATION EVALUATIONS a -
N
Junior High School
Outcome® . - ’ Instrument(s)
IV A Duties and abilities required =~ - . (1) "ACD gSubscore 1

(2) ACD  Subscore 3
(3) g™ Part 1 .
4) CM:\ Part 2

«IV | B " Work conditions . {1) ACD  Subscore 1
o' IV C « Entry requirements ' (1) ACD  Subscore 2
(2) cmi Part 4
- . ‘c'
IV D- Impact of social and technological . (1) ‘ACD Subscore 4
‘o change - , o
. % Co
v E Factors  affecting  success and {1) CMI Part1
satisfaction ) : KT
V. A Relating own abilities to ~ work (1) CMI" " Part1
possibilities . - . (2) CMI Part3 .
'.V ‘B Relating own interests and galu_e. to (1) -ACD  Subscore 3
work possibilities - (2) CMI . Part1
. - (3) CMI  Part3 - -
V. €  Awareness and use of information (1) ACD  Subscore 4
sdurces . (2) ACD  Subscore 5 )
vV E Steps and factors in career planning . (n ' ACD Subscore 4
' (2) CMI Part 1
v F Active involvement in career decision. (1) ACD  Subscore 5
making
~
Senior High School
I B  Positive attitudes toward work * , (1) CMI  Attitude Scale
IV A Duties and abilities required (1) ACD  Subscore 1

(2) ACD Subscore 3
(3) CMmi Part 1
(4) CMmi Part 2

v B Work conditions - ) (1) ACD Subscore 1
v C Entry requirements (1) ACD Subscore 2
- (2) CMI Part 4
IV D Impact of social and technological (1) ACD  Subsgore 4

change - L
v E Factors’ affeéting success  and (1) CMmi Part 1
satisfaction .

13




v A‘@'aelaﬁng own abilities work (1Y CMI  Part1

possibilities : (2 cm Part 3 %
vV B8 f'%elating own interests and value to (1) ACD  Subscore 3
work possibilities * 2) cmi Part 1
: ) (3) cmi Part 3
: v Cc Awareness and use of ihformation (1) ACD  Subscore 4
sources ) {2) ACD  Subscore 5
, V. E  Steps and factors in career planning (1) ACD  Subscore 4
’ ’ (2) Cmi Part 1
4
vV F  Active invalvement in career decision {1) ACD  Subscore 5
making ! .
VIl A Awareness and use of information (1) ACD  Subscore 5
. *Numbering system.arg§ descriptions used in Diaft Handbook for the Evaluation of Career Education Programs.

A separate"analisis was run for each of the 22 student outcomes. .

s “The resui:slof the analys;s and the conclusions based on the gnalysis
"eﬁf similar for all 22 outcomes. Thgréfore, to simplify thig reﬁort,'
vth§>re§u1ts are’ﬁresented and discussed in four sections: Ninth grad;
.o reéultslon'the CMI, Ninéﬁ grade results on the ACD, Twelfth grade results
- on the CMI, and twelfth grade results on the ACD. The results are
preaented‘and discussed by student outcome fof each of thg 22 outéémes

-

. : -
listed in Appendix 8, Summary Data on Student Outcomes.

&4
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ANALYSIS OF NINTH GRADE RESULTS

CAREER MATURITY INVENTORY

Part I Knowing Yourself (Se

1f-Appraisal)

%

.

Tbe number of ninth grade students tested the mean score and the

standard deviation for students attenakhg career education target

schools and students attending control schools are presented by'sgaf

in Table 3. Analysis of variance procedures were used to test the

significance of observed program effects (careet.education versus con-

trol), differences between years (Spring 1975 versus Spring 1976), and

the interactions (program by year).

of variance is presented in

.2
Table 4.

TABLE 3

Summary data from the.analysis -

>

W@Bau ‘OF SCORES OF NINTH GRADE STUDENTS ATTENDING CAREER EDUCATION

~ i . SCHRQOLS WITH THE SCORES OF NINTH .GRADE STUDENTS ATTENDING CONFROL

.‘.“\

ng SCHOOLS BY YEAR IWQHBART I OF KNOWING YORSELF (SELF-APPRAISAL)
% o cuzm MATURITY mvﬂrrromr ‘
i LT ‘ -
= 4 STUDENTS . ING — Difference
Career Education { Control Between
Schools Schools Means
’1§pring 1975 J .
Number of Students 98 69
Mean Score 13.31 13.20 0.11
Standard Deviation 3.42 3.83
Spring 1976
Number of Students 118 70
Standard Deviation 7 4,22 4,36
Difference Between Heaﬁl -1.26 -0.81
56 o
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. TABLE .4 . »

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
RESULTS ON PART 1 KNOWING YOURSELF (SELF-APPRATSAL)
OF THE CAREER MATURITY INVENTORY

: Sum of H@éh Level of
Main Effects Squares DF. Squares |* F Significaqﬁg_
. &
Program 3.040 1 3.040 ]0.200 NS
| Year of test 122.345 1 ] 122.345 |8.000 Jp<.01
i} »
Interaction 0.768 1 0.766 |0.050 NS
Residual ' 5337.995 | 349 | 15.295°
Total 5465.006 352 15.528
x ~ ‘
{}v _ ~ The mean scores on Part 1 Knowing Yourself of the Career Maturity

Inventory dropped sigg}fiéantly (r < .01) from the Spring 1975 to

Spring 1976. The'd:créa;e however, was consistent across program.

- rThe mean‘Of-hinth grade students in career education target schoo;;
&ecreésed by'i,?G raw score poiq;s, from 13.31 to 12.05. The mean score
of ninth grade ;tudent; in cOntrof schools dropped from 13.20 in 1975
to 12.39 in 1976. The ééreer education students did not differ
51gn#ficaﬂt1y from control séudents in either 1975 or 1976. Therefore
it appears thét there is basically n6 difference between ninth grade
gtudents in career education and control étudents with regard to self-

knowledge but the district wide self-knowledge scores dropped from

1975 to 1976. ‘




Part 2 Knowing About Jobs, (Occupational Informatiom)

The number of ninth grade students,tested the nean score.and the

standard deviation for students attending career education target

schools and students attending control sdﬁools is presented by year in

Table 5. Analysis of variance procedgres were used to test the

significance of observed program effects (eareeg’education versus

*

and interaction (program by year).

'of variance is presented in Table 6.

TABLE 5

control), differences between years (Spring 1975 versus Spring 1976),

Summary data from the analysis

COMPARISON OF SCORES OF NINTH GRADE STUDENTS ATTENDING CAREER EDUCATION
SCHOOLS WITH THE SCORES OF NINTH GRADE STUDENTS ATTENDING CONTROL )
SCHOOLS BY YEAR ON PART 2 KNOWING ABOUT JOBS (OCCUPATIONAL

INFORMATION) OF THE CAREER MATURITY INVENTORY

T

STUDENTS ATTENDING

Difference
Career Education ] Gontrol - Between i
\ Schools Schools Means
\ B
Spring 1975 N
Number of Studénts 92 " 67
Mean Score 14.97 15.22 -0.25
Standard Deviation -3.33 3.62
Spring 1976
Number of Students 112 68
Mean Score 14.98 14.23 0.75-
Standard Deviation ° 3.39 4.69
Difference Between Means 0.01 -0.99
@ v
L
. B
[4
58
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TABLE 6 -
SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
RESULTS ON PART 2 KNOWING ABOUT JOBS (OCCUPATIONAL
. INFORMATION) OF THE CAREER MATURITY INVENTORY
- Sum of Mean - ‘lLevel of
Main Effects ' Squares DF Squares *F Significanc
Year of test 15.900 1 15.900} 1.135 NS
Program L 4.163 1 4.163} 0.297 NS
Interaetion : 17.294 1 | 17.294] 1.235° NS
Residual 4706.539 | 336 14.008
* lrotal | 4743.184 | 339 13.992]

]

The mean scores of.scudencq ;ccending Career:ﬁaucacibn target .
schools werg identical in 1975 and 1976 while_ﬁhé?g;an scores of scudenc;
attending control schools dropped by nearly 1.0 raw score poinf- In
1975 the control students scorea higﬁer by 0.25 and in 1976 the career
education students scored higher by 0.75 raw score'poinc;. Neither of
these differences were significant. Neither the program, yearinor
" <’ interaction affects tested by the ANOVA were significancr, Aﬁ%arently

' s
the differences between career education and control students and

between Spring 1975 and Spring 1976 scores were no laréggffhan could
RN ; . Cy

PN
AT

' normally be expected by chance.

N1

>
T
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Part 3 Choosing a Job (Goal Selection)

Y

The number of ninth grade students tested, the mean score and the

standard deviation for students attending career education target .-

schools and sthdenrs attending control schd‘&s are presented by year

in Table 7.

significance of observed prdgram effects (career educarion versus.’ -

Analysis of variancé'procedqreg were used to test the

A

control), différénceg%between'yéars (Spring 1975 versus{Spring 1976),

and the’ interactions (program by year)

of variance is presented 1n Thbie--S,

COMPARISON OF scoms OF ’N
SCHNOLS VITH TRE_ SCO

o

" Summary data

from the analysis ..

EN o s
/. i 2 - P

R .TABLE7

OF NI

'_;", - e -

( - ; v,
GRADE ‘srunmg A*rerDmc
‘GRADE STUDENTS AT:‘ENDING €ONTROL

;{cﬂbozs BY YEAR OM'PART 3 ‘CHOOSING A JOB - (GOAL $
01? “THE cmmz MATURITY mvmu'onY

ER.EDUCATION

zgcnom S

T A LY S
e STUD AITENDING N Différence,
Career Eqpcation ‘gontrol * Btwe n -
- Schools €7+ chools * Meansl ,°
) 4"‘ . - ' v . ‘.‘ x - 7
Q;fﬁff L T BRI
e o6 .| 0 o Sy
32397 w54 f.z.;a, .
X% . .3.-04‘“ T *
f g9 % S :
e ¥ e ,;..', ‘
1:'99 . \,J3 ’. N TR ‘ ¥
: 251 7 ] 13.33 1 ~0.66
"J"' ~o 30 P P S o
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. - TABLE 8 =

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
RESULTS ON PART 3 CHOOSING A JOB (GOAL SELECTION) OF

THE CAREER MATURITY INVENTORY v -
. - v Sum of - Mean " Level of
. [Main Effects Squares DF Squares F Significance
3 ] . ' i’
Year of test - 0.990 |. 1 |, .990 .099 NS <
Program 1.046 1 1.046 .104 NS >
Interaction | 28.354 1 28.354 | 2.832 NS
Residual - 3363.641 335/ 10.011
Total : ]3394.017 | 338 10.012

The mean-scbre of students attending career educétion target
schools dropped by 0.30 of a raw score point while the mean' score of’
students‘Q'tending control students increased by 0.80 of a raw score
point. Howgvef, the differénces between students ;ttending'career
education and control students were not significant in either 1975

and 1976. The interaption gffect-was also not sigi:jicant:

¥ ~
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Part 4 Looking Ahead (Planning)

The number of ninth grade students tested, the mean score and The

-

standard deviation for studentéAattending career education target

schools and control scﬁools are presented by year in Table 9 .

Analysis of variance procedures were used to test the significance of
obgerved program effects (career education versus control), differences
between years (Spring 1975 versus Spring 1976), and the interactions

(brogram by year). Summary data from the analysis of variance is

présented in Table 10.’

TABLE 9 A

COMPARISON' OF SCORES OF NINTH GRADE STUDENTS ATTENDING' CAREER EDUCATION .
SCHOOLS WITH THE SCORES OF NINTH GRADE STUDENTS ATTENDING CONTROL
SCHOOLS BY YEAR ON PART 4 LOOKING AHEAD (PLANNING) OF THE
CAREER MATURITY INVENTORY

S ENTS ATTENDING ‘Differences
Career Education | Control Between
‘ Schools Schools " | Meang '
Spring 1975 o ‘ :
Number of Students ) 94 70
" Mean Score 13.21 13.84 -0.63
Standard Deviation 3.65- 3.15
Spring 1976 : ¢
Number of Students 110 72 , .
Mean Score 13.05 13.25 C . =0.20
Standard ‘Deviation - 3.78 3.04 -
k?ffe;gnce Between Meang 4 T =0.16 -0.59
- i ﬁ
»
° s
62

21

S




LS

s TABLE 10

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
~ RESULTS ON PART 4 -LOOKING AHEAD (PLANNING) OF THE.
CAREER MATURITY INVENTORY '

! -?; ' “  f Sum of - ﬁean Level, of
. in Effects Squares DF ‘Squares F Significance
5 Year of test %.980 | 1 9.980 | 0.854 NS
Program 10.843 | . 1 10.843 0.928 NS
. . . a
', Interaction ~ 1.023 1 ©1.023 | 0.088 NS
LResidual e 3951.323 | 338 | 11.690
Total 3973.856 | 341 11.654

étudents attending control schools scored higher than students
attending career education target echoole on Part 4 of the Career
Maturity I;ventory in the Spring of 1975.and again in the Spring of
1976.~ The difference between students in career education and control
_schools, however, were‘not statistically significant. The scores of
* both career education and control students dropped frém 1975 to 1976.
Again neither drop was significant. None of the differences between -

career education and control students, and between 1975 and 1976 were.

larger than could be expected by:chance fluctuation alone.

22
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ASSESSMENT OF CAREER DEVELOPMENT

Subscore 1  Occupational Characteristics

;hé number of ninth grade students tested, the mean score and the

standa
AN
-schools and control schools are presented by year in Table 11,

rd deviation for students attending career education target
Analysis #

of variance pPcedures were used to test the significance of observed

program effects (career education versps’control); differeﬂces between

_ . Ll ot < o P
years (Spring 1975 versus Spring 1976), and the interactions (program
by year). Summary data from the analysis of variance is presented in

Table 12,

* rABLE 11
‘(‘ R “~
COMPARISON OF THE SCORES OF NINTH GRADE STUDENTS ATTENDING CAREER EDUCATION
TARGET SCHOOLS WITH THE SCORES OF NINTH GRADE STUDENTS ATTENDING CON-
PRO-SCHOOLS BY YEAR ON SUBSCORE 1 (OCCUPATIONAL CHARACTERISTICS)
OF THE ASSESSMENT OF CAREER DEVELOPMENT

1

' . STUDENTS ATTENDING Differences
Career Education Control " Between
Schools Schools Means
Spring 1975 ' '
¢ Ntmber of Students 87 66 .
Mean Score 35.38 36.39 -1.01
-Standard Deviation 8.70 9.96 o
Spring 1976 :
Number of Students 117 70 :
Mean Score 33.90 33.80 0.10
Standard Deviation 8.62 8.76
Difference Between Means -1.48 ©-2.59
¥ — =
-
- 64
. 2
23



B ' . "
TABLE 12° )

»

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
RESULTS ON SUBSCORE 1 (OCCUPI\TION’CHARACT ERISTICS)

OF THE ASSESSMENT OF CAREER DEVELOPMENT
, Sum of T Mean Tevel of

Main Effects 9 Squares DF Squares F |Significance

Year of test ) 95.770 1 95.770 1.188 NS t

Program 4 77.040 1 77.040 0.955 NS §‘.
Residual | 26935.445 | 334 | 80.645 '

- ¢ /

Total 27052.800 336 - | 80.515

-

fThe students in control schools scored approximately 1.0 raw score
pointé higher in 1975 than did students attending career education schools,
however, the mean scores were nearly identical in 1976. The mea scdrés
of both the career education and controi students dropped from 1[75 to
1976. The mean decreased was app;oximateiy 1.5 ra; sc;re;points fo;
cafeer edqcation stu&ents and 2.6 raw score points for control students.
None of the differences between students attending career education target

e

schools and students aitending control schools in either 1975 or 1976,

were statistiéally signifieant.

»



Suﬁscdfe 2 Occupational Preparation Reguirements

The number of ninth grade'students tested, the mean score, and the
° standard deviation for students attending cgreer educétion target
. , LEN . , .
schools and control schools are presented by year in Table 13.

Analysis of variance proﬁedures were used to test the significance
' .
of observed program effects (career education versus control), '

differences between years (Spring 1975 versus Spring 1976), and inter- *

action (program by year). Summary data from the analysis of variance
. §T . ’ c .

is p;eseﬁféd in Table 14.

v | \ TABLE 13

COMPARISON OF THE SCORES OF NINTH GRADE STUDENTS ATTENDING CAREER EDUCATION
TARGET SCHOOLS. WITH THE SCORES OF NINTH GRADE STUDENTS ATTENDINGBEON- -
TROL SCHOOLS BY YEAR ON SUBSCORE 2 (OCCUPATIONAL PREPARATION
REQUIREMENTS) OF THE ASSESSMENT OF CAREER DEVELOPMENT ‘

. STUDENTS ATTENDING : Differences
- Careet Educatiqn ot Between
' _Schools - Means
' Spring 1975
Number of Students . 87
Mean Store e 10.37 —0;55
Standard Deviation ) 3.21
Spring 1¥76 ; ’
Number of Students b 117 .70
Mean Score 10.68 10.36 0.32
Standard Deviation 2.95 “3.62
Difference Between Means 0.31. \—0.56
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TABLE - 14

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
RESULTS ON SUBSCORE 2 (OCCUPATIONAL PREPARATION RE-
QUIREMENTS) OF THE ASSESSMENT OF ‘CAREER DEVELOPMENT

1 P [ .
. ' Sum of Mean Level of
Main Effects . Squares] DF Squares F Significance
' Year of test » 0.743] 1 0.783 }fo0.076 | © ns
., Program ' 6.312 1 6.312 | 0.614 -, NS
.‘ > . -“ 1 N . &
Residual 3433.183) 334 10.279 ”
“\\\ Total < 3439.628] 336 10. 237 HQ
s P .

~

+ The students attending career education target schools scored higher

o v ( ) . i g 3
in 1976 than did the students attending control schools. In 1975 the

students atténéing con;rol schools had scored higher than fhe studénts;
attending caréer edﬁégtion target gchools. The absolute differences
were not large, 01§ raw score points or less. .Essentially thére were
no differénces bétwéeﬁ students attending career e&ﬁcation and confrbl'

schools in either 1975 or';976 and no differénces between students in

1976 as compared to 1975. g
'
> L
d #
& »
» _
_‘Qi' 26 °
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Subscore 3 Exploratory Occupations

The number of ninth grade students tested, the meaﬁjscore and the

stahda;d deviation for students attendiné career education target

;vschobfstaﬁd control schools are presented by year in Table 15.

Analysis of variance procedures were used to test the significance of

2

observed program effects (career education versus control), differences
. . ‘ . .

' h;t::en years (Spring1L97S°vg;§us Spring 1976), andﬁthe.intéfactions
(program by year). ‘Summary data from the analysis of Qariance is

presented in Table i6. \ ' .

TABLE 15°

COMPARISON OF THE SCORES OF NINTH GRADE STUDENTS ATTENDING CAREER EDUCATION
TARGET "SCHOOLS WITH THE SCORES OF NINTH GRADE STUDENTS ATTENDENG CON-
. TROL SCHOOLS BY YEAR ON SUBSCORE 3 (EXPLORATORY OCCUPATIONS)
OF THE ASSESSMENT OF CAREER DEVELOPMENT
. -

STUDENTS ATTENDING Differences .
Career Eduwcation Control Between
_ Schools Schools. Mears ' : .
Spring 1975 . 4 _ e
Number of Students 78, 64
Mean Score IR 1.73 1.84 ' -.11
Standard Deviation 0.25 1 0.25
| Spring 1976 o Co N
Number of Students 114 " 73
Mean Score _ 1.77 1.78 -.01
Standard Dewviation - | 0.29 0.26 .
Difference Between Means 0.04 v 0.06
gd .
K 4
, -
| P, e
o S
68 - i
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TABLE 16
L]
SUMMARY -TABLE.FOR 2x2 ANALYSIS OF 'VARIANCE OF NINTH GRADE
RESULTS ON SUBSCORE .3, (EXPLORATORY OCCUPAT1ONS) OF
THE ASSESSMENT OF CAREER DEVELOPMENT

-

Sum of Mean ) Level of ¢
in Effects ot Squares DF _ Squares F Significance
Year of test 0.046 1 0.046 0.622 NS

Interactioh ’ 0.166 g 1 , 0.166 L£2.235 NS
Residual 23.888 322 0.074 |« (1
Total 24,333 325 0.075

. > - N

— - g

o
The ninth gradg studenigs attending control schools reported that
. they‘pgrticipated in more.exploratory occup‘tional activitffs than did
ninth gfade students attending career ‘education target schools in both
19¥5 and 1976. The differences between the control-students and
career edui:tion target schools decreased from 1975 to 1976 None of

the differences between the means of the two groups for tHe two years

¢ were statistiéﬁlly significant.

69
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Subscore 4 Career Planning Knowledge

The number of ninth grade SQUde:ts tested, the mean score and the
standard deviation for students attending career education target
'schools and students attending control schools are ﬁkesented by yeaf‘
"in Table 17. - Analysis of varia;ce procedures were used to test the
signific;ﬁce of observed program effects (career education versus
control), differences between years (Spring 1975 ;erSus Spring 1976),

and the interactions (program by year). Summary data from the analysis

of variance is pfesente& in Table 18.

@

TABLE 17

COMPARISON OF THE SCORES OF NINTH GRADE STUDENTS ATTENDING CAREER EDUCATION

TARGET SCHOOLS WITH THE SCORES OF NINTH GRADE STUDENTS ATTENDING CON-
“s«JROL SCHOOLS BY YEAR ON SUBSCORE 4 (CAREER PLANNING KNOWLEDGE)
OF THE ASSESSMENT OF CAREER DEVELOPMENT

STUDENTS ATTENDING ~ Difference
Career Education Control Between
Schools Schools Means
Ispring 1975 )
Number of Students 84 ) 65
Mean Score . . 25.25 25.54 -0.29
Standard Deviation . 4.89 . 5.51
Spring 197&' ' .
Number of Students 106 71
Mean Score 24,34 23.69 0.65
Standard Deviation 5.34 .5.93
LY
IDifference Between Means -0.91 -1.85
o M .
» - 4‘ ‘ ‘3%)'
‘ ~
” *
. 7
. 70
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- TABLE 18

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
RESULTS ON SUBSCORE 4 (CAREER PLANNING KNOWLEDGE) OF N
THE ASSESSMENT OF CAREER DEVELOPMENT : :

Sum of Mean » Level of

Main Effects Squares DF Squares F o lSignificance |'

Year of test " 41.696 1 | 41.696 | 1.414 NS

Program | - 2.600 1 2.600 0.088 NS ﬂ
Residual ‘ . 9439.098 | 320 29.497 ol ¢ ¢
Total 9484.250 | 322% | 29.454

The students attending career education target schools scored

higher in 1976 than did the students attending control schools. In )
1975 the s;udents attending control schools had scored higher than the
students attending career éducation target schools. The differences %

between the means were not large, -0.3 and 0.7 raw score points respecxively,
and were not statistically significant. The mean scores of both stud;nts
.attending career education target schools and students attending ¢.’ontrol
schools dropped from 1975 to 1976. The differences between 1975 and

.1976 results were not statistically significant. The sc@res. varied no

(]
more then could have normally been expected by chance.

30
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Subscore 5 Career Planning Involvement

The number of ninth grade students tested, thdsiean score and the
standard de%}ation for students attending}pareer education target &

schools and students attending control schools are presented in Table 19.
%
Analysis of variance procedures were used to test the significance of

observed program effects (career education versus controi), differencggiﬂ

between years (Spring 1975 versus Spring 1976), and the interactionsi{¥
(program by year). Summary data from the analysis‘of variance is pre- *

sented in Table 20, -

- TABLE 19

COMPARISON OF THE SCORES OF NINTH GRADE STUDENTS ATTENDING CAREER EDUCATION
TARGET SCHOOLS WITH THE-SCORES OF NINTH GRADE STUDENTS ATTENDING CON-
TROL SCHOOLS BY YEAR ON SUBSCORE 5 (CAREER PLANNING INVOLVEMENT)

OF THE ASSESSMENT OF CAREER DEVELOPMENT '

-

_ :
STUDENTS ATTENDING Difference
Career .Education Control’ Between
Schools Schools Means
Spring 1975
Number of Students 86 64
Mean Score 1.71 1.75 -0.04
Standard Dev on 0.36 1 0.35
Spring 1976
Number of Studemts 105 65
Mean Score 1.73 1.68 0.05
Standard Deviation 0.32 0.36 .
Difference Between Means 0.02 -0.07 "
a
4
<
’ 12 ¥ 5



' S TABLE 20

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF NINTH GRADE
RESULTS ON SUBSCORE 5 (CAREER PLANNING INVOLVEMENT)
" OF THE ASSESSMENT OF CAREER DEVELOPMENT

I ;"
' Sum of Mean Level of ,
in Effects Squares DF Squares F Significance
. * v
Y Year of test 0.031 1 0,031 0.260 NS °
Program 0.000 1 0.000 0.001 NS
. .
Interaction : 0.097 1 0.097 0.8a7 ° NS
Residual ‘ 37.360 - 310 0.121
Total . | 37.488 313
&

In 1975 the stuglnts attending contr;l schools reported that they
had participated in more career planning'activities than did students
attending career education targét schools. Howewef: in'1216 g?e c;;eer * \\\\
education students reported that they had participated in more planning
activities than the studénts’from contrQl schools. The differences

between 1975 and 1976 and between career education and control sthgénts

were not, however, statistically significant.
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cont‘tol)". différgnces between years (Spring 1975 vérsua S
. . .

and,ihe interact‘ion effects
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(program by year).

énted in Table 22,

’h{- ‘ >\ . A
t:_l;dents~tgsted,_ the

,
> Mmean gcore and .

- #chools apg 's‘tgc.ié‘nts"ht‘tenﬁing cor_lt‘x‘&lis_'choo‘ls' are PTresented by year
: . ) Lo Loy . L -

Pring 1976) ,

Shuﬁb;y datq from the

TABLE 21
™
COMPARI SON OF THE SCORES oF TWELFTH GRADE STUDENTS ATTENDING CAREER
EDUCATION TARGET SCH LS WITH THE s RES OF GRADE
ATT ING CONTROL SCHOOLS By YEAR oON PART 1 (SELF-APPRAISAL)
OF THE CAREER MATURITY INVENTORX )
. [ STUDENTS ATTENDING Difference
Career Educaqion ’ Control Between
. Schoolg Schoolg Means
Spring 1975 ‘ j/
Number of Studentg 88 42 77
Mean Score : 13.66 13.81 ~0.15 L
Standard Deviation 3.22 3.31 ”?
Spr;ng 1976
Number of Students 107 - 59
Mean Score 14, 39 13.03 1.36
Standarg Deviation 3.8 3.58 -

r—

A

‘s

D1 fference Between Meang

1

0.73

74

33




ANALYSIS op VARIANCE oF WELFTH GRADE
- RESULTS oy p 1 (sm-appn.n-,zsu) Oop
. : THE CAREER MATURITY INVENTORY *-
A ’ Sum of ’ ’ Mean ’ Level of
Main Effectg Squareg 6¥ Squareg t Significance
Year of test 11.400 1 11.400 904 NS -
Program 1 2.543 1 2,543 202 NS
Interaction s - ‘4,236 1 4.236 | 336 | NS
¥oo
» - |Residuaj 3456.996 | 27, 8.617
Total 3475.176 | 277 N
— l [ ] ] '
The mean 8core of twelfth grade
target

\schools had
In 1976 they

These differences

Oé ;

~—
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Part 2 Knowing About Jobs (Occupational Information)
The number of twelfth grade students tested, the mean score and

the standard‘deviation for students attending career education target

L)
schools and for students attending control schools are presented by

yeat in Table 23. Analysis of variance pthfedures were used to test

-~

the significance of observéd program effects (;7:eet education versus
control), differences betwean years (Spréng 1975 versus Spring 1976),
and interaction effects (program by year). Summary data from the

analysis of vdfiance is presented in Table 24.

,o.

R TABLE 23
COMPARISON OF THE SCORES OF TWELFTH GRADE STUDENTS ATTENDING CAREER
EDUCATION TARGET SCHOOLS WITH THE SCORES OF TWELFTH GRADE STUDEWTS
ATTENDING CONTROL SCHOOLS BY YEAR ON PART 2 (OCCUBATIONAL .

INFORMATION) OF THE CAREER MATURITY INVENTORY

R
STUDENTS ATTENDING Difference
Career Education Control Between
& Schools Schools Means
Spring 1975 ’ i
Number of Students : 87 45
Mean Score 16.78 , 17.78 -1.00
Standard Deviation 2.88 ' 2.52 -
%
Spring 1976
Number of Students 103 49
Mean Score 15.89 : 17.61 -1.72
Standard Deviation 3.87 1.96
Difference Between !Means -D. 89 -0.17
£
i
E ]
70 ’
3
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0 | TABLE 24
SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF TWELFTH GRADE
. RESULTS ON PART 2 (OCCUPATIONAL INFORMATION) N
* OF THE @AREER MATURITY INVENTORY‘
Sum of Mean Level of
Main Effects Squares DF Squares F Significance
Year of test 30.957 1 30.957 3.363 NS
Program - 90.131 1 90.131 9.790 p< .01
Interaction 10.164 1 10.164 1.104 NS
, X
[ .
S S
Residual 2384.371 259’ 9.206 .,
o ‘ ° . "' .
Total : 2521.317 | 262 9.623 | ‘ - .

The students attending cont;ol schools scored hipher than students
attending career education schools in both 1975 and ;9f6. The difference
between the means'of tﬁe career education and control students was 1.0
in 1975. The mean scores of both the career education and control
students were lover in®1976 than they had been in 1975. The mean of
the control students dropped by only 0.2 of a raw score point while
thg mean of the career education students dropped 0.7 of a raw score

point.. Consequently the students from career education schools scored

1.7 raw score m'ints lower than the control Students in 1976. The

v
gL d

difference ation and control studentsl was statisti-

cally signffigan the .01 level of confidente. ' .

)

™
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Part 3 Choosing a Job' (Goal Selection) .

The number of twelfth grade students tested, the mean score and

pE

the'standard3 viation for students attending career education target

gshools and fbr the students attending control schools are .presented
by year in Table °25. Analysis:of variance procedures were used to
test the significance of observed program effects (career education
versus control), differgnces'between years (Spring 1975 versus Spring

. 3 .
1976), and interaction effects (program by year). Summary data from

[

~

the analysis of varlance is presented in Tabléh2e.

b
TABLE 25

COMPARISON OF THE SCORES OF TWELFTH GRADE STUDENTS ATTENDING CAREER
ED?&ﬁ:ION TARGET SCHOOLS WITH THE SCORES OF TWELFTH GRADE STUDENTS
KTTENDING CONTROL SCHOOLS BY YEAR ON PART 3 (GOAL SELECTION)

OF THE CAREER MATURITY INVENTORY

STUDENTS ATTENDING .Difference
Career Educatiqn Control Between
Schools Schools Means
Spring 1975 5/
Number of Student$ " 8 44
Mean Score : 14.09 13.59 0.50
Standard Deviation . 80 3.10 .
Spring 1976 T\
Number of Students ] 99 56 )
Mean Score . 13.86 14.59 -0.73
Standard Deviation 3.26 3.78 .
Difference Between Means -0.23" 1.00
N\
/
#
783
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TABLE 26 .
SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF TWEL¥TH GRADE
RESULTS ON PART 3 (GOAL SELECTION)
OF THE CAREER MATURITY INVENTORY
. ‘ N . (‘]
Sum of , Mean - Level of
Main Effects Squares DF Squares F Significance
Year of test, 7.306. 1 7.306 | .682 NS
4 Program - 1.841 1 1.841 172 NS
Interaction 4.587 | 1 4.587 | .428 NS
Residual 2818.439 263 10.716
Total . 2831.011 266

‘\fnﬁlﬁ75 students attending career educafién schools schools
g;ored higher -on Pért 3 of the CMI than-did students attending control
schools. In 1976 the mean score of students atéending career education -
\schools dropped by 0.2 of a raw score point, while the mea? of students
attending control schools increased by 1.0 raw score points. The net
effect of these changes was that in 1976 the cqntrol student% scored
higher than the car;er education students. The differences between |
the two gtoﬁps and the diffetences.betwéan 1975 and 1976 were not

L

statistically significant. e

79
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v Parﬁvé vLooking Ahead (Planning)‘
_mcmﬁ

The number of twelfth grade students tested, the mean score and
the sténdard deviation for students atEending career education target
~ Y

schools and for students attending control schools are presented by
. . <

year in Table 27. Analysis of variance procedures were used to test
g . ’ |

the significance of observed program-effects (career education versus
control), differences between years (Spring 1975 Geigus'Springl1976),
and interaction effects (program by year). Sumpary ddata from the

analysis of variance is presented in Table 28,

»

TABLE 27

COMPARISON OF THE SCORES OF TWELFTH GRADE STUDENTS ATTENDING CAREER
EDUCATION TARGET SCHOOLS WITH THE SCORES OF TWELFTHI GRADE STUDENTS
‘ATTENDING CONTROL SCHOOLS BY YEAR ON PART 4 (PLANNING)

A OF TIE CAREER MATURITY-INVENTORY 3
. . L ' ‘ |
STUDENTS ATTENDING \Dif ference
Career Education Control Batween
Schools Schools __Means
.
Spring 1975 )
Number of Students . ° 88 ’ 40
» Mean Score 13,94 13.18 0.76
Standard Deviation ’ 3.82 4,13
Spring 1976
Number of Students 111 50
’ Mean Score 12.92 13.70 -0.78
. Standard Deviation 4.50 3.99
.Difference Between Means J)~1.02 . 0.52
- h
&
‘ 80
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TABLE 28

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF TWELFTH GRADE -
RESULTS ON PART 4 (PLANNING) OF THF
CAREER MATURITY INVENTORY

N
, Sum of . Mean Level of ..
in Effects Squares - DF Squares F . Significance
Year of test 39.120 | ' 1 39.120 | 2.376 NS
Program 0.246 "1 0.246 0.015 NS
Interaction 41,804 1 41. 804 2%340 NS
Residual 4428.117 269
frotal . 4509.062 | 272 4 16.577

In 1975 gstudents attending career education schools scored higher'.'..

on Part 4 of the CMI than did students attending control schools.  1In

13

1976 this trend Was reversed. The mean score of students attending

control schools increased by 0.5 raw score points while the mean score

of students attending career education schools dropped by 1.0 raw
. ; .

N

score. points. * The 0.8 .raw score point

advantage for career
education students that was recorded in 1975 became a 0?8 deficit.

These differences were not statistically significant, however, the

1
1 -

program by-year interaction approached (but did not reach) sipgnificance.

40
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Attitude Scale

The number of twelfth grade students tested, the mean score and
the stsndard deviation for students attending careér‘!ﬁgcation térget .
schools and for students attending control schools are presented in
Multiple Matrix sampling procedures were used to estimate

. . _ :

the students mean in both career education and control sd‘ools.

Iable 29,
The

v .

standard_pooléd variance t test was used ts test the significance of
the differences between career education and control schools and

.’; .
between 1975 means and the 1976 means. *

. L

p TABLE 29

P2 ’ '
COMPARISON OF SCORES OF TWELFTH GRADE STUDENTS ATTENDING CAREER ﬁbUCATION
SCHOOLS WITH THE SCORES OF TWELFTH GRADE STUDENTS ATTENDING CONTROL

SCHOOLS BY YEAR ON THE CAREER MATURITY INVENTORY—
ATTITUDE SCALE

©

STUDENTS ATTENDING Difference
{Career Education Control » Batwe
-— Schools Schools ﬁgg i ‘-

Spring 1975 \ | i

Number of Studentsl 250 146

Adjusted Number2 62 36 .

Mean Score 35.85 37.18 -1.33

‘Standard Deviation . 5.66 3.94
Spring 1976 - )

Number of Studemts! 339 T54

Adjusted Numbf2 . 84 38

Mean Score " 36.01 36.72 -0.71

Standard Devidtion - 5.11 ¢ 4.68
Pifference Between Mean 0.16 -0.46

1

2The total number of students divided by 4, the number of matrix subtests,

The total number of students tested.

to give N in total” test equivalencies.

. -
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In 1975 the mean score of students artending control schools was
. ’ ' 2 t P .
1.3 raw score points higher than the mean score of students attending

-y
’ R - &

control schools. However, in 1976 the meaﬁa%coie¢§f studentﬁvatteﬁding
career educaéion schools increased by approximately 0.2 ahile the mean

. of control students decreased nearly 0. 5. 'The mean for control studen&s

) -
was still higher, however, the 1976 difference between.the group was e

oy e' '
only about one—half ‘as large as the 1975 -differehce. ‘Néne ‘of the w» .

dgfferences between groups (career education vérsuq contr )"or’ ’

.. -, . “;z oy
betwveen years (1975 .versus 1976)°wgre statistically sigpificant.-
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‘Sulﬁcdge 1 Occupauonaﬁ Chara.c b

~

'_ {l’he ,nug‘be_r of twelfth grade stu;lents tééteé, the mean score and

. the""é'fa’ndard deviation for studeht*"-‘attendirwregr education target #:
choois and <for students attending school# are presented in ‘
Py v" . ’ . -
7 Tabfe -30.  Analysis of variance p s were used to test the
s
TABLE 30 { ‘ ’é :
ISON OF THE SE)RES OF TWELFTH GRADE STUDENTS QTENDING CAREER %’* ' ' i
EDUCAT IOﬂ TARGET SCHOOLS WITH THE SCORES OF TWELFTH GRADE STUDENTS . _ ) ‘
EH'ENDHG CONTROL SCHOOLS BY ¥EAR ON SUBSCORE 1 (OCWPA%(::AL
CHARACTERISTICS) OF THE ASSESSMENT OF CAREER DEVELOPXK .
PR . . T
: - STUDENTS ATTENDING “Difference B
Career Education Control Between
, ' * Schools Schools Means
<" |8pring 1975 - 1
% k Number of Students ‘ 80 . 4l
| Mean Score 40,65 39.93 0.72 %
Standard Deviation 8.83 11.64
‘ »
Spring 1976 * - v
Number  of Students 101 , '53 /_ ,
Mean Score '38 .69 36417 < . -2.52
Standard Deviation . 9.59 10.36 ﬁ e -
ifference Be}:weeﬂ Means, -1.96 -3.76 . 7 - »
— - —_— — P ) .
¥ * * e ] . -‘ — 4
G 2 k™ - ' g ‘» ’ . .
A : : .
» . ’ .
Lo ¥ } .. \'
. hd N ' )
2 7 ‘* o’
L - :’.» . 84 ‘ ~ v ‘ e
’ 8 - .
’ “ i -
. . * . ¢ ’ Y
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: "& TAB;.: 31’Q
. - 5
oo d MMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF TWELFTH GRADE
‘ RESULTS ON SUBSCORE 1 (OCCHPATIONAL CHARACTERISTICS)
. OF THE ASSESSMENT Q,:Q:Anmgm DEVELOPMENT ~ -
! e A
Sum of L Mean [ Level of
lain Effects Squares . | DF Squares ‘,F ] Significance
* Year of test 242,236 | .1 | 242.236 | 2.s52 NS a
Program 6. 267 21 6.267 04066 NS P
G
\m
Residual ' 24681.89! 4 260 94,4930 N
Fi o : . v
Y _ -
« . [Total ) 25039 535~ 262 . 95.571 é#‘
.( ’ ,“'.",,‘ \ .. - N
¥ P o ' N -
The students attendifig career' education target schools scored .oow
i )
higher than students atteqd:lng %rol schools in both 1975 and §976, &
The scores of both the. careet education and contro]. groups were lower
.. - '~' PO Y
' ‘r-in 1976 than they had been in 1675 The scores of the students ..
. F attending contml schooIs dropped more dLastica‘lJ.y than did the scoiﬁi
-i’i of/itudents attending careir education target schools (3 8 raw score -&
R ’:L : {a ,«!«:w a P Tk,

-

points compared to 2.0 raw score points). None of the differ‘ces,

® . . ‘
-.eithet between grou};s or between years, wzte statistiwliy significent. o

. Ry S .
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Subscore% Occupational Preparation : ¥ : p
=2 & - ’ o .

Th’number_ of twelfth Eréde students tested, the mean score and

“ -

* - . .
the standard, deviation of students attending career education target

. i &8 : ) .
schools and of students attending control schools are presented in

' Table 32.% Analysis of.variance' procedures were used to test the : o

significance of obs:‘ﬂed program effects (career education versus’"

control), difference‘s between years (Spring 1975“sus Sprﬁng 1976);

and interaction effeé'ts (program by year). Suma__ry data from the

analysis of variance is presented in Table 33.

TABLE . 32

COMPARISON OF THE SCORES OF TWELFTH GRADE STUDENTS kmm&n “GARE
EDUCATION TARGET SCHOOLS WITH THE SCORES OF TWELFTH GRADE STl
ATTENDING CONTROL SCHOOLS BY YEAR ON SUBSCORE 2 (occuw( IC ?;
_PREPARATION) OF THE ASSESSMENT OF CAREER DEVELQF '

» K.
" TUDENTS)ITENDI _
' C&feer Education | Cont
L :_Schools _ * | sch
Sﬂng i975 , e
Number of#Students . 80 ’
Mean Score: 12.15
Standard Deviation 2,90
4Spring 1976 .
Number of Students 101
. Mean Scorey k
Standard Pevia®ion . ) N
Diffo‘téhce Betwe:n Means -0.15 ’ .,
' ¥
¢ o
. .
- . 86
LR
Tr 4S5 w
‘.iu' $.."’F(
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r o TABLE 33 . o . ;_ %’ 4 .
N N N . : [ . . EIR :‘_ “/ ’-‘.
‘or TWELFTH' GRADE © Sl
rg ON sunsoom: 2 (occuPAnouAL PREPARATION) OF ~ = " = < .4 . o
| THE 4$sassumrf OF CAREER m»:v OPMENT | U g E
i - Vo, - _-‘3‘; - L
e [Smot [ < [levilor 9 . .
lain Effects ° ’)"’>Squates | br ‘ R S;gnif-igance et
’ Yeat of teét R B 8. 074 L T b B.0Th -_ys o
Program s 3.099 1} 3,099 g - NS -
Interaction - 8.626 { +1 | 8.626° ™ "
Residual ' 2948.278 "1'260 | 11.340 4‘
~ATotal . 2968.077 | 262 | 11.329 o
™ S N e
> 3 . i) Y
.The students attending carger education target schools scored i ‘

hlgher than students attending co_ntrol%chools in both 1975 and 1976
The scores of both the career education ‘nd aonttol groups were lower
’ . ‘ Y b R
in 1976 “than they had been in 1975 The meam score of students ’ T
\/ / P
ores e adth

attending control schools dtopped mg;e mstically than ﬂid the s

" of students attending carser ed@cation target sc (.2 taw scote -
points compated to .8 taw sgote points) None o S diterenées,
* ' '
either between groups or between years, vere statistically significant é” e
XY ' TR
¢ A
o . AV .
‘g.' L * . ' B
. VI‘ . 14 %
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o 8 ®
Subscore 3 Exploratorj 0ccu_pat:lona1 Exper:l
i _The %’mber of twelfth‘grade students tes:t'e‘,',-._.;the mean score and r? )
thertnndar'd deviation for studen:é attending cﬁreer education target’

. ,‘schools .and fot students attending control schools are prssented in

- 3 :
- Table 34. Analys:ls of variance procedures 'were used to test the ' '
i)
b
significance of observed program effects (career educat:lon versus
_ control) differences betw years (Spring 1975 versus Spring 1976), - -
and 1nteract:lon effects (progr by year). Summary data from the .
/ ® o g
analysis of variance is presented in Tafgle 35. . S :" *
‘ i , *:( . - . ' ' % n . " . '
# . : TABLE 35 - -, a ) :
COMPARISON OF THE SCORES 0% TWELFTH GRADE STUDENTS ATTENﬁING CAREER
EDUCATION TARGET LS WITH THE SCORES OF -“TWELFTH GRADE STUDENTS .__‘ i
AHQ(DING CONT SCHOOLS BY YEAR ON SUBSCORE:3 (EXPLORATORY * -
OCCUPATIONAL EXPERIENCE) OF THE .
ASSESSMENT OF CAREER DEVELOPMENT )
A | __STUDENTS A " ]| Difference ,
. Career Education Control ‘ Between .
ame - 1 - Schools .. ¥ Schools }° Means oy
Spring 1975 ¢ . > .
Numlhyer of Students ' 76 , ‘41
Mean Score . 51.78 1 1.79
_.Standard Deviation . sy 0.27 - ~| . 0.49
Sprige 1976 ¢ : .
Number of Students e , - 9% 48
%’3 Mean Scores : " 1e70 0w hC RGT7
Standard Dev:lat:lo' ﬁ - 048 . % %0 .26

- . -0. N . “- ‘ - .0

hbifferencg Betweer‘bligs 0 0% | | 0.02

1 g
. ’
5 - * |
A . :
L ® .
. az’i‘
?“} .
L4 .
n Ao
. 7 *‘ -
] . "f

o* - & toe %‘5 .'ix'," *’t * é.\ LI
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S ¢ TABLE 35 o .
...+ SUMMARY TABLEFOR 2x2 ANALYSIS OF VARIANCE OF TWELFTH GRADE - o -

RESULTS ON- SUBSCORE 3* (EXPLORATORY OCCUPATIONAL
EXPERIENCE) OF THE ASSESSMENT .OF

CAREER DEVELOPMENT

, . & Sum of. ¥ Mean Level of
Main Effects Squafes |+ DF Squares F Significanc
¥ Year of test "1 o0.143 1 0.143 1.787 NS
Program 0.073 1 0.073. 0.906 NS
Interaction * " 0.084 ¢ 0.084 1.047 NS
Residygal 18.792 234 0.080 .
Total 19.092 | 237 0.081° i .
R L / N . ’.‘ | ‘
4 The nupber of exfloratory occupational experigmces reposted by twelfth
‘ s ’ 4 b _ . . :
grade students attending career education target school in 1975 and the @
o v ] ‘
Ce number repor*i by twelfth gnade controF students in’ both 1975 and 1976 . ,
; ere almost identical The ratﬁios pzqvﬁ:&ed in Subscore 3 ofhhe ACD varied B ‘
- 2 e L IS :

v

only, O. 02 for the three groups (careerﬁ:dﬁéét‘-fon in 1975, céntrol ﬁ\

‘ﬂ

The ratio bﬁed ‘on exploratory occupational .

-»' # - ’ B

. expﬂ,igﬂcei reported by mreeriducation studentp&in 1976 was lower- than

}bJS, and control in 1976).

s l “ :
e the other ’Hﬂoe ratios. The differences between year, 1975 versus 1976
. B )
: and group, career e_ducation vershs-"‘con’h}rol, howvever, were not statis&’ically L
& ,'éigni'ficant. = : %z ' i -
* N ) i ‘%;ﬂ_ s “ﬁ;" v [y
‘ . o S ’
"ff " ~ ,
P
- ) ¥ .
% - ’
i ¥
A
. w ' n -
48 3 -. ) .
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w3

o ey e . . P




Subscore 4 Car‘eex; Planning Kn‘owledge
*, /'"P - 1rf-— "
The nuqber of twelfth grade students tested, the mean score and '

- y .

o the standard deviation for students a‘ending career gducation target

schools and for students attending control schools are presented in

"Table 36. Analysislof .variance procedures were used to test the
@ . & : . ’ -
significances of observeéd prograni effects (career educatign Versus . o
. .
]
control), differences between years (Spring 1975 versus Spring 1976),

¥ and interéction effects (progrdﬂ'by year). Summary data from the

a

analysis of variance is presentedl in Table 37.:”"_ - C - ;
) . o . *
' sy : .
‘ K sl TABLE' 36
} COMPARISON OF THE SCORES OF TWELFH&CRADE STUDENTS ATTENDING CAREER
" EDUCATION TARGET SCHOOLS WITH-THE SCORES “OF -TWELFTH_GRADE STUDENTS , -
A ATTENDING CONTROL SCHOOLS BY YEMR ON SUBSCORE 4 (CAREER PLANNING . .

3 KNOWLED@§) OF THE - ASSESSMENT OF CSREER DEVELOPMENT DI

)

g - — —— — L
s 1.~~~ STUDENTS ATTENDING " Difference . - .#
. e Ca‘;eer Educagtion 'Conttjolq,,*- Between _
®s _ % e &:hools Schools™ | - Means
o ¢ . i it = 1

) '_Sprmg' 1975

g A il

.)t' i Number of Studéﬁts' - 42 LT «
Py Mean Score S ,27.93 ‘-0, 64 .
S Te Standargl Deviation ~° h 43}‘3% o .@{Q-

6 ’ ? g 1976 ol o
S qj meber of” Stud nts
’ #* ¥ Mean Score ¢ ,
Stanaard Devia.tion

ifference B.twe;a}/{eans

RO
i




ey

TABLE

37
?-

¢

’

’

SUMMARY TABLE FOR 2x2 ANALYS
RESULTS ,ON SUBSCORE 4 (C

S OF VARIANCE OF TWELFTH GRABE®
EER PLANNING KNOWLEDGE) OF

THE ASSESSMENT OF CAREER DEVELOPMENT

“Sum \ "Mean Level of
in Effects Squares DF 'Squares F Significance
Year of test | - .4.800 1} 4.800 | o.153 NS
'}, Program 43,375 /L) 53.375 | 1.703 NS
*Wesidual 8526.148 .| 272 31.346 |, S
Total ¥ Y 8580, 645 | 274 31.316
. . .

The students attending cont

rol;schoo‘ls’scored approximately 049

P ’ rawfscore points higher in l975‘han students attending career educat:ton

[

ta‘ec tschools.

Both the studenr.s in control schools and zhe students

¥ . g ]
in career education target schools scored lower‘in 1976 ﬁthey had
: ;o k- r; .
in 1975 The differences between the means oithe two groups inWI76 _,-?ﬁ .
s was nea;;y ideatical to the 1975 d*erences. Nofte of the diffét‘e’ncesw
- o us el g
werc statistically sigr,lificant. » o
» 2 l’,; ‘ . ‘ « R
‘ ) R v . - W ’,
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ON SUBSCORE 5 &L -7 ANy
.OF CAREER DEVELOPMENT 4
! . STUDENTS ATTENDING
. Career Edu(‘afiQ Contmo1 ‘ r T .
' ] Schoolg.i . -  Schoolg.| . - Meliy . : -
[Springstors, - L ol S~
Numbesof Students_ R L 40
MeaggScore - - - A 1.93 ’ 2. 04
St teard Deviation 1 - 0. 38 0.34 -
Spring 1"6’7% : < ‘
Number of Studentq 104 54,
- Mean Score . & | 1.9 . 1.91
Standard Deviation .- - 0.3 «| 0.36
S 1fefaence Between Means

off

) 3
m . we .
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— TABLE 39

SUMMARY TABLE FOR 2x2 ANALYSIS OF VARIANCE OF TWELFTH GRADE
RESULTS ON SUBSCORE 5 (CAREER PLENNING INVOLVEMENT) OF

THE 4SSESSMENT OF CAREER DEVESDPMENT | .
N
— Sum of Mean e Level of
in Effects Squares DF _¥8quares F Significanc
- | Year of test M 1 "2.159 2.159 NS
® . | pProgram 2236 S 1.711 1712 | . Ns
Interaction - | o0.049 1 | .0.356 0.356 NS
Residual . 34.166 . | 48 04394 ‘ DR Oy
' w- . \' o De
Total - 34.749 251 . \
- R L, _ ] < . . P

”

The twelfth grade students’ attending career education target sc]-‘ols
reported participation in fewer career ,,,p»lanning activities in 1975 t o i
did the students attending control sch?ools. Although the .difference‘
participatio"atios was re1ative1y*rge, 0%1 on a scale that cou1:i .
var;,frtom‘l 00 to 3.00, it was not statistically significant. The 1976..+ . &
difference betwee‘n the t% groups droppedﬁ:o 0.01. Thé‘ tajor ;(a:nge from »

. 1975 to 1976 was a 0. 13 drop in the"&;articipation ratio of control

schools. The 1976 participation ratio of control students was 2 04!

compared with a 1976 ra.tio of 1. 91 and career education participation' T '

y ra;io of 1‘93 (b975) and 1 90 (1976) None of the diffetences either

by year or prq&am, were statistically significa}nt. C S v : ) o
,&. . @, "% . “ . ‘ . o
‘Zéf"f ' : » L ‘ S . . \ :
';'.g:_‘.., - . . v . . ‘ R . : /\/ N
If:“* N ) ’ - ’ v * . " "y n
il . \ - ’ ° ‘ m
i ¢
: ‘ } [ T
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. Discussion of St’dent Outcomes .

{

- " Thepgenefal conclusions to be drawn from the co&parison of career

educaf students with control students in both 1975 and 1976 on both -

5 ” .

' ACD and the CMI is thatéthere were no statist.i.cdlly differencesu;between .*."j_“".

s PR

- L.
N N

: _'_.n and control students or.the 1975 and.1976

Zf‘Al‘IOVA were used to test 36 main effect

two grade leveis fg‘ nine subt‘ests) and 18 inter-

‘iﬁ

® “

A actions. Four separate t- tests Were usewo test ‘the significance of

LN e
WATE student attitudes. - Only ¥wo significant differences were found. The e b

“1976 ninth grade Scoreg on Part 1 (Self-Appraisal) of the CMI were

signif:lcantly lower than the 1975 scores and the twelfth grade control

g3
students scored higher than career education students o# Part 2 (Occupa-

tional Information) of the CMI. None of thé other differences were A

-

statistically significant. _ o _ _
-(\ : . - . ;
Significant differen es can be expected to occur by chance for a @

.certain,*(predictable) pX

'rtion of .the tests. -If a 95% confidence S e

level is used then ome tedt t.in twenty canwhe e)&cted to be significant
L0 ~-4\‘.9
: _even if there are no real differences between gr.m:ps.' Since only 2 of

& ¥
58 tests were signifiGQnt it is very unlikely that there are any impor-— Lo

tant differences between either groups (Career education \!sus citrol) .

i N , M
 or year (1975 ‘}'sus 1976).. - - _«gﬁ waf

Al-tshaugh tHere were no sys‘tic significant d,if"fereq‘cgetween

N g

-

. ¥ career education and . coetrol groups on either of the tw’ tests, generali-

zability of th’results depends on’ theftdnswers to‘three-questions:

-

agpropriate?r,_‘!b) Were thef;

D

a),. Were the instruments used dn the e

»

- 91 ' ’ ' : .: P e




® ' : . : : LT .." A

The two instruments used were both recommended in the/{l\é)ndbook for S
* T "o "AG,‘;__
the Evaluation ofmer Edugation Programs.y The ten Subtests were é’%t'm

‘identified in the ,Handbook as appropriate fo‘l of the 18 career. educatio.n

-

C gl goals. The two instruments are, however,"more cognitive-than affective,
more hypothetical than real-life. The career education project emphasized
i attitudes towardsﬁoar_eers and the '-actual development of career plans.

‘However,.none of the other instrufncs listed in the Handbook 1 re closely

£
the goalgof the LincoIn Gareer Education Project.

A multiple matrix sampling plan was used. to collect all student

. ¢ : , J. ’
data. _ 'The’ -d‘ta was used to estimat the mean and variance of students- o

v C ' *

attéhding the career education target schools and students attending con-

trol schools as- weli as for each individual school. Data was collected
% by sctrgoi: Not all ssxdents within & school pa1‘ticipated in the same X
» career education activities anq not*a.ll schoolsgimplemented the _same- -~ ,4&
sets of activities. It was therefoxr.e, impossible to determine what per—‘
_ n; . ._ce_nt 'of_the students responding,to each subtest actuaily participated in
."'I.-_‘ :, a career.éducati?n activity designed to effect the outgome‘. The. problem

.

was not caused by-.the .qse of the matrix sampling plan. ~aEveﬂ if a census

- - .-4

onJ'.y 't?e'actual participants or (2) testing eve;y o;; on aIL &ubtésts anﬁ
£ ey . A Y
'closely monitoring partiqipatior'in each activity.

# \

‘ -
The'third possible source of contamination were the control gr0ups.

»
3

Ogly one control school was available at the senior high school level. .

.I.

"ﬁle other four high schools were ‘(self) selected ds career education N ) i
. .« o % R
¢ target sc;hoqls. Even én, a significant number of t.eachers from the v 7 :

LS

>

F . . el
<:'ont};g]i schools par*tigf.pated in career education inser\&ce frograms ar%

a

e . . . !_ ) ~ ‘. . o —*56 ) * - . . : « hid
Q ., - ey .- ' g ""J- - - . o . T .
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. P . ) >
i * : i N — ’_ . > L - . &
¢ AR LT . - . p
N 4 .. “'I-' . . 3
- .. all teachers in the control schools were free to use central office cgreer
. : : . .‘ . . ke - ‘ e
__education materials. 'I'he only difference between the career edhgatlon .
P . . :

'.and control‘ school was the level of support. ’ Target schoo"ls hac’}‘;r?aif—_
&
s time coordinators assigned%o help in career education planning and to’

iy

..._.:2-“:&‘ > -_ .[ e . oo * . _
supgort local teacherls. The control group* prob]_,sm was not as severe at : .
: ' v oo PR S
. the j'unior high level. Three control séhools were-selexzted' . Junior high
g : teachers in control schools’, -'-how.ever, also ,had access to- distriet-—wide
'career education resources including ns rvice pragrams. -
RS 3 U 3 - ' |
-%e three confounding,-:fag:tors in the evaluation leaves —
vtg;;the student outcgmes\data open to question.
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1. The Careet'Edﬁcatién Project developed and implemente& a

number of mechanisms to support the career education efforts of teachers:

>

- and schools. T . . T ] . et
’ 2. Eﬁe Lincoln Career. Education PrOJect has resulted in a signi-
L]
e L'ficat'ut increase in the number of career education activities within tHe

- district. Both the number of activities and the number of - students’that

participdted in careég education activities increaged steadily from .

‘1973—74 td 1975-76. - - - . -

3, Thetg were no significant changes in the ten student outcomes

O .
[ . o

measures incofporated into the evaluation design: Students attending
cdreer'éducatiénitatget schoois did not,ditfer from students attending
céntrél schools and tﬁere were no systematic differences between 19[5.'
-.and 1976. . . - .
- . A. Tnéditional research and evaluation procedures are not appropriate
'TOF the evgiuation of a praoject based on change sﬁpport process. Tﬁ% .
"Yraditional procehurés‘assume control over implementation thatdis
purposely avoided in the change support process. |
>+« 5. The Lincoln Cateer Education Project resulted iiwthe increased
* use of plagning as a means of systematic curriculum modificatioé.
6. Changes are.slpw to be integrated into the regular program.
d The accomplishmepts of the first year of the program incldde dreating an

.

awareness of career education. It was only towards the end of the

prgject that the gareer education activiti;s and innovations were being
fully implemehted and integrated‘into the normal program. Many of the .
career education programs énd/or activiaties developed by the project
have now beenuincorporated into the regular dist¥ict’ program. In all
probability the full impact of the projéct has‘not yet been felt.

\ . 56 . ‘ -
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Y . e )
- A 2 . T L T FO .‘.,_:4",,'/',_ A B -
T W 0 70 The “change support process 'is "an"apﬁ_r‘opriat“e’ “fﬁlbd’el”fof imple- =~

- N~

’ hﬁitiﬂg ex{sting.érqgiams. It-is ﬁot'aq appropriate model for develop-
e v v v :?'-'M, . - o
mental activities particularly if implementation and development are

.
® 4. -
- >
t

expecged to occur stmultaﬁeous.
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'Recommendations "‘4;>*<.

The following recommendations are based on experience during the.
three‘Seafs;gf_fhé/p::Zect. The recommendations are appropriate 'to_ -
i ’ ' . °
LI

. . 3 h Y
schools trying to-implement similar career education,process.-~

¢

1. -More attention should be given to the pianning of career
N -1

’ &
education activities. The change support requires planning -and ‘the™ career

~ : [
o

of the project's resources should have beern-allocated to planning and

more emphasis should have been placed on involvingsindividuals in leader;.

. -

ship positions. T e . ' ' A

&::3 -zsz;;éé attention should be given to the development anq imple-

T TN
_._ './ v . )
mentation of a systematic plan for staff development. A standard format

and set of experiences should probahlv have been prescribed. Although‘

v «
“ - .

.such ap approach would have been-counter to the chaqge support philosophy

.
-

of the project, i would have provided a commonality of experience upon

eer education programs. {

13, Thf comnunity resource file should be centrally located and .
directed .through the central office. The continued availability of -

- \. < . : . . - - .
community resources depends upon efficiency and effectiveness in the

use of resources. This facet of the program could best be.managed

through the centralr office.

education project emphasized planning. However, even a greatet proportiog
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_ ‘ | aepENDIX I 0 o o S
. . ' , . . - ‘. . . . ' .' ' " . ’ ’ ) * d ' ' ‘\ .
. ‘ e .. . . » X . ° . - \‘
o ‘ ' Lincoln Public Schools . ’ '\/{ R
S P '..Lincoln, Nebraska. LT T e e e

" CAREER EDUCATION PROJECT — TEACHER FEEDBACK '
. : . ) ) o4 .« o
- , . . P
S : . : ..
The Lincoln Career Education Project is in"its thi? and final year.-The:Project staff and the ESU No. 18 Evaluation Team are
trying to document the degree to ‘which career related activities are taking place within the-~schools in l:in‘coln..Plea‘se
complete_the following questionnaire. The questionnaire is the only instrument that wil_l.be used to collect this information. .

_Thank you for your cooperation. - ] R _./ . ’ . . L ,
“ 1. - Name: 4 _ a ‘ 2 - - -
- PN ' . - . “ - . ‘ . -
2. School:- o - . i : '
-3, Grade Level to which you are assigned N K - 6 ____ S e _
{check one) : . 7 = 9 __ - .
Y R . - !‘ 10 ] - - 12 " — : . .
4. Wereyou teaching in the Lincoln PuBlic Schools last year? . - . R \
. 1. 5 Yes v : co -7 L '
27 o~ s No . ' o - _ ce
.". EOEEN ‘ .. ’ T
. 5. Are you part of the guidance and counseling staff? . ) ’ . 7 .
Pl ves T e,
- 2. _ No - .

6. - Have ygu attended any inservice activities to familiarize you with career education concepts and basic methodology of

career educ:ﬂq’:vaz1 in ‘the_ schools? (This' includes such activities as midyear: or. summer workshops, meetings with .the
Career Educa'tl n staff, departmental meetings related to Career Education, Careef Education related to guidance, etc.)--

. . ° ~ - M . -
1. - Yes T l . v ,
. . . . \ ~ iﬂ : e
2. ____. No B i " : . A
. ‘ X ‘ - . . * .
7. If you answered "'Yes’* to Nurhber €, please estimate the number of hours you have spent in in'service.
R . - e i . ) . - . ’
Estimated numbefof bours __ -~ : ' \
. ; R
4 ! ’
A )
. . |
‘ -]
) 1 -
. ‘ o
’ \ . ) }\
’ ‘ hd
; - . . .
td \ . N
' . ‘ . .
. ,* . NN
»
» . ' -
® ) 5
\ 1 O 1 ( M ]
- =~ L d
4 -
. _ ‘. . . .
Ve A‘ . 60 . " " .

EMC . -‘ ‘_ : ‘ &‘ | : .- s . », ) .

Aruitoxt provided by Eic:
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The meoln Career Educatnon was committed to workn!lﬁ towards EIQ‘I"It general student goals Each teacher was alIo ed to

TThot the orngm of the activities can be traced to the prolect and regardless of whether or not you “Used the activities or simi
activities prior to the project. ' .

Your coordinator or bulldmg representatave has a. complete list of Career Educatuon activities reported by teachers
counselors the last years. He or she also should have a copy of your school Career Education plan. Please feel free to refer to
either.of the two documents .- _ T .

GOALY. Assist students to discover their ofvn mterest and abnlltles in terms of various careers.

Did you conduct one or more actl\ttles in your classroom designed to achieve Goal 1?7 Yes l\lo/__

.

€

' T ( yes, a) - How many students were involved? —_ »r
’ b)  Please describe all @®al 1 activitie you used on the'last page.
/ .
GOAL 2. Assist students to discover their values and how they effect career.choice and satisfaction. 0
- ~ '
Dld you conduct one or more act|v:t|es in your classroom deslgned to achieve Goal 2? - Ye; i ' No \/

-

1f \(‘es, . al How many students were involved? .
~ b} Please describe all Goal 2 activities you ysed on the last page. 5 . .
. GOAL 3. Help students understand the importance of basic skills to career entry and success. 1 S

Did you conduct one or more activities in your classroom designed.to achieye Goal 3? Yes No

. . Ifyes, a) How many students were involved?,

"b) Please.describe all Goal 3-activities you used on the last page. °_ ' C\ v
oy

. . f .
GOAL 4. Help students know more about various careers. - .

’ Did you conduct one or more activities in your classréom designed t8 achieve Goal 4? Yes No

Ifyes, a) How many students were involved?.

b) Ple‘at}scr’ﬁ\“ Goal 4 activities you used on the last page.

GOAL 5.. Help students-be bett€r able to make career choices and to do career planmng. \ .
1 /s ~ N
. . . - ey
t Did you conduct ong or more agtivitles in your classroom designed to achieve Goal 5? Yes No
> % ’ .

Ifyes, a)  How many students were involved? ‘
b) . Please describe all Goal 5 activities you used on the last page.

GOAL 6. Help students see the relationship between skills taught in school and their application to various careers.

. . . P
Did you conduct one or more activities-in your classroom designed to achieve Goal 6?  Yes No

I1f ves, . a) How many students were involved? - a
b) Please describe all Goal 6 activities you used on the last page.

GOA% 7. Help students be able to find, get and hold a job. .

Did you conduct one or mgre activities in your classroom designed to gchveve Goal 7? Yes No

M S

! If yes, a) How many students were involved? ____ - . s
b)  Please describe all Goal 7 activities-you used on the last page, v : :
* ) . . . . r
r, Y k ‘ . - -
. . }
. -~ A
) Ca s." ,
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_Each of the target schools was askedgf rdehtrfy those general treatn&q_ts it was trying to implement. The #

_school “reported that it actually rmplemented seven of

< S APPENDIX 20 = = T

3 ) s ) \' + 5
Exc-erpt's from -197&-7.5 -Eva'luation Report._} o e e
e e e e m s e e B A;_._,_..,_.,A"_ e SSolilo R = Qo L e s ,e..‘s.__?_,A_.nl\f_._.___

QUESTION 2. What career educzmon activities were provrded for studants7
0. 8 -~ M

BotH the implementation data discussed in this section of the'reporf and;the data- or: the, effect of the
program on students discussed in ;he next sectlon were organized around the nrne Career Education
“Objectives and “Associated Student Outcomes rdentrfrea in. the Handbook for the Evaluanon of Career

__Education Program 2 The prolect staff developed a list. of statements descnbrng general Career_Education

‘treatments, (career educatron orrented activities). The list’ rncluded a totdl of 36 general treatments. The °

treatments covered -eight of the nrne careercducatron goal statements No treatments were developed -to

achieve goal_statement 6, The Development of Good WorR Habits and only ane treatment was developed to

.
achieve "goal statement ? Increased AcademlcNocatronal Skrlls One or more of the target schools
~

., implemented each of the 36 general treatments e o - . e

¢ . -

list of general treatments and. the list of target schbols that eventually rmplemented the general treatments
are presented by Career Education Goal Statement in Table 2. The same unformatlo+ is presented in more
,detarl in the Rwsed Treatment Group-Outcome’ Area -Table presented in Appendix 1. A summary of the -.
evaluatron desrgn whrch also identifies those career educatlon target schools accountable for each outcome, '

is found in Appendrx 2. _ -, ) : R
N ¥ , T~ e ' . - .\\_ . :

-

: The Revrsed Treatment Group~0utcome Area Table drffers from the original TPeatmént Group Outcome -

Area Table in that the original table was- based on the school plans and reflected what the Schools sintended

to do in".the area of Career Education. The revised table is based on-.the end- of -year arlalysrs of. what

activities actually were implemented durrng the~year4 For the most part the sareer 'educatron activities ' _
planned were implemented. There were, however exceptions. End of year\gpyts of rmplementatron status -

* were submitted for six of the ter career edulr:atron target schools. The siX schools submrttrng reports

included one elementary school two junior high schools and three .senior high sohools. The career .
education target schools included one elementary school, two junior high schools, three hi \ghtechools,
combination elementarhunror high school and a combinatjgn |un|or senror high school. The elementary

e eight- general career educatron treatments
identified iq its education plan The two junior high scho Is reported i lementrng 28 of 30 or 93%,of the -
planned career educatlon treatments. In addrtlon the junior high r*ools reported that they actually
implemented four career education activities that were not included in their ongrnal plans. The three senror \/

hrgh -schools reported rmplementrng 46 of 54 or,85% ouhe planned actrvrtres and one activity that was not

>
" included in the ongrnal plans ~ _ i > : .

%
. - ’

>

o

The rmplementatron data provided by the six schpols also rncluded descnptrons of Specmc actrvmes that-

‘ constrtuted rmplementatron of.general treatments The specrfuc actuvrty descrrptlons included rnformatron o
2august 15, 1974, edition, pages 6-8. _ L ' s Tl
- - . - . ) - . 1 0 '!) ) - . '_l .
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‘ : N ~ TABELE 2 ] ‘ . sz( « .
’ . R General Educational Treatments lncorporated lnto The 4 . g o
R S Llncoln Career Education’ Program By o o :A ) -} o e
TR, T T T T T C . T T 7. Goal Statement By School- . :
(R STUDENTS WILL DEMONSTRATE INCREASED,_SELF AWARENESS.
" « h - P 4 ' 4
-~ Treatments: . Schools:
. 1. 1nfusion of activities into/exa'sting curriculum directed o j
. toward assisti'ng. students to discover their own Goodrich, Mickle, East, Lincoln
o +interests and abilities in terms.of careers. . ... -High, Northeast - - ;- -~ °
v 2. Infusion of activities into learning resource centers . .
- directed toward assisting students to discover their
. . own interest and"abilities in terms of careers. © Brownkll ¢ : .
N -
3.  Use of the “Valuing Approach to Career Education.” Bles{ed'Sacra'?nent ’ ,
. ] . A v 1
4. Use of Project Discovery Program ’ Goodrich, Mickle . - * ' .
. : X ’ o PO B L ’
5. Use of ""Vocational Exploration Group" Prqgram.’ _— East, Mickle, Northeast, Lincoln,
. . B Pi.us L. '
. ’ . b ' . : . P
6. A program of interest and aptitude testing with a - . .
! mechanism of feed'back and gundanoe to ;udents East, Goodrich, Mickle, Blesséd,
{ based on results. ’ . o Sacrament .
7. Student assessment center ‘, : i ’ ~ Pius : ‘
8. "Infusion of valuing actlvmes in Teacher Advnsor B
/ ) ‘. Program. ' . . Pius
E 9. A .program of inteﬁ-eN\d aptitude ‘testing with a * - . . \
: 3 mechanism of feed-back\and guidance to students Lincoln High; East; Northeast, (jus .
based on results. . . )
5 - - [ * ' G- .
10. Intere and aptitude testing program with. ) ' .
guidance/advisor assistance based on results. ' Eagt, Northeass, Pius : -
' usion of activities into existing curriculum directed - 5 ; i
toward assisting students to discover what values . .
effect career choice and to discover their own values. Goodrich, Mickle’
" . STUDEN'TfS,» Wikt DEMONSTRATE INCREASED‘ COMPETENCY IN: BASIC
"ACADEMIC/VOCATIONAL SKILLS. . : - ' ,
) Treatment: - ' e W8 ; Schools: *
. ~‘. ) ‘ . . . -, . . ) ‘/
1. Infusion of activitie’ii.nto exist{ng curriculum directed c . o .

] o

’ toward  assigting stugents to urderstand the - , .
umportance) Qf* basic: s,kmg to career entry and success. East, Goodrich, Mickle \/ <
AN .

\‘:*

.' ,__,r .
’ . i, S"'UDENTS WILL GEMQNSTRATE INCREASED AWARENES'S OF WORK VALUES
PO A DESIRE TO ENGAGE IN PAID AND/OR UNPAlD WORK. .
’ L / ’ . ’ Ja .
Trea ent: . o, Schools: - .

1. Infusion of activities intq existing curriculum directed
toward developing in students a positive atutude

-

- . toward work and working. : . Brownell, Goodrich,.Northeast
» . © e . - - «
) , . ‘ . -
(S . . ' A
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IV. STUDENTS WILL DEMONSTRATE INC
WORK.

RIC:

Aruntext proviasa vy exic I

E

Treatment:

1.

" toward - assisting

students to- understand the
|mport5nce of baslc skills to career entry and success.

£}

Q

Infusion of activities into existing curricutum directed
toward providing students a;\ awareness of careers. ’

L 4

1 r' -
Use of ”Career Day"’ dlrected toward provadmg an”*
awareness Jbf various careers. . -

Infusion of actrvrtres lnto existing currlculum drrected .
toward assrstrng Students to distover what values
effect career chonce and to dnscover their own values.

-Infusion of activities into existing curriculum directed

toward ~assisting students +to understand the

- importance of basic skills to career entry and success.

10.

n.

12.

13.

Use of a 'specific program of preparation - and
follow-up directed towards ' providing students
community based experience .pf indepth study of
selected careers.

: ').
o o

Infusion of activities into eklstrng currlculum directed
toward providing hands on experlence in job tasks of

selected careers. ‘ o
- C ’
lnfusron of career nnformatlon\mto "Indlvsduallzed

Industrial |Arts Program " N
Use of the “World of Construction Program.”

Use of the World of Manufacturing Program.’

Use of the ‘Project Drscovery‘ Program.”
Ll 66
” 3

. tlT 107

. - s
- o e .
. . V B " [ P
Continued . . T o
Tre\mept v . - IR .
2 _ ‘_,Infuslon of: Actrvrtles _into_learning. resource centers. ...
~ directed toward developing in" students a . positive -
attitude toward work and working. ,
3. - Use of the “valuing Approach to Career Education.”
Infusion of activities into existing curriculum directed

-

Brownell; Lincoln High

Blessgd-Sacrament s

East, l)lortheast,_ Lincoln 'Hvi_‘g_h ,

. . 1
%ED AWARENESS OF AND"KNOWLEDGE ABOUT

S
v .

' -Schools:_. g

s Brownell,
Northeast, Lincoln High

Northeast

- °
. .
. R

‘Goodrich,Micl’cle' \ ’
RN . .

e

* . Northeast, Lincoln High, East,

“

-Goodrich, Mickfe
. . “ ‘

Goodrich, Mickle, Plus

East

" Goodrich .

_ East, Goodrich, Mickle '
Goodrich; Mickle B
Goodrich, Mickle:

-

East, Goodrich, Mickle,

E]

\
Use of Career Educatlon fleld trips directed towards . Brownell Blessed Sacrament, East,
provrdrng students an awareness of varrous careers. f Goodrich;* Mlckle, . Northeast, .
) . ’ ' ) Lincoin Hrgh
~— . }
Use of Career Educatlon resource speakers directed -, Brownell, BIessed Sacrament, Kast,
toward providing students an awareness of various * Goodrich,, Migkle, Northeast,
careers. . - . " Lificoln High, Pius .~
. , I . : '
Infusion ‘of activities into learning resource centers ’ i ‘
directed toward prowdmg studenﬁ Tn awareness of ¢
. various careers.

2
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V.

-o-Treatment: . . 0. e il D
e 14, _ Career-Information Centers d'irecte'd‘, toward,prov'ujmg' L
"7 students an awareness of various;carcers.“ e
- . . [
15. Use of Career Information Centers..10 provide
. students with mdepth mformatlon about careers
including such iterps as pay, working hours entry
level criteria, etc. .
_STUDENTS  WILL DEMONSTRATE AINCREA_S_E_Q,__

VI

"VH

, . , IS ] 1.[. “‘
v C'ont_inued/j? B . i -

"DECISION-MAKING SKI LLS.

Tr‘eatment H :

1. " Infusion of actiyities into &xisting curriculum dirécted
© toward assistinq sfudents to discover their own
nterests and abilities in terms of careers.

-, e ‘v 7
2 Infusion of activities into leaming resource centers -

directed toward assisting students-to discover théir
own interest and abilities in terms of ‘careers.

3. Infusion of activities into existing curriculum directed
toward - assisting stuBlents,, to  understand the
relationship between skills taught in schoot and thelr >
appllcatlon in various careers.

‘Schools: R '.v‘.._‘ B

.
t - . -

East, Nonhea\st, Py~

East, Northedst,:Lincdin High, Pius .~

. ‘V- ° ’ ) .o - . -
s ;s

- — -

COMPETENCY _ IN . _CAREER. —
. o .
Schools: ¢ s
_ Goodrich, Mickle’. East Lincoln -
" High, Northeast B o
Browriell ’
L :

- Lo

East, Goodrlch Mlckle,,Northeast.
meoln High

* - : "\ - . '; S A
.4 Infus_ions of activi_ties into existing curriculum ] . ) R
directed toward developing in stidrnts basjc career - . Goodrich, Mickle, East, Lincoln = . - "\
decision-making skills.  ~ S High ' § . o ]
: & A - ’ ' ~ o . . ., ) ) .\ ' .l
5. " Useof *Vocational Exploration Group” Program. East, Mickle, Northeast, Lincoin -
' < High, Pius i ‘ o
6. Student assessment centef. . ' o ' Pius i w !
. I3 - ’ )
7. Infusion of activities into existing curriculum ulrected ‘ "
‘ . toward assisting students.”to ditcovet what values oo N . : )
. affect care'er&honce and to discover their own values. . East, Northeast, Lincoln High D
- . . ’ . - ¢ . . s
8. . Infusuon of valumg actuvutles in Teacher Advisor. ot ) E : r . ’
Program. : : . Pius o : : _
TUDENTS WILL DEMONSTRATE GQOD WORK HABITS Ve b . .
P . \ . .‘
UDENTS WILL DEMONSTRATE WORK SEEKING AND WORK GETTING SKILLS .2
Treatment: .. . Lo " Schools: T s .o S
| . : 7 ' _ e Y
1. Provide- ‘students assistance in course selection ‘based. »
7= on their |pterests and abilities. 4 - Goodrich Lo
2. Us¢of f'VocationaI’Eproration Gjoup" Program. Northeast, Lincoln High, _Easv‘t. i
' . 4 Mickle, Pius - ,
. ¥ . < \ LI} S " b4
& o L 4 : i-, o B
3.  Co-op educdtion programs.’ . ’ East, Lincoln High . | . 5 :
K _ . DA ’ Y .
4. Paid and non-paid cohmunity.placements. East, Northeast, Lincoln'High,(Piusr .
P A ' : : L 3
. ' b ! . s '. ! o, v
- . . ‘ .-1 0 8; . ' 3 5 . , A ] /
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VII. Continged , . o

»

Trestment: ' L ) Schools: * ’ .

5 Guidence/advisorSssistance in course selection based East, Northeast, hancoln High. Pius

e e oM career interest aptitude and goals. .
. ~n-

. \ L ; , . .
Vilt. STUDENTS WHO ARE LEAVING THE FORMAL EDUCATION SYSTEM WILL BE SUCCESSFUL

IN BING PLACED IN A PAID OQBUPATION, IN FURTHER EDUCATION, OR IN UNPAID
WORK THAY IS CONSISTENT WITH THEIR CURRENT CAREER EDUCATION. .

Trestmonts, . ) . ., Schools: Ry
. BER E.xitin.g Placement P:p;ngn‘ . East, Northeast, Lincolgﬂigh, Pius
IX. STUDENTS WILL be AWARE OF Mem:s AVAILABLE FOR CONTINUEQE .UCA:I"ION ONCE
THEY-HAVE LEFT THE FORMAL EDUCATIONAL SYSTEM. ot
»Trutl-ng'n: . i - * o Séhools:' )

« N .
1. - Exiting Placement Program. ' ’ East. Northeast, Lincoln High, Pius

v . -

’

»
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about (a) who implemented the specific treatment (by title. not name), (b) how or what they did. and (c)
the total number of students effectﬁd. Examples of specific career education activities are listed by level .

(elementary, juntor high, and,senior high) in Appendix i3, Summary of Implementation Information:
. [ . h

The activity descriptions provided by the schools vary considerably in level of generalify and style. The'
descriptions intlude use of separate programs like *“World of Construction’” and “World of Manufacturing,”

or the “Vocational Exploration Prowam They aiso include examples of classroom activities such as an

English teacher using (a) a unit on linguistics o:gamzed around career possibilities, (b) role playing e
interviewd for jabs to give students a bettey, unt!erstandmg of how rndwrduals are selected for jobs. A more

complete Irst is presented in Appendix 3. . . P -

. M - = . " '
An implementation qumioanso distributed to"teachers in career education target schools. A

copy of the questionnaire can be found in .Appéndix 4. The questionnaires were returned by 394 teachers. - .
4

The survey covered both in-service in career education, and @mplementation of career education activities ..

with students. © ” .

‘Three hundréd eleven teachers or 79% reported that they had attended a career education‘in-éservice. Three
fourths of the teachers reported that they had spent momt than two haurs in career education in-service. ‘\.' '

»

Fifty percent reported spending severw Of more hours in career education and one-fourth reported spending
nine or more hours in career education in-service. In a similar survey of 278 teachers in career education

target schools conducted the previous year, only 42% reported pntrcmnmg in career education in-service.

Two hundred ninety or 74% of the respondin teachers reported that they had planned and carried career
education activities during the 1974.75 school year. Three fourths of the 290 teachers that had carried
career education activities reportetk that they carried .on two or more activities. Fifty percent report
carrying out five activities and 25% reported carrying out.13 or more activities. Comparable information on

the number of career education activities plahned and carried out was not available for 1974.
4
~

Two hundred eighteen or 56% of the résponding teachers reported that they had utilized resource persons
from the community. Seventy five percent of the teachers that utilized resource teachers used two or more
resource teachers. Fifty percent used four or more resource persons from the community a!nd twenty-five
percent used eleven or more resource persons. The previous year only 35% of the teachers rep@ated that
they had used career education resource persons. The number of resource persoffs that tlle teachers
reported using doubled from 1973.74 when the teachers reported using approximately 450 resourcdly
persons g 1974-75 when the te reported using nearly 900 resource persons.

On the basis of the ar{alysis of the career education implementation plans and the implementatnon’(report ’
the f;llowing generalizations were made about career aducation in the Lincoln Public Schools:
1. The Lincoln Career Education Program has resulted in a significant increase in the amount and
diversity of career information being made available to students. Smaller gains have been made

: in the area of career exploration, in actual career preparation and in career planning |

110
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. The Lincoln Career

. w

The Lintoln Career Education Pr‘ogtam has resulted in the reclassification_ of classroom
aclivities that have been used for years as Career Education act-vmes Cgnsequently it is
impossible to detormme the exact extent of the impact of the pro;ect on target schools..

Based on the numbers of participants reported by schools for thé 1973-74 and the 1974.75
school years, the followir?conclusions are warranted: a ki
(a)  The Career Educatin Project h? reached a significant number of students, and '

(b) "The number of spudents reached increased significantly from 1973.74 to 1974.75.
ducation Project has resulted in the increased use orplanning as.a means
réulum modification. Impiovement plans iere developed by all the career

education ta /schools. In most cases ihe plans were i

. however, as expected,

" implementation of the plans varied from school 1o sehbol. In several of the schools the concent
" of planning was extended to the departmental level. ¥n all cases the second year blans were

-

_superior to the first year plans.
The Cyoer Education * activities implemented in the elementary‘hools havesmm fairly
commhensm Of particular significance is the "valuing’ approach to caseer edugation. This
procedure is being used systematically with all students on a contmumwm The pvogr‘m mas
been effective. Summary student data is presented in Appendix 5. The career education
’ractwmes in®oth the junior and senior high schoo! have not been comprehenslon. Participation
is not systematic but/insteod is determined by' a number of “chance’ factors, i.e., teacher

assignments, advisors, etc.

70
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. _ ' ] - APPENDIX-3 -
’ . \
A ' IMPLEMENTATION SUMMARY . {

A List df Specific Career Education Activitses Ey General )
' Treatment Classification by Goal Area . ~

S

-

I. Increased Self-Awvareness and Increased Career Deciaion Making Skills

. - A,"Infusion of activities into existing curriculum directed toward
' assisting students to discover their own ifiterests and abilities
Ain terms of careers.

1. 1In 8th grade Basic Studies students take Industrial and . Eg
L * Environmental Units. .
s . €. 1In World of Manufacturing, students are shown abilities in -
) ’ ' - manufacturing and construction. .
3. In_VWorld of Construction, students are shown gbilities in Y
. e ‘ cgah@ructi and manufacturing. . .
.7 7 7 k. In Tth grade Basic Studies students are shovn travels, ad- .
0 - - vertising, maps and activity cards. v

S. 'Self Esteem test vasWgiven to sbme students. .-
6. For the reading students, individual conferences. book
selections were given. .
7. The 6-9th rrade Instrumental classes pave performances for the: .
publics Lo
8. The Bth grade Basic Studies class had job interview activities,” &
interest survey--Project Discovery. , -
9. The 6-Tth grade Bhsic Studies classes conferenced with each
student. Personal!interviews were done by students. Many'
- forms were filled out. p
10. The 6-9th grade classes talked aboué‘goals, interests,
abilities and test results. ‘
11. The 6-9th grade students were given questionnaires in T/A,
. . : and all, grades were given the T/A survey.
' ) 12, The 8-9th grades had individual conferences with art students
’ - vhogmight be considering careers in art. >
13. The 9th grade English class had planning sessioné;with students, ‘u:*
Decision-making.
14. Sr. High English classes- had filmstrips on careers; use of
careers listing ror library unit; worksheets and class
discussion. *
15. . High Math classes had involvement informally in senior <

4 (SN "\

16.

lete units on maJor office duties. -

17. Sr. High Social Studies classes had involvement in Economics, -

. Psych, Business Law, Current Problems and EPIC Volunteer
asgsignments.

18. Sr. High Home Economics classes were involved in HERO; Values
Clarification activities; preview of jobs; qualifications,
tests of their abilities.

.Each specific activity was implemented in one or more career education
target school by a4t least one teacher. ,
72 .
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_ : . : .
e . 19. Sr. High Trades ‘classes were involved in Job Placement; work
N related d0bs in class assignments; exploring litterpress and -
, . . . offset printing. ' - .

= * . v 20. Sr. Biph Guidance Department went on a one-to-one basis in \\

(o] 11 f . .

. counse ég 'ormgﬂak. .- Jﬂ“' R - v .
o '. s B Infusion of activities into learning resource centers directed to-

ward assisting student’s to discoveq their own interest and abilities o
in-terms of careers. o " - ‘ !
C., Use of the "Valuing ApprQaéﬁ to Career Educat;o;".n
- ﬁ“ q?é Yaluing’;;pr;ach taé‘:sed.in thewﬂfh gradé'iearnihﬁ‘centers.

i D: Use of "Proaéét.Discovery Proéﬁam" ‘,; R . /
\ LN : g o

- 1. Project Discovery fo'7,859th grade classes-
E. -Use of fVocatidnal Eiplordtion Group” Prograﬁ.2

¢ 1. Interest test given to 9th graders.
. . 2. Algebra aptitude test to 8th graders. T '
- 3. Career Education coordinator administered “Voecatjional Exploration
, \\T? Group" Progran #o skall groups upon request. | ¢, N
'/ b. Several sessions conducted ,by , puidance department.
5. :

Used by counselors. N——

]

N

e "~ " F. A program of Interest and aptitude tesfing with' a mechanism of

o : ~ feedback and: guidance to students based on results. \/)
1. Advisors'bfoqght students to Career Information Center. ' ‘és
2. Advisors and- counselors interpreted ITED test results to
o - students. o : -
. 3. Use of COPs extensive. . , ‘ : . N ¢
. _b. COPs for Value Clarification class only. .
5. Kuder Preference for Values Clarification class.
6. GATB available-for ube. S
G. Studgg; aésessment center !
- 1. Tptoring and testing available in Cdfeer Infdrmation ’ N
Center. -~ : . . _ . .
. . \ - T&
L : . ’ ) : ’ ﬁ.‘ '
H. Infusion“of,yaluing_actiyities in Teacher Advisor Program -
I. Interest and aptitude testing program with gy ance/advisor
" assistance based on results. . : Cadd

K ady
1. Advisors and counselors interpreted results 6fEITﬁD\tests to
students. . : ¥ -

2. Use of Kuder Preference and COPs with Value Clafiflcatioh class.
- ‘o " -, ' ‘. ",
3 ' €
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J. olnfusion of acti ties into ekisting curriculum directed towar@ :
assisting students to discover whgt values effect career choice and
to discover their own values.

. ' ~
.
v- . 4

\' ¢
Clarification -of Values iz a 2nd semester theme of 8th grade .
- Basic Stddies. ) A e
Students arrangéd a visit to a court ﬂr o . 1,
The."8th grade Basic.Studies class had a unit on Warm and Fuzzy
~ "Po Kill a Mockingbird"--prejudice and empathy unit. ° -
The 6-Tth grade Basic Studies students had units which all
included values clarification gnd dealt with their relation to
work and careers. b .
The 6-9th grade classes discussed in tonference strengths and
veaknesses and how they affected careers. How career would
affect life style. .
The 6-9th grade classes also, did the values clarification
. exercise,
The T/A grades took the interest survev,
discussions. .
is was'done in Social Studies and English in Sr. High: classes..
classes ha§ filmstgips on Careers--discussion of living

~

h&d conferences and :

8 v8 incomes helpful, Nebraska C riculum Stress values = 7
and value systems. - b
Business clagses had class discussions, guest speakers, self » 3

evaluation exercises.’

A\lHome Economics classes had HERO, Values Clarification activities,

~Trades classes had Post-High Education by re1ating vhat emplovers
"&nt . \ ' r

13. The Guidance Department held Values Clarification, class and o
involved VEG. ' .. ,
3 + > . .
) II. tudents wvill demonstrate increased competency in basic acadenic/ e |~

1.

2q
‘3-
l‘a

cational skills.

Infusion of acttvities into existing curriculum directed toward ',
assisting students to understand the importance of basic skills
to career entry and success.

. .
- N

.
‘I" v

Environmental Units, Industrial Units and specific book
assignments were used in 8th pgrade”’Basic Studies.
Activity cards used in the Tth grade Basiq Studies class.
The 8-9th grade Business students took a field trip to ank.
The T/A students had individual conferenceés discussinF question-
naires.

? The 8th grade Basic Studies students did term papers on
careers-—-their-writing assignments in Eunglish.
The 6-Tth grade Basic Studies students infused careers in all
aspects of Basic Studies curriculum..
The T/A students evaluated tests, and discussed them.
In reading, the students did reading‘and reser “~hing careers
(Voluntary).
In Art classes the instruction is geared to showing the students
how certain techniques and skills can apply towards an art
career or other interests.
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10. The 6-9th grade studerts had reading orientation.
1l. 1In 9th grade English, the students--both in clgss apd outside

: | vriting (personal) compared to professional authors, pro-

e cedures at same, films, etc. ‘\

' 'III. Students will demonstrate increaSed awareness of work values and possess.
a desire to engage in paid and/or unpaid work. . ‘

v A. Infusion of activitieg into existing curricuim{Idirected tqward .
developing’ in students a positive'ettitude toward work and working.

e 1. Through the va.luing approach this was applied in lst and Sth

grades, \ s
;\\\Intusion of activities fnto learning resource genters directed ‘_
toward developing in studengs a positive attitgae toyard ﬂgrk and

wvorking. _ _

1. Appliqd in Uth and 1st grades. :
;2. 6-9th grade reading students were reway

- vwhen they did their work. Received nothing t do
" : their work., A .

- -3, The 6-9th grade * gt el raged ¢ ue,Cl ion games.
Lk, The 6-9th & gy ok §8%udents had funny money in payment

. for worBw . ht on fun activities.
. . *." 5. . The Bthippyl ' s had point system and rewards for
. c 1 “good wo RO obe bion of assignmeiits, heiping others. . -
% 6 . &gl ¢ dies ‘elso had Johnny Tremain, discussion /
’ .+ T. The 6=Tth 'Basic Studiéb students infused in q}l aspects

—1og book for &xample.

‘ . gde students had-record and time sheets similar to

+~ work rece 4 Record keeéping vas used also. Rewards and

recognition were given. . *

'9t ‘In the Art classes, students used a positive approach--1i.e.,

. taking pride in persona} accomplishments.

1Q; Held a Values Clarification Class,

c. Use of the "Valuing Approach to Career Education'i. S~ .

] . - ¢

D. -Infusion of activities into existing curriculum directed toward
assisting students to understand the importance of basic skills to

’ _— career entry and success.

s : /
ﬁ; , 1.';English atudents were told about department stress; forms such
. . . 'as Job applications, interviews through role play, writing
- ) business letters. ) -

. 2. . Math studentsiwere told about basic emphasis.
3. Business students held‘iiscussions, had speakers from husiness
’ who stress entry-level skills; accented only entry level class
‘work for grading; taught classes like an office--room arranged
» in clusters to conform to business office. o
L. Social Studies students indicated they emphasized development
of baeic skillsa ’
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51 Science students have a need fo¥ basics in any job emphasis; ,
A : stress need for responsibility in_gglations to others.
o : 6. .Home Economics students stressed covering in sanitation and
C foodq handling through practice; use.Public Health speakers who
stressed importance of sanitation practices; interviewed -food
. workers” to determine Yeasons for employment; had tapes and
/ ' filmstrips. . ¢
) , T. 1In Trades, students str ssed Job entry level skills; in welding
students discover what they must know to-be employed; and
T . learned bashc -skills in lithographw, $late making, stripping,’
\ - ' opajuing, photography. »
IV. ' Students will demonstr)ite increased avareness of.sand ¥nowledpe about
work. .

A. ‘infusion of activities into existing curriculum directed.toward

providing students-an avarenggs of careers. , -

1. Fifth grade Social Studies and 1st grade Math. '" .
2. , Introduction of film on Careers in Health to 8th grade Health

. ' class. |
f N o 3. "Eree" reading boek directly or indirectly depicted various.
. careers to 6-9th grade readfig class. \
‘ . M. Ftreld trip to Wards for World of Business Class. e )
'S. . Posters and class films to 9th grade English class,
‘6. Assembly line. simulation; writ(\g as a career to 8th grade
Basic Studies class.
7. - 6~Tth grade Bisic Studies visited Polfce Department; had the
Dean of NU Engineering speak to.class; a lawyer visited classes,
} ) . > and 2-handicapped visitors spoke on their careers. ‘
i | 8. Activities for the®6-9th gride Math classes was based on
! e ' C er Education and included in assignments. They were

Folled with areds of interest and ability.
. 9. Some students in art classes periodically ask for information
AN !'P ,,// on. art careers. One former student even returned for help a
couple of times. )

B. Use of Career Education field trips directed towards providing .
* ) students an avareness of various careers.

s 1. All 5th grade Social Studies students went on field trips.

2. Occurred in the following classes: 8th & 9th grade Foods,
8th grade Basic Studies, Tth, 8th, 9th grade Human Studies, -
9th grade Woeld Studies, Tth, 8th, 9th grade Chorus, g9th

_grade Community Involvement, 8th & 9th grade Journalism,
. Tth grade Basic Studies, 9th grade Clothing, Tth, 8th grade
i Babysitting,- 9th grade World Studies and 9th grade English
and Journalism.
. 6-9th grade reading classes went on field trips.
k. Interviewed a lawyer by 9th graders. 4
- 5. The 9th grade English class suggested and.recommended that
students visit community and high schol and college theatre
productions. :
6. The 8th grade Basic Studies students shadowed government workers,
ansvered qugstions, toured the police ssation.

117 . Co- )

76




11.

12,

‘13.

1k,
15.

»16.

-

. ‘ . S , 6

\: Y . . ‘ ’ A
) ':) . o o » . ’

The 5-Tth grade Basic Studies students visited the police

station, planetarium, county offices and historical society.

-The Health classes took a field trip to Lincoln General Hospital,
. Norden Lab and the Health Fair. - .

One class had 23 field trips. - o

The English class had a Career Day and took a trip to a*
Mortuary. _ _ o - :

THe Math class took a trip to PSAB Computer Center.

The Business class had a Youtw in Business Day; participated in .
exchahge with Jr. High feeder 'schools; toured Insurance companies;
‘banks; data processing center. ' ’ .

In Social Studiélh class-the students toured a mortuary; EPIC
Program-Social Sérvice agencies. <

In Science class the students toured the Medical Fair.

In Home Economics clasb the students tourdd Restaurants;
Montessori School; Ruth Staples Lab; "Interior Decoration Firms;
Food Service Businesses;'FurniturQ,Store; and Fabpric Stores.

In Trades classes. the sgudents toured TV and Radio stations;
Square D;, and visited 8 defrerent'types of graphic arts plants.

[ 3 . . L
C., Use of Career Educationféesdqrée speakers directed toward-providing

students an awareness o

1.

2.

)
g

various careers. - g

The 5th and 1st graders involved polfice resource officer and
bank representative. : o ' .
Interviews with various people in 9th grade World Studies; -

L

' 9th grade English; Journalism.

Shadowing in 9th grade World Studies and 9th grade Community .
Involvement. . ) o A DR
Resource speakers in Tth, 8th, 9th grade’Chorus; Tth, 8th
grade Bagic Studies; 9th gr#de Foods; 8th, 9th grade Clothing;
Tth, 8th grdde Babyditting; Bth, 9th grade Journalism. ,

" Field trips in 8th, 9th grade Foods;: 9th grade. Clothing;

- Tth, 8th grade Babysitting; Tth, 8th grade ‘Bagic Studies;

#

Tth, 8th and 9th grade Human Studies; 9th .grade ‘World Studies;
Tth, 8th, 9th grade Chorus; 9th, grade Community Involvement;
8th, 9th grade Journalism. Y w S

The 6th-9th grade students had a manager from Valentinos Pizza
come and discuss the operation and jobs at the new T0th street
location. ‘ . , ‘. L

The Business classes had a resource speaker, salesman for KFOR..
The 9th grade English class had speakers from the Community
come in--drama. . .
The 6-9th\grades had KFOR Disc Jockey come.to speak.
The 8th grhde Basic Studies class had a poet, football player
come to visit.

The 6-Tth grade Basic Studies had the Dean of the College of UNL
Engineering, the Mayor, a city council member, an astronomer,

-

- and 2-wheel chair persons speak to them on careers.

. The 8th grade Health class had speakers on Nutrition, Alcohol,

VD, and a police woman come in..

All Art students invited professional artists to demonstrate
before the class. Also a potter, painter and a photographer
came to class.
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4. A Home Economics career aay was held with 10 speakers from
: various fields within Home\ Economics.: oy )
. .+ 15,7 One class had 32 speakers. ) EEE /
: 16. Sr. High English class the ‘students had Sophemore English
T ‘'students assembly to hear speakers on careers using Fnplish
. foundations. ‘They also had visits by EPEC’teachers and studerts
a -+ 10th grade classes to talk about Social Service work. They
S had radio di¥® jockey's; mortician) worker with mentally *
ST "' retarded and anthropologist speak to them also. . .
"k ) 17. In Math classes at Sr. Highs, the students had an assembly for \
< A . students with spéakers from careers which were Math based (1pM,
7/ ” Vet,-Architect, physicist, ‘math teacher) and a bapk employee.
_ » In Business classes at Sr. Righs, students had Speakers from, °
i -Successful Women in Buginess, former‘students talk sbout their
. " . work; State Farm employees_on job interviews; Retail Credit on -
' . requirements for work%,Metropolitan on responsibilities and
. . . pi%mptions; o : . P
19. In-Social-.Studies classes at Sr.  Highs, they had speakers on
) N ,  content subjects with spin-off on own careers; -psychology,
... . Business Law and EPIC Semingrs--Social Service work.: :,
- - 20.. In Home Economics classes at‘Sr. Highs they heard spesakers:
. o ©, and repregentatives from HERO, Foods classes, Chefs from local
B businesses, President of Restaurant Association; Day Care
. woﬂéers; Community’/'College; ‘Interior Decoration workers;
. . Department of Labor; Personmel directors; and store managers.
21. 1In Guidance departments at Sr. Highs,.students heard from
. , o . spedkers from Jobyservice; Military units; State Department of
. Labor. l . T
s D. Infusion of activities into learning resource cénters directed to-
L ~ ward providing students’ an awareness of various careers.

) 1. .Occurred i prdmary 3;5 and Lth grades.
C—_ * 2. In English class, the students were given an examination of
‘ careers using Library materials in Library Skills Unit;
Unit on choosing career; Examination of careerp&through
literature; Unit ®n linquistics discusses career‘iossibilitigs;
Workshop developed for English teachers; Worksheets; Discussions;
-Objectives on job interests, applications. ' )
3. In Math the students had an assembly with .speakers from various
‘businesses (done on departmental level). -
"4, In Business classes the students had carder films; ycuth in
business day; entire course career orientated (?lerfcal intern -

N ' business courses).
5. In Social Studies classes the students had a ‘U.S. History Unit
~ : : on Business and Labor; Individual.projects; Psychology course;

"Business Law course; Field trips; Speakers; Shadowing; Experi-
mental work; 3-veek.unit on goals and values in choosing careers.
6. 1In Driver's Edycatior» class the students had worksheets to do.
7. In Home Economics the students had &Peakers; field trips; films;
work experiences. * o

T o '8, 1In Trades classes the studen;§(§ad field trips; speakers; job
' avareness in electronics; survey of jobs and job training

needs in Lincoln; asked employers to list the class needs of
" students wanting to enter that career.
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E. Use of "Career Day" directed toward providing an awareness of !
ooy warious careers.- . .

. e V) ‘Ja ) ..
. Students worked with Rotary, the Career -Educatior’ coo’dinator,
d planned career day. Some 50 booths.were set up in the
hooi &m. The entire tqdent body participated..

%
F. Infusion of, activities into xisting: curriculum directed toward
S assisting studtnts to discofer what vdiues effect career choice
: and t discover their own values. ' .
i . 1. ¢ arification of Values is a 2nd semesten.them¢ of Bth grade
s ic’ Studies. - { @ ,
.2, ents arranged a visit to a court trial. \ ’ ¢
‘ . 3. e ‘8th grade Basic Studies class hed a unitg,on Warm- and Fuzzy,
- ("o Kill a Mocking‘bird"--'pre:)udice and empatBy unit> -
L, 6-Tth grade Basi® Stuglies. students had units which all
v 7. - 4ne values clarification and dealt with their réiation

Ce . . -to work and careers. - . :

, N 5. ¥he 6-9th’ grade classes discussed in conferences strengths N

T A \\\ and weaknesses and how they affected careers. How career
' would affect 1life style. & '

6. The 6-9th grade classes also /did the values clarification
© exercises, .
- "T. All T/A classes took the interest survey, had conferences and -
g discussions. . .

L
"G. Infusiqn of activities into existing curriculum directed toward
assisting students to understand the importance of basig* skills to
career entry and syccess. : >
- .
1. Environmental Units, Industrial Units and specific, hook
assignments used in 8th grade Basic Studies class.

‘. 2. Activity cards used in Tth grade Basic Studies class.
3. The 8-9th grade Business students took & field trip to a local
bank. i
L., The T/A students had individual conferences discussing question-
naires.

5. The 8th grade Basic Studies students did term papers on careers—— )

+  their writing assignments in English. :

6. The 6-Tth grade Basic Studies students" infused careers in all
aspects of Basic Studies curriculum.

T. The T/A students evaluated tests, and discussed them. R
8. In re ding, the students did reading and researchlng careers
(volfintary)y. .

9. In Art classes the instruction is geared to showing the students
how pertain techniques and skills can apply towards an art
career or other interests.

- 10. The 6-9th grade students had reading orientation.
11. The. 9th grade English students--both in class and outside
o . . : writing (personal) compared- to professional authors, ‘procedures -
- . , at same, films, etc.

S MU .
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H, Use of a specitic program of preparatiﬁn and follow up directed
towards providing students community based experience of indepth.

4 .study of selected careers..
. '} . .

T 1. Basic Studies class. ~ 1§ ‘ - . .
: . 2. World of Manufacturing Clags. ' . oY

- S ‘3. -World of Construction Class. 'Q _ L G

. ~ 2 k., Basic Skills Tth grade class used activity cards. _
. ;(C' ' 5. Community nyolvement. -~ . : : : _
6. World Studies 9th gradesclass. TS oo
-~ Te¢ Each student in:'the World. of Business dléss was encouraged to
A - make a career study plus a shadowing experience.

.

8."The 8th grade Basic Studies students used a government booklet.

9. Through interviews and-shadowving appointmentg with store buyers,’
electricians, legal assistants, candy factory.workers,: game

o - warden, lawyer and veterinarian done by Career Education

X. o, coerdinator. i _‘ —
O 1. Infusion of activities into existigg curriculun airestd tovira B
providing hands on experience in jJ& tasks of selected careers, ‘-
.- /

J. Infusion of career intormatibn into "Individualized Industrial
Arts" Progran.

& K ueq of the "World_ of Construction" Program‘. . ’

. : . ‘e

1.: In conotruction”clesses.
. L. Use of the "World of Manufacturing” Program. - ;-
1. ‘In manuractnring classes. //r\;//“

M. 'Use of the "ProJect Discovery" Prorram.

14

1. 1In Zth 8th, and 9th prades by the use of ProJect Discovery.

. N. Career Information Centers directed toward providing studentsoan

avareness of 'various careers.

1. Students vere brought to career information center to acquaint
them with services possible.

2. Done by the main center and satelite center.

3. There i3 no central center; however, materials are available
in library and guidance offices; étaff refers students to
available materials in library and guidance offices.

0. Use of Career Information Centers to" provide students with in-depth
information about careers including such items ‘as pay, working hours,

¢ : entry level criteria, etc.
ez —m = e o Lo -fidvisors- brought-students ‘to-tareer information center.
2. This was done at central center and satelite center.
> 3. Material diffused between librazw'and counseling offices;

both guidance staff and media staff direct students to this
information; available. to all students. .
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.. " » V. Students wii!.demonstrate increased competencv in career decislon-making

- .ot skillss oo Y
. - . . - . - i .
A. Infusion of activities into existing curriculum directed toward N
. _ ~assisting~students to discover their own interests and- abilities
‘ : in terms of careers

s le vgn 8th grade=Basic Studies,'&ndustrial and’ Envlronmental Units

g T 2. In World of Nanufacturing ahown abilities in manufacturinr and
A L construction.:. - N .
oL, o 3. In World of Construction shown ilities in manufacturinp and -~
- ' construction.. .

.Alh. In Tth grade Basic Studies shown travel, advertising, maps and
activity cards. g

A 5. Self-esteem test was gzgn. PR o AP
: 6. For the reading stude individual conferences, book seleo~ '
ionq were. given.\ : :
1. %~9th grade Instrumental classes gave performances for the -
.- 'public. ' o~
. 8. The 8th grade Basic Studieﬂwclass had Job interview act1vit1es, :
' ~ interest sutvey--Project Discovery. . . '
9. The 6-Tth grade Basic Studies classes conferences with each
" student. Personal intervievs done by students. Mmmy forms*
had to be filled out.
- 10, The 6-9th grade classes-talked about goals, interests, o . ~»QF
: abilitiea, tests results.. ATV
. 11. The 6-9th grade. students were given questionnaires in T2%w :
12.. All grades weme given the T/A survey. T R - =
13. The 8-9th grades had individual conferences with art studeﬂﬁ%ﬁm
e | who might be considering careers in art. e
1k.' The 9th grade English cléss had planning sessions with students,
) - Decision-making.
15. English classes had filmstrips on careers; use of careers’
. : i listing for 1ibrary unit; vorksheets Aand class discussion.
. , . 16% Math classes had involvement informally in senior classes. . %. -——«
17. Business classes had readings on careers; readings on job B
B ' descriptions; readings on Labor Dept. ‘statistics; and complete- '
' units on major office duties.
18, Social Studies classes.had involvement in Economics, Psych
: ..Business Law,” Current Problems and EPIC Volunteer assigmments.'
. 19. In Home Ec‘homics cldsses the students were involved by
R HERO; Values Clarification activities; preview of jobs;
ﬁ*?ﬁhs‘lgggu" > qualifications tests of their abilities. :
4 20. In Trades classes the students were involved by Job” Placement
ﬁ - work related jobs in ¢lass assignments exploriné’litterpress
e ‘e ' 'and offset printing.
0 2l1. The Guidance Department vent on a one—to-one basis in counseling

', format. . . r

w

" B. Inruaion of activities into learning resource centers directed
—— - -~ - --toward assisting students to discover their own interest and
abilities in terms of careers.

1.  Use the valuing apnroach in hth grade learning centers
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c. Infusion of activities into existing curriculum directed toward

: ' S assisting students to understand the relationship between skills

o taught in school and their spplicatidn in various careers '

L , ‘ 7

l. VEG was used in the Tth and 9th grades.
- 2. 1In the World of Business--6th arfd 9th grades the students vere
encouraged to make a career study plus a shadowing experience.

3. The T/A stullents held flea market deci#ons, group decixi
_ making on activities.

L. The 8th grade Bagic Studies students planned assembly line,
persuasion techniques, ads to sell specific audiences,
_propaganda unit. :

- 5. The 6-Tth grade Basic Studies infused all aspects of careers
- ”  into curriculum.
6. In 6-8th grade math, the students had independent math--at .
several points child makes decision if more study or continue;

—~ . , . also alternate assigmments and activities given. .

- T All art instruction includes the need %;:s in all students. .

. - They must ha opinions and make choi

s . " '8. All work in thé 6-9th grade is independent. Studen lan
. ’ their day's work. Can choose ‘from among many activities.

9. Group planning is done-at the 9th grade English T/A level. :
10. English class students had Pride in Language books for reluctant
1 readers are helpful; stress value of correct punctuation as

applicable to lawyer in court, to secretary, etc; worksheet
, exercises; "In all areas do this".

. . 11l. Business class students had.class reports, discussions. dsily
paper work, workbooks, practice séts, office packets, etc; life .
skills applications—teach typing as-a vocational course.

12, Social Studies students had "An objective in my courses" X ]

. ‘ 13. Science students had need for math, reading for success in

' any Jjob; and need for being dependable. . . '

14. Home Economics students were told of foods and nutrition classes
explore employment areas on teips; preparation of food items

: to simulate cafe experiences; use of tapes and filmstrips.
£ 15. Trade classes students were shown the wvork at school compared

.....to Job activity; effarts .to.get post .high.school-eredits- for ---- - e
high ,school programs; by letting students work on the others
ears; shop proJects-related to industry Jobs.

D. Infusion ot activities into existing curriculum directed toward «
developing in students basic career decision-making skills,

L AP ,
* 1. Guidance Dept-—-used card file, VEG, and folders on 10th and
11th grade students on tentative plams for work.
2. English class--an example was ‘a mock trial being instrumentsl
in gettlns a girl interested in law career.
: 3. In Business class—thé use of follow-up activities; excellent
g.f set of vocational and professioma} typctgé;mgm 83 literature
. + 4n room 150; key pumch links receipts; Instruction is career
. - *, based. . .
. L. B8ocial Science class used Business Law and Economics. =t
5. The Driver's Ed class uged reading material alterting students
‘ to career choices; request of entry. -
[N Q v . »
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6. Trades class shared information on 20 different careers by \
: the people who hire in dhch career; uses of chemicals and inks
T o ) in printing; and shared on the job exreriences in labs.
’ T. Various thing#iwere offered in Health related courses.
8. General'@cisfon making skills were offered in Home Fconomics.

E. Use of "Vocational Exploration Group" P;f:grhm. ‘ !—J '

? : 1. Interest test given to 9th graders. . .
2. Algebra aptitude test given to 8th graders. .
3. :Career Education coordinator administered "Vocational Exploration
" ‘Group" Program to small groups upon request. . -
L. Several sessions conducted by Guidance Department.

) . 5. Used by counselors.
F. Student assessment centeé né
1. Tutoring and testing available in c&eer Information

# Center.

G. Infusion of activities into existing curriculum directed toward
assisting students to discover what values affect career choice
and to discover their own values. . .

* 1. This was done in Social Studies and English Sr. high classes.
2. English classes had filmstrips om Careers--discussion of. living
‘ expense® vs incomes helpful; Nebraska Curriculum Stres# valug ‘

and value systems.
3. Business classes had class diq;uasiqns; guest speakers; self

evaluation exercises. - 3 —
k. Home Economics classes had HERO, Values Clarification

activities; tapes and filmstrips.
5. Trades classes had Post-High education; by relating what employers’

want. s . .
6. The Guidance Department held Values Clarification Class and

-- - I R - - - I R 2 e R N R R L RN RS AN S S
1‘7017‘ . o - -
- - - P R ed-

R
H. 1Infusion of valuing activiti®s in Teacher Advisor Program.

2
v

I. Program for post high school planning for use with graduating
seniors and early exiting sfudents.

VI. . Students will !demonstrate good work habits.

VII. g¢btudents vill demonstrate work-seeking and work-getting skills. %

A. Provide students assistance in course selection based on their
*interests and abilities. .

B. Use of "Vocational Exploratiom Group" Program.

‘ o 1. Cc*er Education coordinator administered "Vocational Exploration
Gro\p" Program to small groups upon request. |
2. Several sessions conducted by “Guidance Department.

7. d

. o n
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3. Used by counselors. <
k., 1Interest test given to 9th graders. e
) 5. Algebra aptitude test given to 8th graders.

C. Co-op education prosrams
1, 1In Business clasaeoKCoop Office Occupations are off red.
2. In Home Ecénnmics class, Foods career class and
careers are offered.
! . 3. In Trades and Industrial Arts, unstructured placement vork is
‘ offered.
4. In Health Relations course--health intern program is offered.

D. Pajid and non-paid\ unitj plecement. .
‘.}. Career Education coordinator placed business students in - -
LEX program in Kational Guard, Volunteer services and child (
care classes. / L
2. Part and full time jobs were found. - , i v

3. Placement in EPIC.

L. One English teacher had secured Jobs for S of her students.

5. In Business class the intern program proved that one teacher
routinely places students in paid jobs because of her business
cqontacts. . o

6. One teacher in Art has placed 8 students in profeseionel Jobs

. in photography.

7. Home Economics students are placed through foods careers and

" ‘exploring childhood programs; upholstery work, *retail sales in
_fabrics, cleaning establishment.
8. Trades students are placed in machines jobs and some are placed
« . 4in Jobs related to co vork (welding, auto-mechanic, etc).
" 9.° One student from the Health yrelated course was placed as
L part of careers course. .

¥

E. Guidance/advisor assistance in course select@on beled on career
interest aptitude and goale. -

<
R R R R TP

L I T L SR R R R e I S -

1. Advisors vork wvith studente during regiatration.
. 2. On~going as part of regular counseling routines. -

F. Individual Instructional Packets geared to student interest and
aptitudes.

G. Individual Instructional Peckete geared to entry level criteria of
verioue occupations, educetion or training programs.
VIII. Students vho are leaving the formnl education system will be suecessful i
¢ in being placed in a paid occupation, in further eudcation, or in unpaid
2 wvork that is consistent with their current career education.

Sul A. Exiting Placement Program
Al \‘->~ . \ [ —)

1. This was done by counselors with assistance from Career Education
coordinator--gseniors interested in jobs are invited to come and ,
look at the list ocmpiled by Career Education coordinators from

s
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2. Counselors sent to placement office a list of graduating seniors °

needing Jobs
IX. Students will be e of means available for continued education once
. they have left thg formal educational system. . ;

A. Exiting Placement Program.

- l. This wvas done by counselors with assistance from Career Education
coordinator--seniors interested in jobhs are invited to come and
1ook at the list compiled by Career Education coordinators -

from Job services. ¢
2. Counselors send to placement office, a list of graduating '
seniors needing jobs. )

» B. ' Program for post high school planning for use with gradunting
seniors and early exiting students. ;

-y
.
d ' ‘ v
Y .
4 »
i
& ' /», ‘ \
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S Bz ] i = B - T
-TREATMENT GROUP OUTCOME AREA TABLE - i
AN . B : - V )
ELEMENTARY FAMILIARIZATION e -

" INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK

V. A, Students have ine_uao‘d their knowledge rmm the mgbr.dutks and required abilities of different typzs of
peid and unpaid work. o o= _ o :
8., Students have increased their knowiedge- of differences in work conditions and life styles assocfated with
. ki different types of psid and unpaid work. p .
WG, Students have increesed their knowledge of entry réhuirements for major types of paid and unpaid work: |
. D.  Students have increased their knowledge of the impact of social and technological change in paid and unpaid

. E. Smdo-nu have incressed (lhoir knowledge of the important factors that a!fect work success and satisfaction. X

o o - oo . Blessed
Trestments: : L , . " Brownell Sacrament
1. Infusion of activities into existing curriculum ‘directed toward providing (
students an swareness of careers. 5
2. qufCuouEMonﬁeHuimdincudtowudspmidingsmdmnm. .
awareness of various careers, ' .
. 3. Use of Carser Educstion: resource speskers diregted toward providing
: students an swareness of various careers. . -
4, Infusion of activities into learning resource centers directed toward
providing students an mmﬂ ious careers.

 INCREASED SELF.AWARENESS AND INCREASED CAREER og::mxme'smu.s

X X x ‘%
x

£ & T A Students have increased their ability to describe thei gwnEuitent abilities and limitations, »
' Students h.i‘. incressed their ability to descrile their own current interest and values. '
bt \ A
present or future peid and unpaid work. ] —_— S : . e
Students have increased their ability 1o relate their personal interests and values to types of paid and unpaid
work and their sssocisted life-styles. . ,) ' = '
) : ' Blessed

Treatments: . ' . ' - Brownell Sacrament *

8.
V. A Swdents havc increased their sbility to msu their own abilities and limitations with possible success in»
e .. ues 1

1. Infusion of activities into existing curriculurm directed toward assisting T -
S e students 10 discover-their own intarests and abilities in terms of carpers. X *
. 2 Infusion of activities into learning resource centers directed toward asssisting .-
. Mbdmm&minmmhgawitin in terms of careers. X -

ELEMENTARY )OR IENTATION
mmeo DESIRE TO ENGAGE IN PAID AND/OR UNPAID WORK ’

4y
!

L] " - a
IH. 8.  Students possess more positive attitudes toward paid and unpaid work.
M ’ : T ' -+_ Blessed

Trestments: ‘ o - Brownell  Sacrament
1 lnﬁnlon*f activities into existing eurriéulum directed toward developing in . - - .‘,v :
students 8'gositive attitude toward work snd working. . X vk
2. infusion ofectivities into learning resource centers directed toward '
_mlnmbmapmlthcmiwdcwmwmrking. ' X

uﬂ,lj -
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INCREASED SEI;F-AWAﬁENESS AND INCREASED AWARENESS OF WORK VALUES °
V . .B. Students have increased their ability to describe tfieir own turrent interest and values.
. A. - Students have increased their recogriition of the bases‘ef various work valGes.

‘ . N .
. ’ Blessed

Treatments: . v : - Brownell Sacrament
1. . Use of the “Valuing Approach to Cateer Edu%on"_ . » : X

JUNIOR HIGH FAMILIARIZATION

+

“ . %\
’ INCREASED AWARENESS OF AND KNOWLEDGE ABOUTWORK |,

A

»

- ) Y .
Students have increased their knowledge regarding the major duties and required abilities of different types of

V. A
' " paid and unpaid work.
.8, have incressed their knowledge of differences in work conditions and life styles associated with
ditfefent types of paid and unpaid
C. S incressed their knowledge o entty requirements for major types of pald andlunpaud work.
D. Students have increased thmr knowledw of the impact qf social and technologncal change in paid and unpaid
work, ¢
-E. Studorm hm increased their knowlodoe of tho important factors that affect worlt success and satnsfactnon
. ' ' o Blessed
Treatments: | East  Goodrich Mickie Sacrament
1. Infusions of activities into existing curriculum . o=
directed toward providing students an - v
swareness of various careers, X X
2.  Use of Career Education field trips directed ' -
toward providing students an awaret:ess of
. " various careers. X X X X
3. .  Use of Career Eduatnon resource speake ' 5
directed toward providing students u?
L " awareness of various careers. ' X X X - X
’ 4, Use of * “Career Day” directed toward :
providing an awareness of various caréers. . - o X

INCREASED SELF-AWARENESS AND INCRE”ED CAREER DECISION-MAKING SKILLS

.0 _A. . Students have incrsased.their ability. to describe their own current obulma'and limitations. -
B.  Students have increased their ability to describe their own current interest and values.

V.‘ A. ' Students heve mcnmd their ability to associate thmr own abilities énd g}mitatnons with possnble success in '

present or futyre peid and unpaid work.
B.  Students have increased their ability to relate their pcrsop,al interests and values to types of pald and unpaid

L} Ywork and their associsted life- -styles.

. . . Blessed
Tnnmum:. _ . . East Goodrich Mickle Sacrament
1. Infusion of activities into existing curriculum
«  directed toward assisting students to discover
' their own interests and abilities in terms of T,
careers. ' Rt X X.
[ ¥ ) '
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B.  Students have increased their levei of generally useful communication skilis.

. E
Treatmaents: . ) CEast Goodrich
1. Infusion of activities into existing cumriculum A
"\ directed toward assisting students to ! .
- anmcmaofbwc&imm 7
ceresr entry and sucoess. X X
- ’-
- - 130 :
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Sgu&ms havc increased their knowledge of the important factors that sffect work succeSs and satis'faction.

— I4 - : -
B = I M 5
. : N , . ‘. oot -
. ! . Cs . K -
- ' JUNlOR H‘GH ORIENTATION . ‘. ':';:J . \gj
. 2 Y N . 4 é
INCREASED SGLF AWABENE& AND INCREASED AWARENESS OF WORK VAI.UES ‘ Q ﬂ%
). 8. Studcn_ts hm increased their abnllty to descnbe their own current mterest and \falues .b
nm A Stu&nﬁ hm mcnued thelr recognmon of the bases of vanous work values ; ’;"t !
: "
s . K ) - Blessed
Treatments: ’ : S 4 o East  Goodrich Mickle =Sacrament o
1.  Use of the "'Valumg Approach to Career ' , T . ﬂ; o &
Education”" ‘ ¢ - ' P X I
INCREASED DESIRE TO ENGAGE IN PAID AND/OR UNPAID WORK —_ ‘ y
. B.  Students possess more positive attitudes toward paid and dhpaid work. - . ,,,
- "b ' ) : ' ) L
+  Treatments: East  Goodrich Mnckle *
, 1. Infusion of activities into existing curricolum r - ,
‘ directed towards developing in students a A 2 . -
o more positivl attitude toward work and C .
' working, , - X i
o , | , . S
INCREASED SELF-AWARENESS AND INCREASED CAREER'DECISION-MAKING SKILLS b LA
I 8.  Students have incmsed their ability to describe their own current intérést and values. 7 - - . "
IV. B. Students have increased their ability to relate their personal interests and values to types of paid a "Unbgiﬂ
work snd thoir sssocisted life-styles , y ¥ £
’ ' Lo :" ’ ,’i
Trestments: “East Goodrich Mlckle 'Sihra
1. Infusion of activities into existing curriculum _ ; O .o R
directed towsrd assisting students to discover ~ Ly LA
what values: effect career choice and to ‘ -«.,.,,} oy
. dw their own values. . -X. - X {l' N o
- Jl
INCREASED lAllc ACABEMICNOCATIONAL SKILLS AND INCREASED AVIAHENESS OF' hND KN&LEDGE o
ABOUT WORK .
| ll. A, Smdmu have increased their lavel of generally useful numerical skiils

. Blessed "
Mickle Sacrament

~

F.4



.

INCREASED CAREER DECISION-MAKING SKILLS - !

V. A. Students hm increased their ability to assocuatc thar own dnlmes and limitations wnth posslble success in
present or future paid and unpaid work.

Blessed ,

\Tmtmems: A East  Goodrich Mickle Sacrament
1. Infusion of activitles into existing curriculum
directed toward [ assisting students to .
", - understand the relationship between skills
/ taught in “school their application in
e - . verious caresrs. L . X X X o

INCREASED CAREER DECJSION-MAKING SKILLS

V. AL Students hm mcnaad their ability to associate ﬂmr own sbilities and hmutations vmh possible success m
: present or future paid and unpaid work,
B. Swdon.m increased dfeir abolny to relate their penonal interests and valucs to types of paid and unpaid

associsted life-styles. . .
C. have incressed their ability to (a) identify, (b) locate, "and (c)-utilize sources of information to solve
arur dlcidon-md:ing problems.
D. Students have increased their: dnmy to determine the pountul for future advaneament/personal growth in work
of their choosing.
E. . Students have incressed their knowledge of the steps to be taken and the factors to be considered in career
plenning.
F.  Students have incressed their active involvement in career decnsmnmakmg . e Ny
_ _ . . et Blessed.” <
Treatments: . _Ea_st Goodrich _ Mickle Sacrament
1. Infusions of activities into existing c:riculum : S | .
directed toward developing in stude.nts basic ‘ . .
career docnion-makmg skills, - ‘ X, : S v
i) )
' mcnmsomxsssxmcmowoax GETTING SKILLS
Vll. B. -Studoms have incmscd their level of slulls requured in (a) applymg for, and (b) accepting work. v Y
- . & ’ .  Blessed
Treatments: cL T East . Goodrich. Mickle Sacrament .
1. Provide students assistance in course selection’ _
besed on their interests and abilities, . X Lo

. JUNIOR HIGH EXPLORATION
INCREASED AWARENESS OF AND KNOWLEDGE ABOUT WORK .

IV. A Students have increased their knowhdgn regarding the major dutm and required abilities of different types of
peid and unpaid work,

8. Students heve incressed their knowlodw of differences-in work conditions and life styles a ciated with
different types of paid and unpaid work.

. Students have incressed their knowledge of entry requirements for major types of paid and unpaJ::xk

Lﬁm have increased their knowledge of the impact of social and uehnologml change in paid end unpmd

Students have lnuund@hm knowledge of the important factors that affect work success and satlsfactlon
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- : o ' : « Blessed , -
Treatments: - ‘ _ _Easst  Goodrich  Mickle Sacrament .

1. Use of a specific program,of preparation. and
follow-up directed towards providing stidents
community based experience of mdcpth study

. , - of selected careers. . - X X
. 2 Infusion of  activities into existing wmculum . \ g
! i directed toward _providing ‘hands on - - :
& . "upunncemiobmksofnhctedmers _ . ‘X ' X
"3 Infusion of career information  into o
“Individualized Industrial Arts Program” , o X
"7 4. Use of the “World of Construction Program*’ X X X ‘ -
e 5. Uss of the “World of Mmufoctunng Progum e X fo B —
INCREASED SEL F-AWARENE“ AND INCREASED AVJMS"ESS OF AND KNOWI.EDGE ABOUT WORK

L A, Slud.ms heve lncromd their ability to doscﬂbe their own current abllmes and Iimntmons
. 8. 'Studlms have merund their. abnlntf to describe their own current interest and values,

A Students have increased their knqwi’pdp regarding the mnof duties and required abllmes of different types of
peid and unpaid work. .
B.  Students have increashd their knowledga of dnffmnas in work oondmons and life styles associated with
., different types ofpold and unpaid work.
C.  Students have increased their knowledge of entry requirements for major types of paid and unpaud work, s e
D.  Students have increased their knowledge of the impact of social and technoiogical change in paid and unpand
work,
€ Students have mctund their knowhdga of the important factors that affect work success and satisfaction.

: . ' Blessed -
Treatments: . S . East  Goodrich.  Mickle Sacrament

1. -UuoftthroiectDisco\myProgram Jﬂ' ‘_ T - """!

. IMREASED SELF-AWARENESS INCREASED CAREER DECISION-MAKING. SKILI.S AND INCREASED WORK
lEEKINGANDHORKGETTINOSKlLtS ' , ‘ _ a o

I. A, Students have increased their ability to describe their own current abilities and limitations, .
. Studems have incn‘md their ability to describe their own current interest and values.

W

‘0

-}

A Stud.nu have increased their ability to associate thmr own ab»lmes md lumtauons w:th poss:ble success m

present or future paidarid unplid work. = - e

8 Students have increased their ability to relate thenr personal interests ond values to types of paid and unpaid

work and their associsted Ilfo-stvlcs

C.  Students have increased their ability to (a) |dentlfv, {b) locate, and (c) utilize sources of information to solve

career decision-making problems.

D Students have lnmuod their ability todetermine the potenml for future advanooment/personal growth in work
of their choosing. -

E Students have increased their knowledge of the steps to be nkcn and the fuctors to be considered in career

. planning. -

Vil. A. Students hL\n lneuacd their ability to (a) ldentnfy {b) locate, and (c) utnlvze sources that contain mformm
«  shout peid snd unpand work, ‘

\

-’ v Blessed
Treatments: East  Goodrich Mickle Sacrament
- 1. - Use of “Vocational Exploration Group” S
----- i Progfam. : : X X
.x'ﬁ"_’h-‘ ... _’ . . 91 ) .




INCREASED SELF-AWARENESS

. EY .
I A, > Students have increased their ability to descnbe their own current abilities and limitations.
" B.  Students have incressed their ability to describe their own current interest and values.

- Treatments: T . . J East  Goodrich  Mickle Sacrament
’ -~ 1. A program 6! interest and aptitude testing . - ‘ , S
with a mechanism of feed-back and guidance, ’
to students based on resuits. X * X X X

SENIOR HIGH FAMILIARIZATION

IPK:REASED AVIARENBS OF AND KNCMLEDGE ABOUT WORK . : R

IV. A. Students have increased their knowledge regarqu the major dutces and requcrod abilities of dafferent types of
peid and unpeid work.

B.  Students have increased their knowledge of differences in work condmons and life styles associated with
ditferent types of paid and unpaid work.
C.  Students have increased their knowledge of entry requcrg\ments for major types of paid and unpatd work.
D.  Students have increased their knowledge of the impact of social and technological change in paid and unpaod
-work,
P E. ~ Students have increased their knowledoe of the omportant factors thataffect work success and satisfaction.
- Lincoln .
Treatments: ) East Northeast ‘High Pius
- . t. * Infusion of activities into existing curriculum_
- directed toward providing students an v I
awareness of various careers. X . X X :
2, Use of Career Day directed toward ;,-~viding : ’
) students an awareness of various carcurs. . X . X
2 3. ©  Career Information Centers directed toward :
e - . providing students an awareness of various
s ' careers. : X X - X "X
' 4, Use of Career Education fleld trips directed - ’ .
: toward providing students an awareness of . . L.
Various careers. ) X X X X
5. Use of Career Eghication Resource speakers _ ' )
directed toward prquiding students an ’ 10
marm of various careers. . : X X X X
INCREASED SELF-AVIM\ENESS AND INCREASED CAREER DECISION-MAKING SKILLS
I. * A. Students have increased their lbility to describe thein own current abilities and limitations.
.B.  Students have increased their ability to describe their own current interest and values. : " ) .

» V. A, Students have increased their ability to assoccato their o&\ abilities and hmctatuons wnth possible success in
- present or future paid and unpaid work. .
B.  Students have increased their ability to relate their pcrsoml interests and values to types of paud and unpaid -
wak md thcir associated life-styles,

N ‘ - Lincoln :
) Treatments: o . East" Nonheasg :H}gh,'v\-mus
- .

1. lnfuslon@of activities into existing curriculum

divected toward assisting students to discover

their own interests and abilities in terms of
careers. : ‘ : X -

2. Student sssessment center
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y L&
o 4 . : » . .
- " SENIOR HIGH ORIENTATION | ’ L
. ) 3 . M .
. _INCREASED SELF- AWARENESS AND INCREASED CAREER DECISION-MAKING S§ILLS o ’ -

I - 'B. Students have increased thenr ability to descnbe their own current mteres,t. and values. .

V. B.. Students have increased their ability to relate their personal interests and values to Iypes ol p.nd and unpmd

Y work ‘and their associated I,ufe -styles. . / . e
e ' v L 4 - Lincoln 4
Treatments: . : East = -Northeast High+ = Pius
1. Infusion of activities into existing curriculum . ) . \
. - - -~ -directed toward -assisting students to discover : v e
what values affect career chojce and to - : ) o
discover their own values. . X )5 . X X
2. Infusion of valuing actwmes in Teacher . s N L
Advisor Prowam ) g g X,
mcneuencmeen necnsrou-mkxms SKILLS | o e . ' T
. «
V. A, Students hm increased thenr ability to associate theur own abulmes and limitations with ‘possible success in
present or fuwrvmd and unpaidwork. ¥ . A .
- . . 1 . K
A . = . . K Lincoln
Treatments: % ) L East Northeast High Pius
| ‘» . " .o .

I3 .
3 . . »

1. Infusion of activities into existing curriculum,_.

. B directed toward assisting students to
understand” the relationship between skills . . :
~ taught in’ schodl and their applncat:on in oo . .
, various s. ’ ALY kS e X X X
‘ lmnEASED AWARENESS OF WORK VALUES INCREASED DESIRE TO ENGAGE’IN PAID AND/OR UNPAID WORK
AND INCREAS ,AWARENEQOF AND KXNOWLEDGE ﬂBOUT WORK .
- M. A Students have increased their recognmon of tﬂe bases of various work values !

nts possess more“positive attitudes toward paid and unpaid work.” - !
. . R -~ .

nts have increased their knowledge of the important factors that affect work success and satisfaction.

b e L . : Lincoln
. . . East Northeast High Pius
) - ) .'. «.\ - ' Y .

Infusion of activities into existin?curriculum "

directed toward jassisting - ‘students . to e.

understand the importance af basic skills to

career entry and sucoess v . ‘ X X X X

2

INCREASED CAREER DECISION-MAKING SKILLS : RS

V. A Students have increased their abul:ty to associate theur own abilities and lnm:tatno possible success in
- present or future paid and unpaid work \‘ . . .
B Students have incressed their abnllty to relate eur personal unter‘ests and values to types of paid and unpaid
work and their associated Me-styles »
G Students have increased their abuhty to (a) udentnfy (b) Iocate and (c) utilize sources of information to solve
) career decision-making problems. - ' -
-D.  Students have incnued th;‘r oblllt,y to determlne the potential for future advancement/personal growth in work
of their choosing. ° :
E Students -have increa d the:r knowledge of tbe steps to be taken and the factors to be consudered in career
planning. DY A
 F- * Students have incry
’ . . » 93 - . i N n.&‘“ ~

thenr active: unvolvement in career decusuon-makmg

s
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) Vg ' _ o = Lincoln L
Treatments: ' . l East  Northeast* . High Pius
- 1. infusion. of activities into Filsting curriculum ,
- «.directed . toward developingin -students - basic : :
| _‘career docusuon-maklng skills. . X X
’ lNCﬂEASED DUIRE TO ENGAGE IN PAID ANDIOR UNPAID WORK Y
- . B. Studems possess more positive atmudes toward paid and unpaud work.
. . . : . : . : [) L&
. : , meoln
Treatments: East - Nonheasg, // ngh Pius ’ :
R - . e o - ° S IO URUI SUSHPRBEES S __.4.,.,,. s e s o e et s _“‘“'_ “1‘;
T, 1. Infusion of activities into exlstmg curriculum’ 7
directed towards developing in students a <
positivé attitude toward work and.working. ” oo X
-+ "2, Infusion of activities into group guid o v -
e dlasses directed toward developing in stu T e
- ' a posltiy‘e amtude toward work and working , ; : X . P
oo SENIOR HIGH EXPLORATION o
INCREASED AWARENESS OF AND KNOWI.EDGE ABOUT WORK - . . ) ’
IV. A.  Students have an’eased their knowledge regarding- the major duties and requured abilities of dofferent types of . '
. peid and unpaid work. R
' B. "Studcms have increased their knowledge of differences in work oondoqgns and life styles assomted thh T
different types of paid and unpaid work. : L
C. ,Students have increased their knowledge of entry requirements for malof'fypes of paid and unpaid work. L
D. Studems have increased their knowledge of the impact of social and technologucal charge in paid and unpaud BEE
work. ™
" ‘E.  Studeqts have mcreased theur knowledge of the important factors that affect work success and satusfactoon . @
i " . “lincoln
Trcatmems: East  Northeast " High ~ Pius U
. 1. Use of a specific pfdgram of prepafatoon and ' '
- P follow-up directed towards providing students. .
- community based, experience. of in-depth )
, study of selected-careers. - oo — X’ -
2. Use of Career Information Centers to provode L 2
A '!tudoms ~with’ ‘infde‘pq'o “infofmation” about ‘
careers including such items as pay, working ‘
R hours, entry level criteria, etc. e . S X X X
" INCREASED SELF-AWARENESS
I 'A. Students han increased their ability t0 describe their own ‘current.abilities and limitations.
s B./ Students have increased their ability to describe their own current interest and values. )
L o ' Lincoln
. Treatments: - '” East Northeast High Pius
. ) r . \. ‘
: 1. A program of interest and sptitude t&sting .
3 . -, with a mechanism of feed-back and guidance T
i to studants based on results. X X X - X
-
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¥ - . . P - B ’ o ] T -
- INCREASED WORK SEEKING AND ORK GETTING SKILLS L . SRR
- . . s : - ’ e . T ' l. . En ] A
. VIl. B.  Students have increasetVMD of skills required in {a) applying for, and (b) accepting work. - A
' A ' B .Lincoln
Treatments: - : S ' e East - Northeast - 'High Pius
= ) ) . : » . ] . -‘ . v - ?\ ) )
1. Individual Instructiogal Packets geared to VO S St
~ student interest and aptitudes., p @ . - X . E
2." . Individual Instructional +Packdts geared to N o oo
entry level criteria of various occupations, —_
educatlon or training programs . - - R . - X
- INCREASED" SELF-AWARENESS, INCREASED" CAREER DECISION-MAKING SKILLS AND mcREASEB" WORK
SEEKING AND WORK GETTING SKILLS )
CFR il o .
LA Students have increased their abrluty 10 describe their own current abilities and lrmitatcons _ ,
L] 8. Students have mcreased their ability to descnbe their own current interest pd values S
V. A Students have mcreased their ability to associate theur own abilities and lrmrtatrons wnth possrble success in’
" present or future paid and unpaid work. .
B. Students have increased their ability to relate their pe nal mterests and ualues to types of paid and unpald
work and their.associated life-styles. ?o o
C.  Students have increased their ability to (a) identify, (b) locate, and k:) utilize sources of information to solve -
. career decision-making problems ' S
. , - D.  Students have increased their ability to determine the potentcal for future advaneement/personal growth in work R
~. * of their choosing. ‘
- E, Students have mereased therr Knowledge of the’ steps to be taken and the factors to be consldered in career
plafining. - - ‘
‘ : ~—
VHIl. A.  Students have increased their ability to (a) rdentnfv {b) locate, and (c) utilize sources that contain information
W : about paid and unpard work, 3 o,
: . R : - ~~ Lincoln
. Treatments: . : ' oo ) . - East  Northeast ~ High Pius
1. Use of “Vocational. ~E xploration .'Group"a.g P S ' T e
Program . : X X X - X
. . , Lo N ‘ - " \
, 0 ) : ,* SENIOR HIGH PREPARATION
INCREASED WORK SEEKING AND WORK GETTING SKILLS S o o N

Yll.- B. Stu@nts have mcreased their level of skills required in (a) applying for, and (b) accepting work.

., - .

. :,,/-/ _ . Lincdin = .'

Treatments: S ‘ ' East  Northeast High Pius

1. Co-op education progranfs . - X ' X .
2, P_aid and non-paid commuin ements N X - X X X ’

. " SENIOR HIGH EXITING PLACEMENT
' P;ACEME“T AND INCREASED AWARENESS OF MEANS FOR CONTINUED EDUCATIQN

Vill. A, Students have been place or are engaged i in further education.,
. B.  Students have been placed ia a paid occ owatron ‘ )
.C,  Of those placed in (a) further educatiol, and (b) employment students consider the placement to be consrstent
" with their career plans.
D. Of those not placed in further education or in a paid occupation, students are engaged in (a) unpaod work
" consistent with their career plans. ) v ;

9
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\ - » . i a
B A Studenti have incrassed their ability to identify sources of additional education in major types of paid agd
L unpeld work. i I
oot 8.  Seudents heve increased their ability to identify means to support additionst education for themselves in major
c types of paid and unpsid work. a , ]

i

- ' . ’ Lincoln L
- Trestments: : East  Northeast High Pius
‘ ‘1. Exiting Placament Program . X X X X »
Lo CAREER PLANNING

INCREASED UORK SEEKING AND WORK GE‘I'TINO nmu
V. l. M heowe inaund their level of skills required in (a) apﬂyln.fot and (b) sccepting work

R T | Lincoin s
¢ Jremtments: " East  Northeast High Pius '
&— Y ey Guidance/advisor assistance in course splection -
based on w inerest’ sptitude and oods X .x X
P mwm “LFMAR!NI.

[ X A, &udum have incressed their Mlity to describe their own current abilities ang limitations.
8. mmwmwmmwmmmwmmmtnmvam )

‘ Lincoin
Trestments: % Esst  Northeast High Pius
1. @interest and sptitude testing program with : s |
guidance/edvisor assistance based on, resuits. X X X X

INCREASED CMEER DECBIONMAKING sKiLLS AND INCREASED AWARENESS OF MEANS FOR CONTINUED
_ N -
NoOA mmwmmmﬁmummwmmmummﬁomwim possible success in
present or future peid and unpeid work.
8.  Students heve incressed their sbility to relste their personal inmnmdvdwmtymofpadmdmod

- work snd their associsted life-styles
C.  Students have incressed their lbilitv %0 (a) identify, (b) locate, and (c) utilize sources of information 1o solve
career decision-making problems. £ Y
.. " D.  Students have increased their ability to determirie the potential for future ndvmt/pcnoml growth in work
. of their choosing. L ] &
E.  Students have incressed Mukno\vhduofm mm w be taken and the factors to be considered in gareer
planning.
F Students have increased their active involvement in career docmon-ma}m‘. W
IX. A Seudents haws mm.mm sbility =0 -dumfy sources of additiorial education in major types of agid and
unpeid work.
8 Students have incressed their sbility to Mw means to support additional” education for themselves in major
types of peid and unpeid work.
Lincoln
Troatrent,: R East Northeast High Pius
ke - N
1. Program for post high school planning for use e
with gradusting seniors snd early exiting .
students. X
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’ | REVISED
2 " OUTCOME QUESTION/TREATMENT

) P ' : GROUP MATRIX
g [
’ R 2 3
] S ]
< 3 - * 5 Xz
w| o o o wl Z
w ur
ouTcom HE £1 3|8 £
” | 5 5 § g or 5 § § 8
~ GUESTIONS | @ w | > w 4| &
. INCREASED SELF-AWARENESS
A.  Have students incressed their ability to describe their
own current abilities and limitations? - X X
B. Hawe MWM their ability to describe their
OWn current interest and values? X I X X
C. Do students displsay more positive attitudes toward
shemssives?
D. Have students increased their recognition that social,
. esconomic, educational,” and cultural forces influence
their development?
L. INCREASED BASIC ACADEMIC/VOCATIONAL SKILLS
L~
A. Have students increased their level of generally usefu’ “ .
numerical skills? : ‘ X
8.  Have stutlants increased their level of generally useful | il
communication skills? X
C. Hawe students incressed their level of generally useful
information processing skills?
.
D. students increased their level of generally useful
n-making skills? -
E. Have ttudents increased their level of generally useful
interpersonal skills? o g
l. INCREASED AWARENESS OF WORK VAI.UES
' A Havc students increased their recognmon of the bases of
various work values? - X
INCREASED DESIRE TO ENGAGE IN PAID AND/OR
UNPAID WORK
s .
8. _.Do students pcisess more positive attitudes toward paid |
~ and unpeid work?  * X
il
"WNCREASED AVMRENB'{OF AND KNOWLEDGE ABOUT ;
WORK i 9
A, Hsve students -n%d their knowledge *dmg the
major duties and required sbilities of ditferent types of
= peid snd unpaid work ? . X | X X

Q dI1Ys ) 98
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BROWNELL

BLESSED SACRAMENT

EAST

GOODRICH

MICKLE

BLESSED SACRAMENT

EAST |

NORTHEAST

LINCOLN HIGH

@«

Have students increased their knowledge of differences
in work conditions and life styles associated with
ditferent types of paid and unpaid work?

x
x

x

x
x

x

b

x

x

Have students incressed their knowledge ofy entry
requirements for major types of paid and unpaid work?

" work?

Have students increased their knowledge of the impact
of social and technological chang in paid and unpaid

-

Have studcmsv_inercaqd their knowledge of the
importsnt factors that affect work success and
satisfaction?

V: INCREASED CAREER DECISION-MAKING SKILLS

A. Wave students incressed their sbility, to

associate their
own abilities and limitations with ible success in

present or future paid and unpaid work?

Have students increased their ability to relate th-
personal interests and values to types of paid and unpaad
work and theit sssogjated life:styles?

Have students increased their ability to (a) identify, (b)
locate, and (c) utilize sources of information to solve
career decision-making problems?

Have students -incressed their sbility to determine the
potential for future adnneermnt/personal growth in
work of their choosing?

ES
&

Have students increased their knowledge of the steps to
be teken and thc factors to be considered in career
planning? N

Have. students increased their active mvolvtmem in
career decision-making? ¢

Vi. IMPROVED WORK HABITS

A

Are students able to plan work effectively?

Are studeits more adaptable to varied work situations?

Do students have a more positive attitude towards the
concepts of quality in relation to a work task?

-Do students hsve a more positive attitude towards

conservation of environmenta! and human resources n

aecompmhmg work tasks? T

=353 T
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€E. - Do students have 38 more positive »
. responsibility for  their own '
sccomplishrment of self-imposed work tasks? . %
F. Do students demonstrate an increased desire for }
- continuous lesrning both in sclibol and out? o
Vi, INCREASED WORK SEEKING AND WORK GETTING | ,
: sKiLLS :
A., Have students i their ability to (a) identify, (b) )
tocate, ‘and {(c) Wilize sources that contain information .
about paid and tinpaid work? b ¢ X|X{x] x
[ d
8. Have students increased their level of skills required in -
() spplying for, and (b) acceptingwork? * X| xt x| x
il
. PLACEMENT RN ’
{
A. How many students have been placed or are envglaged in N Y »
- further education. and how does this compare wllh pric ”e
years? X| X] X X
- B. How meny students Wive been placed in a paid v T 17
occupation, and how does this compare with prior
years? X| x| X1 X
C. Of those placed in (a) further education, and (b}
employment, how many consider the placement to be J
consistent with their career plans? X| x| X} x
0. Of thowe not placed in further education or in a paid
occupetion, how many are engaged in (a) unpaid work
. congistent with their career plans, and how does this
- compere with prior years? X X X X
IX. INCHEASED AWARENESS OF MEANS FOR CONTINUED
EDUCATION
A. Have students incressed their ability to identify sources 1
of additionsl education in major types of paid and
unpeid work? . X1 X] x| X7
B. Have stpd-.nt: increased their sbility to identify means .,
10 support additional education for themselves in major
types of paid and unpaid work? X| Xj#xX| X
Reviesd 12/76
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EVALUATION DESIGN WORKSHEET .
. ‘ - Grade Career Education -
Foal Area. Objective | Instrument ~ Subscale Level Target School
UL, Vork Values D | oM, ATT 12th, E, NE, L, P
IV, ' Kaowledge & | A 1, 9¢h, 12th E,P,n,c,‘uz.ln
' CMT 1,2 :
B ACD 1 Oth, 12th | E,P,M,G,NE,LH
¢ |aw 2 9th, 12th \Q,P,M,'c,ma,w
o 4
D ACD 4 9th, 12th | E,P,M,6,NE,LH
E (M 1 9th, 12th | E,P,N,,NE,LE
V. Decision Making Skills] A (MI 1,3 9th, 12th | E,G,M,P,NE,LH
' \ 3 ACD 3 9th, 12th | G,M,P,NE,LH,E
' CMT 1,3, '
# \ ¢ | 4,5 ‘Oth, 12th | G,P,E,NE,LH
E ACD 4 9th, 12th | G,P,E,NE,LH
' ML 'HQ 1 '
' \ F ACD 5 9th, 12th | G,P,E,NE,IH
¢
C|VIL Work Seeking Skdlls [ A | AQ 5 12th LR

143 :
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o " TABLE 1
' »

8
i .
; NUMBER OF 9th GRADE RESPONDENTS BY SUBTEST BY SCHOOL-
- - , . r} . ‘
EJH |6 | MH [Prus | Eon | tin | em
Spring 1975 . : N ‘ #
CAREER MATURITY INVENTORY , '
Part 1 24 16 39 19 9 |e 30 30
Part 2 20 17 37 18 8 29 | 30
_Part 3 1 20 17 39 20 9 29 32
Part 4 . 21 17 37 19 8 29 33
ASSESSMENT QF CAREER
DEVELOPMENT - o
Form 1 , 20 16 3% . 17 8 28 30
Form 2 , 17 15 3% 18 7 28 30
Form 3 18 17 | 33| 18 8 27 29
Form 4 13 17 32 16 7 28 29
Total Respondents 153 132 285 145 64 228 243
Largest Number ' . 24 17 39 | 20 9 30 33
*Smallest Number ' 13 15 32 16 7 27. 29
Range Ve 11 2 7 4 2 3 4
Spring 1976 o R
+ | CAREER MATURITY INVENTORY R R R
Part 1 21 22 33 42l 15| 28 27
Part 2 _ 24 20 32 24 15 24 29
Part 3 : 23 20 23 33 16 29 28
Part 4 22 21 25 42 16 | 27 29
ASSESSMENT OF CAREER '
DEVELOPMENT* :
Form 1 21 21 30 45 15 27 28.
Form 2 20 22 32 32 15 28 28
Form 3 22 20 32 31 12 27 25
Form 4 ‘ 20 18 33 43 15 29 29
Jotal Respondents 173 164 240 292 119 219 223
Largest Number _ 24 22 | 33. | 4s 16 29 | idy
Smallest Number .20 | 18 25 24 12 27 25
Range 4 4 8 21 4 2 4

*Form 1 1né1ndes Subscore 1 and 2, Form 2 includes Subscores 2 and 5, Form 3
includes Subscore 3 and 4, and Form 4 includes Subscore §.

2
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" TABLE 2

NUMBER OF 12th GRADE RESPONDENTS BY SUBTEST BY SCHOOL

N

—

, SE NE xﬁ EAST PIUS
Spring 1975 ° ‘ . \
.CAREER MATURITY. INVENTORY 3 ’
Part 1 42 46 32 47 . 10
Part 2 45 45 33, 43 9
Part 3 44 42 %5 38 8
Part 4 40 49 30 - 36 "9
ASSESSMENT OF CAREER -]
DEVELOPMENT* | . | o
Form 1 ° . 41 47 22 37 .11
- Form 2 42 46 27 43 10
Form 3 40 40 30 37 9"
~ Form 4 41 40 . 25 8 J 1
. Total:Respondents 335 355 234 329" . 77
" Largest Number | 45 49 35 w8’ | 1n
~.+} . Smallest Number 40 40 22 36 8
:}- . Rarnge 5 9 .13 12 3
Spring 1976 IR | -
CAREER MATURTTY INVENTORY ~ |. = -
- Part 1 ST EYSY.- W IS . 38 3% 23
Part 2 .50 | 46 33 29 24
~ Part 3 56 .- 44 30 29 26
Part 4 50 48, 42 28 23
ASSESSMENT OF CAREER -
DEVELOPMENT* o
Form 1 53 . 48 37 . 33 16
Form 2 49 47 44 31 22
Form 3 54 38 38 30 .22
Form 4 48 46 33 30 15
Total Respondents 419 364 295 244 171
\
Largest Number 59 48 44 34 26
Smallest Number 48 38 30 28 15
Range 11 10 14 6 -11
4

[ R I

*Form 1 includes Subscore lfénd 2, Form 2 includes Subscores 2 and 5 Form 3

includes Subscore 3 and 4, and Form 4 includes Subscore 6. .
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" TABLE 1 |
SUMMARY DATA FOR STUDENT OUTCOME III-B

III. Students will demonstrate increased awareness of work valyes and

posses a desire to engage in paid and/or unpaid work. . .
B. Students will possess positive attitudes towafd}paid and ?
v unpaid work. :
Career N Signifieance 1
. _ ; . Education Control " of .
- : . ‘ ’ Students ° Students Difference
égring 1975 ' _ B I
" : ) L : 'y
*Career Maturity Inventory .
N Attitude Scale
' . * :
Number of Students , A 250 _ 146 Not
Mean *Score . 35.85 1 .37.18 - Signifi-
R Standard Deviation . ° " 5.66 " 3.94 .| cant

‘a.,-\ “v’ .“‘_a~. ’.
-Sgring 1976 ‘ e
.

Career Maturity Inventory . ‘ ; .

, , : Q..

Attitude Scale -

.. Number of Students*" - 339 _ 154 Not .
Mean Score , - 36.01 36.72 Signifi-
Standard Deviation e T '5.12 4.69 cant

@" - o

*Item sampling procedures were used to estimate group scores on the CMI
- Attitude Scale, . therefore, N is misleading. The number of item responses
is approximately equivalent' to N/4; (250 students responding to Item Sample
test is approximately equivalent %3_63 students responding to the entire
attitude test. : .
r ‘ : - .

i
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d?@ABLE 2

-

SUMMARY DATA FOR NINTH GRADE STUDENT OUTCOME IV—A

Students will demonstrate increased avareness of and knowledge about work.

3.39

IV, N
A. Students will know the major duties and required abilities of different
types of paid and unpaid work. : :
e . »
Career : Significéncejj
Education Control “eof - .
Stadents ] Studenta@® | Difference:
Spring 1975 4"
ASSESSMENT OF CAREER DEVELOPMENT ' ° "
Subscore 1 Occupational
Characteristics ‘ : . '
- " Number of Students - 87 66 Not '~ o
- Mean Score 35.38 36.39 Signifi- v :
Standard Deviation ’ 8.70 9@9§; .céﬁ: ' ';
Subscore 3 Exploratory® Occupational T~
'Experience : : ‘ -
Number of Students " _ 78 64
Mean Score . 1‘73 ’ . 1.84 P .05
\~ Standard Deviation _‘0 25 Q. 25 .
t - . .
CAREER MATURITY INVENTORY
Part 1 Knowing Yourself ‘J
Number of Students 98 69 Not
Mean Score g 13 31 13.20 Signifi-
Standard Deviation 3.42 ’ 3.83 cant
Part 2¥ Knowing About Jobs : . !
Number of Students 92’ '67 _Not. .
3+ Mean Score 14.97 15.22 Signifi-
Standard Deviation 3.33 "3.62 cant ) )
Ispring 1976 .
ASSESSMENT OF CAREER DEVELOPMENT
Subscore 1 Occupational
Characteristics
Number of Students 117 70
Mean Score 33.90 33.80
' Standard Deviation ) 8.60 8.76
Subscore 3 Exploratory.Occu
‘ Experience
Number of Students 114 73 Not
Mean Score 1.77 1.78 Signifi-
- Standard Deviation 0.29 0.26 -cant
CAREER MATURITY INVENTORY
Part 1 Knowing Yourself
Number of Students - 118 70 Not
% Mean  Score 12,05 12.39 Signifi-
Standard Deviation 4.22 4.36 cant -
Part 2 Knowing About Jobs )
Number of Students 112 68 . Not
Mean Score 14.98 14.23 Signifi-
Standard Deviation 4.69 cant
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TABLE 2a
R SUMMARY FOR THELFTH GRADE STUDENT OUTCOME IV-A
IV. Students will demonstrate increased awareness of and knowledge about work.

A. Students will know the major duties and required abilities of different :
types of paid and unpaid work. i : :

Career Significance
Education . Control of
Students " Students Difference

, .

Spring 1975 . }
, ASGESSMENT OF CAREER DEVELOPMENT !
gcore 1 Occupational

Characteristic _ ¥ .

- Number of Students . 80 . 41 Not ¥

Score 40,65 39.93 Signifi-
' $tandard Deviation . . 8.83 11.64 cant e
Sub!tore 3 Exploratory Occupattonal

Experience o

Number of Students _ 76 41 Not .

Mean Score - 1,78 1.79 Signif{-

' Standard Deviation 0.27 "0.29 cant

CAREER MATURITY INVENTORY
i Part 1 Knowing Yourself

Number of Students . 88 42 Not
Mean Score v 13.66 13.81 Signifi-
' Standard Deviation 3.22 3.31 1 cant
. Part 2 Knowing About Jobs ,

- Number of Students - 87 45 Not
Mean Score’ | 16.78 17.78 Signifi-
‘Standard Deviation 2.88 + 2,52 ] cant

rin 1976? . /
-ASSESS OF CAREER DEVELOPMENT
, Subscore 1 Occupational “ & *
) Characteristic 1.
Niber of Students EE 101 53 Not
Mean Score ' e ot 38.69 36.17 Signifi-
Standard Deviation : 9.59 10.36 cant '
¢Subscore 3 Exploratory Occupational
& Experience ‘ .
Number of Studente ' 94 48 .§ Not
Mean Score R 1.70 1.77 Signifi- d-
Standard Deviation 0.28 0.26 " cant:
- CAREER MATURITY INVENTORY ‘ -
. Part 1 Knowing Yourself i
+ . Number of Students 59
Medn Score o 13.43 .
] Standard Deviation C * 3.58
Part 2 Knowing About Jobs )
Number of Students . 49" .
Mean Score T 17.61 .
Standard Deviation -* 1.96
5
4
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TABLE 3

Liten
A

SUMMARY DATA FOR NINTH GRADE STUDENT OUTCOME IV-B
IV. Students will demonstTate increased awareness of and knowl(edge about work.

B. Students will know differences in work conditions -and life styies associated
with different types of paid and unpaid work. .

' : ‘
W Career i 3P Significance
' Education Control ° of
Students i @ts | Difference -
Spring 1975 , & | v
ASSESSMENT OF CAREER DEVELOPMENT
) Subscore 1 Occupational
. Characterigtics ) ' :
Nunber of Students * : 87 66 Not
Mean Score 35.38 36.39 Signifi-
Standard Deviation 8.70 o 9.96 cant
[}
. % bid
. ring 1976
o} ASSESSMENT OF CAREER DEVELOPMENT
» . ’
. Smbscore 1 Occupational . =
..« Characteristics 14, ‘
~{ . Number of Students ’ g 117 : 70 Not
¢+ |®  Mean Score ' ‘ 33.90 33.80 Signifi-
Standard Dewviation » 8.62 — 8.76 cant Q&,
. . 4.

E ' N . - -
. . L
- . .
s
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TABLE fg

SUMMARY DATA FOR TWELFTH GRADE STUDENT. OUTCOME IV-B

IV.. Students will demohstrate increased awareness of and know, edge about work.

B. Students will know differences in work.conditions and life styles associated

) with different types of paid and unpaid work., *
L . : .
-» I Career Signi?ﬁance
». Education Control of
Students Students Difference
Spring 1975 L4
ASSESSHENT OF CAREER DEVELOPMENT .

Subscore 1 Occupational ’ i . - \

. Characteristics
Number of Students . 80 41 Not
Mean Score 40.65 39.93 Signifi-
Standarg Deviation 8.83 11.64 gant

. ' ~

SEriﬂg 1976 . i ' [
| ASS:SSMERT OF CAREER DEVELOPMENT u'lr-

Subacore 1 Occupitiona, -
. Characteristics : , ”
Number of Students - 101 53 Not d
Mean Score ; 38.69 36.17 Signifi-
Standard Deviation 9.59 10.36 - cant

4
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TABLE &

4

SUMMARY DATA FOR NINTH GRADE STUDENT OUTCOME IV-C

Iv.

Students will demonstrate increa‘sed awvareness of and knowledge about work.
c. Students will know entry” requirements for major types of paid and
unpaid work.
* Career . -Significance
Educhtion Control of
’ N Students Students. Difference
Spring 1975
ASSESSMENT OF CAREER DEVELOPMENT . |
Subscore 2 Occupational Preparation N
Requirements _
Number of Students . -87 66 Not
Mean Score : 10.37 10.92 Signifi-
Standard Deviation ° 3.21 3.18 . cant &
CAREER MATURITY INVENTORY .Jﬁ§ | .
"Part 4 Looking Ahead
Number of Students 9% 70 ° Not '
Mean Score : . .13.21 13.84 Signifi-
. Standard Devia€ion ' 3.65 3.157™ | cant
P .
Spring 1976 Yo
ASSESSMENT OF CARPER DEVELOPMENT '
. . . R
Subscore 2 Occupational Preparation .
g Requirements ]
Number of Students 117 70 Not
Mean Score 10.68 10.36 Signifi-
Standard Deviation 2.95 -3.62 cant
]
CAREER MATURITY INVENTORY
Part 4 Looking Aheggd \ ¥
Number of @tudents 110 72 Not
Mean Score 13.05 13.25 Signifi-
Standard Deviation 3.78 3.04 cant .
ﬂ -

h
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TABLE 4a . -
SUMMARY DATA FOR TWELFTH GRADE STUDENT OUTCOME IV-C
. N [
IV. Students will demonstrate increased awareness of and knowledge about work. —
C. Students will know entry requirem'ents for major types of paid and ~
' unpaid work. '
I Career -. Significance
. | Education Control + of
- Students Students Difference
Spring 1975 . | S ; I
| ASSESSMENT OF CAREER DEVELOPMENT ‘
} Subscore 2 Occupational Preparation T
_ Requirement _
Number of Students 80 41 Not -
Mean Score 12.15 11.90 Signifi-~
Standard beviation # 2.90 3.32¢ cant
CAREER MATURITY INVENTORY Y, §
Part 4 Looking Ahead /‘ . ‘ o .
Number of Students 88 40 Not
Mean Score 13.94 13.18 § Signifi-
Standdrd Deviation ' : v 3.82 4.13 cant
Spring 1976 . PN
ASSESS}(ENT OF CAREBR DEVELOPMENT h . . ' -
Subscore 2 Occupational Preparation o | ) 3
Requirement - . :
Number of Students 101 . 53 | Not . ~'
Mean Score 12,0q 11.09 Signifi~ . .
' Standard Deviation . 3.58 3.58 ‘| cant R
| CAREER MATURITY INVENTORY e | } - A
Part 4 Looking Ahead - . oo JE ‘ g A
Number of Students ° _ ¢ 50 " N
Mean Score 13.70 e et
Standard Deviation . ' 3.99 . -0 ‘r
: e ket
’ ' R A
& N LN '
‘ L
% ¥ o, Y e
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] F 2 4 :
v ) A
1 ' . )
h . TABLE 5
. LV vl
SUMMARY DATA FOR NINTH GRADE STUDENT OUTCOME 1IV-D o
. . . ¢ _ R
- IV. Students will demonstrate increased awareness of and knowledge about work.
D. Students will know the imp‘e of social and technological change on
paid and unpaid work. , .
. .
.. J
L Career . Significance
x Education Control- - of
‘ = Students . Students - | Difference
hggring 1975
ASSESSMENT OB canzm DBVBLO MENT .
Subscore 4 _Career Planni.ng . A
) " Knowledge ' N, Ay .
Number of Students IR S PEE R RE 65 Not ’
: ; Mean Score” 4. . M B 25,25-#,. 25.54 " Signifi-
N Starﬁlard Deviatioh /.,' LT o 4589.7 ] .15.51 cant
’}A‘o“. —.;v’.a/.‘ ‘4 - .:‘ . . \ . .:'»,,. o ".‘ . . \
- iy ‘U\. = e s &, . - Vl " . -4 . L ~ . e ) :
A!’,S ing 1976 - - 5 ? ' . ‘
' ‘:bk"',, - g - , . ,-M A
* - |' AssEsswNT o?canm nmnommr %' : REE R
. Subscoré 4 Cax:eer ‘Planning ﬁ% e ,{* i :
owl ) : 7 .
’ s- ) .
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.TABLE 5a

SUMMARY DATA FOR TWELFTH GRADE STUDENT OUTCOME IV-D

Students will demonstrate increased awareness of and knowledge Qbout work.

IvV.
D. Students will know the 1impact of social and technological change on
paid and unpaid work. - ‘i
E——
Career . RSignificance ‘
Education Control ) of
‘ Students Students Difference
Sgring 1975
)
ASSESSMENT OF CAREER DEVELOf’MENT
Subsco;e 4 Career Planning
Knowledge . . } ‘
. Number of Students 83 42 Not
- Mean Score 27.29 27.93 Signifi-
Standard Deviation : . 5.60 4.59 cant
S 1976 . )
ASSESSMENT OF CAREER DEVELOPMENT
Subscore 4 Career Planning
) Knowledge A -~
Number of Students ’ 113 49 *
Mean Score 26.47 27.14
Standard Deviation .5.79 5.75°
B 4
- -
4
-'(”
{
- \ .
L 4
- /_’ - .
»
— o
1 5 7 ‘zo' .
’
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TABLE 6

SUMMARY DATA FOR NINTH GRADE STUDENT OUTCOME I¥-E

Iv. Studeﬁts'vill demonézfate increased awareness of and knowledge about: work.

E. Studerits will know the important facto;s'that affeét work success and

s satisfaction.
Career Sigﬁifipaﬁce
Education Control of
Students Students Difference
Spring 1975 - o
) ' N\
CAREER MATURITY INVENTORY ¢
Part,1 Knowing Yourself
Number of Students \ 98 69 Not
Mean Score , 13.31 13.20 Signifi-
Standard Deviation N 3.42 3.83 cant
" |spring 1976
CAREER MATURIQ INVENTORY
. k7]
. Part 1 Knowing Yourself o R
Number of Students 118 70 Not
Mean Score 12.05 12,39 Signifi-
Standard Deviatio@ 4.22 4.36 cant
Y
[ Y
Y
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TABLE 6a

SUMMARY DATA FOR TWELFTH GRADE STUDENT OUTCOME IV-E

A : - '
IV. Students will demonstrate increased awareness of and knowledge about work.

E.. Students will know the important facotrs that affect work success and

satisfaction.
Career "Significance
. Education Control of ¢
: Students Students Difference
I
Spring 1975
"CAREER MATURITY INVENTORY
Part 1 Knowing Yourself
Number of $tudents 88 42 Not
Mean Score X 13.66 13.81 Signifi-*
Standard Deviation 3.22 3.31 cant
Spring 1976 - =
CAREER MATURITY INVENTORY
Part 1 Knowing Yourself . o .
Number of Students 59 .
Mean Score 13.03 ’
Standard Deviation 3.58
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TABLE 7 .
‘ \ 1
SUMMARY DATA FOR NINTH GRADE STUDENT OUTCOME V-A - ™

V. Students will demonstrate increased competency in career decision-making skills.

A. Students will be able to associate their own abilities and limitations
with possible success im present or future paid and unpaid work.

i * !
Career ) ) Significance-
Education Control of :
Students ‘' | Students Difference
kpring 1975 R
CAREER MATURITY 'INVENTORY -
Part 1 Knowing Yourself ‘ : : ‘
Number of Students ' 98 ~ 69 Not
* Mean Score . . 13.31 : 13 20 Signifi-
Standard Deviatkion o 3.42 3.83 cant
Part 3 Choosing a Job . .
Number of Students ‘ 96 70 Not
Mean Score ) e | 12.97 12.54 Signifi-
. A4~ Standard Deviation — . 3.06 . 3.04 cant .
[spring 1976 ‘
CAREER MATURITY INVENTORY
Part 1 Knowing Yourself
Number of Students 118 . _ 70
: Mean Score 12.05 212.39
' Standard Devwiation =~ 4,22 -
~ Part 3 Choosing a Job .
Number of Students - ; 99 .73
Mean Score S — 12.67 13 33
Standard Deviation - 3.53 2.99




TABLE 7a

-

il 4 ,
SUMMARY DATA FOR TWELFTH GRADE STUDENT OUTCOME V-A

14

V. Students will demonstrate increased competency in career decision-making skills. .

A, Students will be able to a;!gciate their own abilities and limitations
with possible success in present or future paid and unpaid work.

—— " ’

Career Significance
Education Control of
) Students Studengs Difference

Ll

o -

Spring 1975
CAREER MATURITY INVENTORY

Part 1 Knowing Yourself

Number of Students 88 42 Not
e *  Mean Score 13.66 13.81 Signifi- -
’ Standard Deviation v 3.22 3.31 cant
Part 3 Choosing a Job . ’
- Number of Students 85 - 44 Not
Mean Score 14.09 | 13.59 Signifi-
Standard Deviation 2.80 ( 3.10 cant
Spring 1976 i b
o ;
.CAREER MATURITY INVENTORY \\ ' o
Part 1 Knowing Yourself , ‘
Number of Students 59
Mean Score : : 13.03-
Standard Deviation 3.58
Part 3 Choosing a Job :
Number of Students ; 56 ,
Mean Score S 14.59 .
Standard Deviation _ ' 1.96

L e . . 119




TABLE 8
SUMMARY DATA FOR NINTH GRADE‘STUDENT OUTCOME V-B
V. Students will demonstrate increased competency in career decision-making skills.

B._.Students will be able to relate their persomal interests and values to
types of paid and unpaid work;pnd their associated life styles."

’ N ‘ Career : Significance

; Education Control , > of
Students . Students Difference

.
)

Sgring 1975
ASSESSMENT OF CAREER DEVELOPMENT

.Subscore 3 Exploratory Occupations ' _ : :
Number of Students 78 . 64 -] Not

Mean Score . F T 1.73 . 1.84 | Signifi-

ﬁg, Standard Deviation B _ 0.25 " 0.25 cant

CAREER MATURITY INVENTORY
Part 1 Kinowing Yourself oL
-1 Number of Students . 98 © 69 Not

Mean Score ' o 13.31 13.20 Signifi-
Standard Deviation , : 3.42 3.83 cant
Part 3 Choosing a Job . - Y
Number of Students 96 70 Not -
Mean-Score } 12.97° - 12.54 Signifj-
Standard Deviation I 3.06 3.04 cant’/
Sgring 1976 .

ASSESSHENT OF CAREER DEVELOPMENT ) A
Subscore 3 Exploratory Occupations .

114 | - 73 Not

L Number of Students 1
Mean Score , 1.77 1.78. Signifi- -
- Standard Deviation - 0.29 - 0.26 -cant
CAREER MATURITY INVENPORY | | . ,
®Part 1 Knowing Yoyrself ; : . T
Number of Students . 118 70 Not
Mean Score ] 12.05 . 12.39 Signifi-
Standard Deviation - 1 422 '} 4,36 cant
'Part 3 Choosing a Job S ot
Number of Students ' 49 | 73 Not )
Mean Score : 12.67 13.33 Signifi-
Standard Deviation . . 3.53 2.99 cant
» © o ’ Eﬂ.‘, ’ ‘
»
\ v N .
r | 162
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. TABLE*8a

*

SUMMARY DATA FOR TWELVTH GRADE STUDENT OUTCOME V-8

V. Students will demonstfate increased . competencf in career decision-making ékills

‘B. Students will be able to ‘relate ‘their personal interests and vaIues to types

of paid and unpaid work and their associated life styles.-

s
—

Career Significance
. Education ControX of -
Students Students ‘Difference
Spring 1975 ) ;
ASSESSMENT OF CAREER DEVELQPMENT C
. Subscore 3 Exploratory Occupations )
Number of Students .76 41 Not
Mean Score w 1.78 1.79 Signifi- !
~ Standard Deviation 10.27 ¢ 0.29 cant
CAREER MATURITY INVENTORY
Part 1 Khowing Yourself
Number of Students " 88 A 42 Not -
Mean Score 13.66 .1.381° Signifi-
Standard Deviation 3.22 2 3.31 cant
Part 3 Choosing a Job ‘ g ' - 8
. Number of Students ;z 85 44° Not
Mean Score T 14.09 - 13,59 Signifi-
Standard Deviation 2.80 3.10 - cant
] . . P .
iSpring 1976 , ' g . e
T~ ASSESSMENT OF CAREER DEVELOPMENT t
Subscore 3 Exploratory Occupations s
Number of Studdhts T 94 48 | Not
Mean Score 1.70 187 -Signifi-
Standard Deviation g 0.28 0.26 ‘cant
CAREER MATURITY INVENTORY N
Part 1 Knowing Yours-
" Number of Students 59
Mean Score # . 13.03
Standard Deviation . " 3,58
Part' 3 Choosing a Job ,
Number of Students 56
Mean Score 14.59
Standard Deviation 3.78
* i
- o 163
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. TABLE 9 ‘

S DATA FOR NINTH GRADE STUDENT OUTCOME vV-C

<
!

v. Students will emonstrate 1ncreased competence in career decision-making skills.

C. Students will be able. to 1dentify, locate, and utilize gources of infor-
mation to solve career. decision-making problems.

- [

/ Career . e Significance -
Yoo | Education Control ] of :
Students Students | Difference
--|spring 1975 | L - ' . | e
# | ASSESSMENT OF CAREER DEVELOPMENT R S
Subscore ‘4 Career Planning ‘ ! . :
Knowledge -1 . . _
Number of Students . 84, g 65  f Not. ..
Mean Skore | 25.25 - 25.54 Signifi-
-Standard Deviation h 4.89 . 5.51" | cant -
.. -Subscore 5 Career Planning
Involvement _ K T b
Number of Students ) o 86 &7 64 Not
Mean Score L 1.71 1.75 Signifi-
Standard Deviation : S 0.36 " 0.35 cant -
” - . . e
Spring 1976 o - o
) . v 2 -"' R
ASSESSMENT OF CAREER DEVELOPMENT ' o -
Subscore 4 Career Planning ) -
: Knowledge '//“ -
‘Number of Students o : . 106 - 71
Mean Score 24, 34 ) 23 . 69 v
Standard Deviation ' 5.34 ., 393
" Subscore 5 'Career Plaﬁning .
Involvement o o . v ,
. * Number ‘of Students . ‘ 105 | 65 Not \
Mean Score ’ 1.73 1.68 Signifi-
- Standard Deviation » . 0.32¢ "0.36 cant
. ! N
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TABLE 9-.

SUMMARY DATA FOR THBLPTH GRADE STUDENT O'U'I'COME v-C

V. Students will delngstrate increased competence ‘in career decision-making sﬁ;lls.

-

v " C. - Students will be able to identify, locate, and utilize sources of-information
to solve career decision-making problems. ;

ta

Career T 1 Significance
Education Control of
- - i Students Students Difference
Spring 1975 . ’ ) .
ASSESSMENT OF CAREER DEVELOPMENT . Y
Subscore 4 Career Planning -
Knowledge ' ;
"Number of Students“ so: 83 - 42 Not
Mean Score K 27.29 27.93 Signifi-
Standard Deviation 5.60 4.59 ca‘F
. * :
_ Subscord® 5 Career Planning
Involvement 1
Number of Students 79 40 Not
Mean Score ‘ 1.93 2.04 Signifi-
. Standard Deviation ‘ - 0.38 0.34 cant
Ispring 1976 / ):
>
ASSESSMENT OF CAREER DEVELOPMENT
Subscore 4 Career Planning
Knowledge .
Number of Students ‘ 113 49 ¥
Mean Score . 26.47 27.14
Standard Deviation 5.7%
Subscore 5 Career Planning
Involvement ¥
Number of Students 54 Not
) Mean Score 1.91 Signifi-
'H Standard Deviation 0.36 cant

é. :
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TABLE 10
SUMMARY DATA FOR NINTH GRADE STUDENT OUTCOME V-E
V. Students will denoﬁstrate‘increased competency in career decision-making skills. .

.E. Students will know the steps to be ta}en and factors $o be considered 1n

career planning. . e
- e Career ' | Significance
Education Control of
Students Students Difference
Spring 1975

ASSESSMENT OF CAREER DEVELOPMENT - '
Subscore 4 Career Planning )

Knowledge ’
Number of Students 84 65 ] Not
Mean Score . o 24.34 25.54 Signifi-
Standard Deviation 5.34 5.93 cant

CAREER MATURITY INVENTORY
Part 1 Knowing Yourself

. 3 Number of Students ‘ .98 69 Not
' Mean Score 13.231 13.20 Signifi- &
Standard Deviation 1@}.&2 3.83 cant

Spring 1976

ASSESSMENT OF CAREER DEVELOPMENT
Subscore 4 Career Planning

Knowledge
Number of Students . - 106 71
Mean Score 24.34 23.69
Standard Deviation ' 5.34 5493

CAREER MATURITY INVENTORY
Part 1 Knowing Yourself

djumber of Students 118 70 Not *
Meam Score 12.05 12.39 Signifi-
Standard Deviation 4.22 4.36 " cant

) ) : ¥ S 0, 3 .
. N - 2
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TABLE 10a
SUMMARY DATA FOR TWELFTH GRADE STUDENT OUTCOME V-E
V. Students will demonstrate increased competency in céreerzégcision-making,skills.

E. Students will know the steps to be taken and factors to be considered in
3 career planning. '
b ]

- -
» ca Career - Significance
- ' Education _] Control of -
Students Students | Difference
B ) -
Spring 1975 : . .
b hrt - .
ASSESSMENT OF CAREER DEVELOPHEN;. . 3 : . v
Subscore 4 Career Planning . i » -t
Knowledge :
Number of Students 83 * 42
Mean Score . 27.29 27.93
8 Standard Deviation 5.60 4.59

CAREER MATURITY INVENTORY
- Part 1 Knowing Yourself .
Number of Students 88 42

Mean Score 13.66 - 13.81

_Standard Deviation 3.22 1 3.31

Spring 1976 '
®

ASSESSMENT OF CAREER DEVELOPMENT
Subscore 4 Career Planning

Knowledge
Number of Students 113 49
Mean Score 26.49 . 27.14
Standard Deviation 5.79 5.75

CAREER MATURITY INVENTORY
Part 1 Knowing Yourself ’ -

Number of Students - 59
Mean Score 13.03
Stamdard Deviation ‘ ‘ 3.58
-
. /
N
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TABLE 11 ; §° ~
i

.

SUMMARY DATA FOR NINTH GRADE ?’DENT OUTCOMES V-F
oy

V. Students will demonstrate increased coup&tency in career decigion-making.

P Students will demonstrate Jjactive involvement in career decision-making.

K

Career ~ Significance
} Education Control of
- Students Studentsd ] Difference
. s 48"
Spring 1975
ASSESSMENT OF CAREER DEVELOPMENT #
Subscore 5 Career Plasining
. . Involvement
Number of Students 86 64 Not
- Mean Score 1.71 1.75 Signifi-
Standard Deviation 0.36 0.35 cant
Spring 1976
ASSESSMENT OF CAREER DEVELO
Subscore 5 Career Planning .
Involvgment
Number of Students 105 65 Not
Mean Score . 1.73 1.68 Signifi-
Standard Deviation 0.32 0.36 cant
Ve ‘
*
9
a
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TABLE 1la

SUMMARY DATA FOR TWELFTH GRADE STUDENT OUTCOMES V-F

V. Students will donsErate increased competency in career decision-making.

F.  Students will"demonstrate active involvement jacareer decision-making.

)

Careaer Significange
* | Education Control . of
Students Students Difference
ISpring 1975
ASSESSMENT OF CAREER DEVELOPMENT
Subscore 5 Career Planning
Involvement
Number of Students 79 . ~ 40 Not
Mean Scor ) 1.93 2.04 Signifi-
Standard}eviation 0.38 0.34 cant
|Spring 1976 *
ASSESSMENT OF CAREER DEVELOPMENT d ﬁ
Subscore 5 Career Planning
Involvement
Number of Students 104 54 Not
Mean Score 1.90 1.91 Signifi-
Standard Deviation 0.37 b 36 cant
*
» '
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A

TWELE&H GRAﬂB STUDENT OU%%OME VII-A

gpu‘a'te wk—a‘@%kf“ an work—getting skills.

5 'nuAents w111 Be ableczggi ntify, Ocate,'and utilize sources that
; chﬁtain informaulon a oux xist&hﬁxpa;d and unpaid work possibflities.

&
t l C oy -
C | Career Significance
AR Education Control of
", Students Students Difference
v... T
ASSESSHENT OF CAREBER DEVELOPMENT
Subscére 5 Career Planning
. Involvement
N r of Students 79 40 Not .
Mean Score 1.93 2.04 Signifi-
Standard Deviation 0.38 0.34 cant
Spring 1976 -
4
ASSESSMENT OF CAREER DEVELOPMENT
Subscore 5 Career‘Planning
Involvement . )
Number of Students 104 b 54 Not
Mean Score 1.90 1.91 Signifi-
Standard Deviation d 0.37 0.36 cant
=
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